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ABSTRACT
During the p a st decade increased  emphasis has been placed on the  
ed u cational needs o f  more able p u p ils . The w r ite r ’s p a r t ic ip a t io n  in  a 
nation-w ide surrey o f  major programs fo r  more able ch ild ren  in  p u b lic  
schools prompted t h i s  study o f programs in  L ouisiana.
I t  was the purpose o f the study to  determine the kinds o f educa­
t io n a l  op p ortu n ities o ffered  to  more ab le  p u p ils  in  the white p u b lic  
elem entary and secondary sch oo ls in  s e le c te d  p arish es in  L ouisiana.
There were e igh teen  p arish es included in  th e  study. Three p arish es  
were se le c te d  from each o f s ix  major geographical areas: N ortheast,
Northwest, C en tra l, Southwest, South C entral, and Southeast. Each area 
except Southwest included a la rg e  p a r ish , a medium p a r ish , and a sm all 
p arish  defined  as fo llo w s:
1 . Large: white p u b lic  school enrollm ents o f 10,000 or more
2. Medium: w hite p u b lic  school enrollm ents o f 3 ,000 to  9,999
3. Sm all: white p u b lic  school enrollm ents o f l e s s  than 3,000
The study included f iv e  la rg e  p a r ish es , s i x  medium p a r ish es , and
seven sm all p a r ish es.
Inform ation was obtained through the use o f in terv iew  schedules 
fo r  parish  superintendents and p r in c ip a ls . The schedule fo r  su perin ten­
dents was designed to  rev ea l inform ation regarding:
1 . P h ysica l asp ects o f th e  sch oo l system
2. O f f ic ia l  p o l ic ie s  and p r a c tic e s  r e la t in g  to  more ab le p u p ils
3. Suggestions fo r  improving the education o f more able p u p ils
v i i
The schedu le  f o r  p r in c ip a l s  was designed  to  r e v e a l  in fo rm a tio n  
re g a rd in g :
1. P h y s ic a l a sp e c ts  o f  th e  schoo l
2. I d e n t i f i c a t i o n  and s e le c t io n  p ro ced u res vised w ith  more ab le
p u p ils
3. S p e c if ic  a d m in is tr a t iv e  arrangem ents fa v o rin g  more ab le
p u p ils
1;. S p e c if ic  i n s t r u c t io n a l  a d a p ta tio n s  used w ith  more ab le  p u p ils
5 . Number o f  p u p ils  p a r t i c ip a t in g  in  s p e c ia l  arrangem ents
6. Q u a l if ic a t io n s  and s e le c t io n  o f te a c h e rs  a ss ig n ed  to  work 
w ith  more a b le  p u p ils
The s tu d y  in c lu d ed  a t o t a l  o f 358 sc h o o ls , o f which 230 were 
e lem en tary  sc h o o ls , 30 were ju n io r  h igh  sc h o o ls , and 98 were se n io r  
h igh  sc h o o ls . The t o t a l  p o p u la tio n  o f  th e  358 sch o o ls  was lii3 ,386  p u p i ls ,  
o r 3 2 .5  p e r  cen t o f th e  t o t a l  en ro llm e n ts  o f th e  w h ite  p u b lic  sch o o ls  in  
L o u is ia n a , exclud ing  th e  p a r is h  o f  O rlean s.
A ccording to  in fo rm a tio n  re c e iv e d  from th e  su p e r in te n d e n ts :
1 . The la rg e  p a r is h e s  had tak e n  p o s i t iv e  s te p s  in  d e f in in g , 
id e n t i f y in g ,  and making in s t r u c t io n a l  a d a p ta tio n s  f o r  more a b le  c h ild re n .
2. The medium p a r is h e s  had no p a rish -w id e  program s, b u t in c lu d ed  
some in d iv id u a l  schoo l program s f o r  more a b le  p u p i ls .
3. Only one o f th e  seven  sm all p a r is h e s  re p o r te d  any type  o f 
s p e c ia l  program f o r  more ab le  p u p i ls .
U. S ix te e n  o f th e  e ig h te e n  p a r is h e s  had t e s t i n g  program s th rough  
which more ab le  p u p ils  co u ld  be i d e n t i f i e d ,  b u t o n ly  f iv e  p a r is h e s  were
v i i i
invo lved  in  p a rish -w id e  program s f o r  more ab le  p u p i ls .
5 . S u p e rin te n d en ts  o f fe re d  n in e ty -n in e  su g g estio n s  f o r  im proving 
in s t r u c t io n  f o r  more ab le  p u p i ls .  The su g g e s tio n s  were In  th e  a re a s  o f 
e f f e c t iv e  p lan n in g , reduced c la s s  s i z e ,  a d d it io n a l  re so u rce  m a te r ia ls ,  
a s s is ta n c e  from c e n t r a l  o f f ic e  s t a f f  and s p e c ia l  c o n s u l ta n ts ,  and more 
pari3h -w ide  s tu d ie s  reg a rd in g  more ab le  p u p i ls .
A ccording to  in fo rm a tio n  re c e iv e d  from th e  p r in c ip a l s :
1 . Of a l l  more a b le  s tu d e n ts  who were re c e iv in g  s p e c ia l  a t t e n t io n  
in  th e  e ig h te e n  p a r is h e s  s tu d ie d , 88.09 p e r  c e n t were e n ro l le d  in  schoo ls 
in  th e  f iv e  la r g e  p a r is h e s .
2. The c r i t e r i a  used to  i d e n t i f y  more a b le  p u p ils  in c lu d ed : 
group in te l l ig e n c e  t e s t s ,  achievem ent t e s t s ,  p rev io u s  g rad e s , te a c h e r  
judgm ent, and minimum I .Q . l e v e ls .
3. The a d m in is tra t iv e  arrangem ents used in  in s t r u c t io n  w ere: 
s e p a ra te  c la s s e s ,  a b i l i t y  grouping w ith in  c la s s e s ,  s p e c ia l  b locks of 
tim e f o r  some g roups, sem inars and p r o je c ts ,  independent s tu d y , advanced 
s e c tio n s  i n  h igh  schoo l s u b je c ts ,  and s p e c ia l  p e rio d s  f o r  music and a r t .
li. P a r ish e s  which had made s tu d ie s  o f  more ab le  c h ild re n  were 
more s p e c i f ic  abou t g o a ls , i d e n t i f i c a t i o n  p ro ce d u res , and te a c h e r  
s e le c t io n .
5. The s e le c t io n  o f te a c h e rs  f o r  more ab le  p u p ils  was based 
l a r g e ly  upon a  reco rd  o f s u c c e s s fu l  te a c h in g , i n t e r e s t  i n  more ab le  
p u p i l s ,  h igh  degree  o f  competence in  s u b je c t ,  and a  w illin g n e s s  to  




THE PROBLEM AND DEFINITIONS OF TERMS USED
The decade of th e  1950*s in c lu d ed  a  tremendous in c re a s e  in  
e d u c a tio n a l o p p o r tu n it ie s  f o r  a l l  "types of e x c e p tio n a l c h i ld re n .
D uring th e  l a t t e r  p a r t  o f t h a t  decade, p a r t i c u l a r  emphasis emerged 
fa v o rin g  s p e c ia l  p ro v is io n s  f o r  more a b le  c h i ld r e n .  P u b lic  and 
p r iv a te  ag en c ie s  have in  r e c e n t  y e a rs  in v e s te d  m il l io n s  of d o l la r s  
in  e x p e rim en ta l p r o je c ts  concern ing  th e  e d u ca tio n  of more a b le  p u p i ls .  
P u b lish in g  companies o f f e r  growing l i s t s  of books, and p o p u la r and 
p ro fe s s io n a l  p e r io d ic a ls  have k ep t th e  s u b je c t  of more ab le  c h i ld re n  
in  th e  p u b lic  eye as w e ll  as b e fo re  th e  te a c h in g  p ro fe s s io n .
The E d u ca tio n a l P o l i c i e s  Commission, in  a  r e p o r t  is su e d  in  1950, 
s t a t e d  t h a t  now, more th a n  e v e r , th e  U n ited  S ta te s  needs to  have i t s  
a b le s t  c i t i z e n s  i n  p o s i t io n s  of in f lu e n c e  and r e s p o n s ib i l i ty .^ - The 
r e p o r t  was th e  t h i r d  m ajor p u b l ic a t io n  is s u e d  by th e  Commission on th e  
ed u ca tio n  of American p u p i l s .  The f i r s t ,  E ducation  f o r  A l l  American 
Youth, was is su e d  in  19Wij fo llo w ed  in  19U8* by E ducation  f o r  A ll  
American C h ild re n . Each of th e se  p u b lic a t io n s  em phasized t h a t  in  o rd er 
to  develop  th e  r i c h  re s o u rc e s  of human t a l e n t  w hich g i f t e d  c h i ld re n  and 
you th  p o s s e s s , th e  sch o o ls  and c o lle g e s  m ust g iv e  s p e c ia l  a t t e n t i o n  to
■^-Education P o l ic ie s  Commission, E duca tion  of th e  G if te d  
W ashington: N a tio n a l E duca tion  A s s o c ia t io n , p*T“2 .
th e  e d u c a tio n  of t h e i r  g i f t e d  s tu d e n ts .2 The 1990 r e p o r t  was is su e d  
because  th e  Com mission's s tu d y  group was of th e  op in ion  t h a t  th e  g i f t e d  
members o f th e  sch o o l p a p u la tio n  re p re s e n te d  a m in o rity  w hich was 
l a r g e ly  n e g le c te d . I t  was s t r e s s e d  t h a t  E ducation  of th e  G if te d  was an 
e x te n s io n  o f th e  two e a r l i e r  p o l ic y  s ta te m e n ts , and t h a t  th e  s in g l in g  
ou t o f th e  g i f te d  f a r  s p e c ia l  a t t e n t i o n  in  a s e p a ra te  r e p o r t  im p lied  
no d isparagem ent of any o th e r  segm ent o f th e  p u p il  p o p u la tio n  nor of 
t h e i r  need f o r  th e  b e s t  p o s s ib le  e d u c a tio n a l o p p o r tu n i t ie s .3
A fte r  th e  E d u ca tio n a l P o l ic ie s  Commission took  a fa v o ra b le  s ta n d  
concern ing  s p e c ia l  a t t e n t io n  to  th e  needs of g i f te d  c h i ld re n ,  a c t i v i t y  
in c re a s e d  th ro u g h o u t th e  c o u n try  in  th e  i n t e r e s t  of s u p e r io r  s tu d e n ts .  
W ith P au l W itty  a s  e d i t o r ,  th e  American A sso c ia tio n  f o r  G if te d  C h ild ren  
is su e d  a m ajor volume e n t i t l e d ,  The G if te d  C h ild .^  E xperim en tal p ro ­
grams began , fo u n d a tio n  money was in v e s te d , and d o c to ra l  s tu d ie s  began 
to  in c lu d e  more and more to p ic s  r e l a t e d  to  p u p ils  o f h ig h  a b i l i t y .
3y 1997, when th e  R ussian  s a t e l l i t e  program shocked th e  American 
p u b lic  and prom pted in to  a c t io n  th e  c r i t i c s  of th e  p u b lic  s c h o o ls , th e  
g i f t e d  c h i ld  programs were in  good p o s i t io n  t o  c a p i ta l iz e  on a p u b lic  
op in io n  fa v o ra b le  to  a s s is ta n c e  f o r  our more a b le  c h i ld re n .  The 
fo llo w in g  y e a r ,  1998, th e  U n ited  S ta te s  Congress responded to  th e  c a l l
2I b id . ,  p.  111.
3I b i d . ,  p . v .
^ p au l W itty , The G if te d  C h ild  (B oston: D. C. Heath and Company
1991).
3
fen* mare t r a in e d  brainpow er by p a ss in g  th e  N a tio n a l Defense E ducation  
A c t, which channeled  m il l io n s  of d o l la r s  to  ed u ca tio n  f o r  th e  purpose 
of s tre n g th e n in g  and in c re a s in g  th e  guidance and t e s t i n g  programs and 
t o  a s s i s t  i n  upgrad ing  sch o o l o f fe r in g s  in  m athem atics, s c ie n c e , and 
modem fo re ig n  language. The N a tio n a l M erit S c h o la rsh ip  Program  and 
th e  N a tio n a l Science Foundation  a re  o th e r  examples of e f f o r t s  toward 
th e  r e c o g n i t io n , encouragem ent, and a s s is ta n c e  of th e  more a b le  
s tu d e n ts  i n  American sc h o o ls .
Many k inds o f programs f o r  g i f t e d  c h i ld re n  had developed 
th ro u g h o u t the  c o u n try  by th e  l a t e  195>0's, b u t  the  e f f o r t s  were 
i s o l a t e d .  In  I9 6 0 , th e  S ou thern  R eg ional E ducation  B oard, re p re s e n tin g  
a compact of s ix te e n  S ou thern  s t a t e s ,  designed  a p r o je c t  to  s tu d y  p ro ­
grams f o r  g i f t e d  c h i ld r e n  in  a l l  s e c tio n s  o f th e  U n ited  S ta te s .  The 
p r o je c t  was f in a n c e d  by a g ra n t  from  th e  Carnegie C o rp o ra tio n  of 
New York and c o o rd in a te d  by th e  U n iv e rs i ty  o f V irg in ia ,  under th e  
d i r e c t io n  of Dr. V i r g i l  S . Ward. One p e rso n  from each of n ine  s t a t e  
departm ents of e d u c a tio n , p lu s  th e  d i r e c to r  and h is  a s s i s t a n t ,  were 
th e  r e g u la r  p a r t i c ip a n ts  in  th e  S ou thern  R eg ional P r o je c t .  I t  was th e  
p r iv i le g e  o f th e  w r i t e r  to  have re p re s e n te d  L ou isiana  and th e  S ta te  
D epartm ent of E duca tion  d u rin g  th e  nationw ide  s tu d y .
I .  THE PROBLEM
One r e s u l t  of th e  S ou thern  R egional P r o je c t  was th e  w r i t e r 's  
co n tin u ed  i n t e r e s t  in  programs f o r  more a b le  c h ild re n , e s p e c ia l ly  an
I n t e r e s t  In  le a rn in g  what p ro v is io n s  th e  p u b lic  schoo ls of L ou isiana  
o ffe re d  f o r  more a b le  s tu d e n ts .  As th e  stu d y  developed , i t  became 
a p p a ren t t h a t  a l l  sch o o ls  in  th e  s t a t e  cou ld  n o t be in c lu d ed  in  a 
p e rso n a l su rv e y . I t  was dec id ed  t h a t  a sam pling of p a r is h e s  from s ix  
g e o g ra p h ica l a re a s  of th e  s t a t e  would be u se d .
S ta tem en t of th e  prob lem . The purpose of th e  s tu d y  was to  
dete rm ine  th e  s ta tu s  of e d u c a tio n a l  o p p o r tu n it ie s  o ffe re d  more a b le  
c h i ld re n  in  th e  w h ite  p u b lic  sch o o ls  of s e le c te d  p a r is h e s  in  L o u is ia n a .
Im portance of th e  s tu d y . The i n t e l l e c t u a l l y  s u p e r io r  c h i ld  i s  
an  e x c e p tio n a l c h i ld  w ith  e x c e p tio n a l  e d u c a tio n a l n eed s. He i s  a  r a p id  
l e a r n e r  and a r a p id  d ev e lo p er in  ways which in d ic a te  t h a t  te a c h e rs  need 
to  make s p e c ia l  p lan s  to  p ro v id e  th e  p a r t i c u l a r  e d u c a tio n a l ex p erien ces 
commensurate w ith  th e  s tu d e n t 's  h ig h  c a p a b i l i t i e s .  This stu d y  re p o r ts  
th e  s t a tu s  of e d u c a tio n a l o p p o r tu n it ie s  o ffe re d  more ab le  c h i ld re n  in  
s e le c te d  sch o o l system s in  L o u is ia n a . The f in d in g s  w i l l  be of 
a s s is ta n c e  to  o th e r  sch o o l system s w hich have n o t y e t  begun to  make 
s p e c ia l  p ro v is io n s  f o r  th e  more a b le ,  and to  s t i l l  o th e r  system s the  
s tu d y  w i l l  su g g e s t ways of im proving programs a lre a d y  in  o p e ra tio n .
As f a r  as th e  w r i t e r  has been  ab le  to  d e te rm in e , t h i s  i s  th e  
f i r s t  s tu d y  of i t s  k ind  in  L o u is ia n a . I t  shou ld  se rv e  as a b a s is  f o r  
f u tu re  re s e a rc h  concern ing  th e  e d u c a tio n  of more a b le  c h ild re n  in  
L o u is ia n a .
D e lim ita tio n  of th e  problem . The s tu d y  was l im i te d  to  th e  w h ite
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p u b lic  e lem en tary  and secondary  sch o o ls  in  s e le c te d  p a r is h e s  in  
L o u is ia n a .
I I .  DEFINITIONS OF TERMS USED
More A ble . The l i t e r a t u r e  i s  f i l l e d  w ith  d e f in i t io n s  and la b e ls  
d e s c r ip t iv e  o f c h ild re n  w ith  h ig h  a b i l i t y .  This stu d y  has u sed  th e  
term  "mare a b le "  to  r e f e r  to  h ig h ly  a b le  groups of c h ild re n  who, 
because of advanced m ental developm ent or s u p e r io r  academ ic a c h ie v e ­
m ent, were found to  be in  need of an i n s t r u c t io n a l  program d i f f e r e n t  
from  th a t  p ro v id ed  fo r  o th e r  p u p ils  in  th e  re g u la r  c lassroom .
A c c e le ra tio n . For pu rposes of t h i s  s tu d y , a c c e le r a t io n  has 
been  u sed  to  in c lu d e  any a d m in is tr a t iv e  p r a c t ic e  which a llow ed th e  
com pletion  of a c o u rse , term , or program of stutfy in  l e s s  tim e th an  
t h a t  which was u s u a l ly  r e q u ire d  by th e  sch o o l in  th e  r e g u la r  program .
E nrichm ent. Enrichm ent was u sed  to  r e f e r  to  th e  p r a c t ic e  of 
s y s te m a tic a lly  p ro v id in g  le a rn in g  ex p erien ces  which were b ro ad e r and 
deeper in  scope th a n  were th e  ex p e rien ces  o ffe re d  to  an e n t i r e  r e g u la r  
c la s s .
G rouping. Grouping was u sed  to  mean th e  tech n iq u e  o f s e le c t io n  
and assignm ent of more a b le  p u p ils  in to  c la s s e s  o r su b d iv is io n s  of 
c la s s e s  f o r  purposes o f in s t r u c t io n .
C urriculum  d i f f e r e n t i a t i o n .  The ad ju stm en t of m a te r ia ls  and
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methods o f in s t r u c t io n  to  s u i t  th e  needs o f more a b le  c h i ld re n  has been 
co n sid e red  cu rricu lu m  d i f f e r e n t i a t i o n .
A d m in is tra tiv e  programming. This term  was used  to  in d ic a te  th e  
a d m in is tra t iv e  arrangem ents by which a sch o o l o rgan ized  and conducted  
c la s s e s  o r a c t i v i t i e s  s p e c i f i c a l l y  designed  fo r  more a b le  s tu d e n ts .
Program . Program  was u sed  to  r e f e r  to  th e  t o t a l  le a rn in g  
ex p e rien c es  p rov ided  by th e  sch o o l to  m eet th e  needs o f more a b le  
c h ild re n .
I I I .  ORGANIZATION OF THE REMAINDER OF THE STUDY
In  May, 1962, the  w r i t e r  met w ith  th e  A s s is ta n t  S u p e rin te n d e n t 
of E lem entary  and Secondary E ducation  in  th e  S ta te  Departm ent of 
E ducation  and o th e r  members o f h is  s t a f f  to  d isc u ss  th e  s tu d y . I t  was 
h is  ap p ro v a l of schedu les w ith in  th e  D epartm ent t h a t  made p o s s ib le  th e  
c o n tin u a t io n  of th e  s tu d y .
S e le c t io n  of p a r i s h e s . I t  was im p o rtan t t h a t  th e  s tudy  in c lu d e  
a group of p a r is h e s  which would be r e p r e s e n ta t iv e  of th e  e n t i r e  S ta te .  
The f i r s t  c r i t e r i o n  was t h a t  of lo c a t io n .  P a r ish e s  were s e le c te d  from 
se c t io n s  which co u ld  d e f i n i t e l y  be c a te g o r iz e d  as N o rth e a s t, N orthw est, 
C e n tra l ,  S o u th e a s t, South C e n tra l ,  and Sou thw est. From each  o f th e  
g e o g ra p h ica l a r e a s ,  a c lu s te r  of th re e  p a r is h e s  was s e le c te d .  Each 
c lu s t e r  in c lu d ed  one p a r is h  w ith  a t o t a l  e n ro llm en t o f l e s s  th a n  3 ,000  
in  th e  w h ite  p u b lic  s c h o o ls , one p a r is h  whose w h ite  p u b lic  sch o o l
e n ro llm en ts  were betw een 3 ,000  and 10,000 p u p i ls ,  and a l l  a re a s  ex cep t 
one in c lu d ed  a p a r is h  w ith  a w h ite  p u b lic  schoo l e n ro llm en t in  excess 
o f 10,000 s tu d e n ts .
A t o t a l  of e ig h te e n  p a r is h e s  was s e le c te d ,  having a t o t a l  o f 302 
schoo ls and I ii5 ,5 l2  p u p i ls .  This p u p i l  p o p u la tio n  in c lu d ed  in  th e  
stu d y  re p re se n te d  "52,%% of th e  t o t a l  en ro llm en t in  th e  w h ite  p u b lic  
e lem en tary  and secondary schoo ls in  L o u is ian a , e x c lu s iv e  of O rleans, 
acco rd ing  t o  th e  l a t e s t  r e p o r t  o f th e  S ta te  Departm ent of E d u ca tio n .^
O btain ing  d a ta . Two se p a ra te  in te rv ie w  sch ed u les  were used  in  
o b ta in in g  d a ta .  The f i r s t  schedu le  was used  du rin g  p e rso n a l in te rv ie w  
se s s io n s  w ith  the  su p e r in te n d e n t o f sc h o o ls , or h is  r e p r e s e n ta t iv e s ,  in  
each  p a r is h  in c lu d ed  in  th e  s tu d y . The schedu le  f o r  su p e rin te n d e n ts  
in c lu d ed  q u e s tio n s  and c h e c k - l i s t  item s which re v e a le d  in fo rm a tio n  
abou t th e  sch o o l system s, th e  o f f i c i a l  p o s i t io n  of the  lo c a l  schoo l 
boards re g a rd in g  the  ed u ca tio n  of more ab le  s tu d e n ts ,  p o l ic ie s  and 
p r a c t ic e s  in  o p e ra tio n , and p o s s ib le  n ex t s te p s  in  program o rg a n iz a tio n  
or improvement.
The second schedule  was designed  to  re v e a l  in fo rm a tio n  ab cu t 
s p e c i f ic  a c t i v i t i e s  fo r  more a b le  p u p ils  in  each w h ite  p u b lic  sch o o l in  
a l l  p a r is h e s  in c lu d ed  in  the  s tu d y . The w r i t e r  or one of h i s  co-w orkers 
e x p la in e d  to  the  p r in c ip a l s ,  sometimes in  group m eetings f o r  th a t
^ L o iis ia n a  S ta te  D epartm ent of E ducation , L o u is ian a  School 
D ire c to ry , S e ss io n  1962-1963: B u l le t in  No. 975 (Baton R oige: L ou isiana
S ta te  departm en t of E duca tion , 1 ^ 6 2 ) • pp. LB-09.
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pu rp o se , t h a t  th e  r e s e a rc h e r  was i n te r e s te d  in  re c o rd in g  th e  sch o o l 
a c t i v i t i e s  w hich had been  p lanned  s p e c i f i c a l l y  f o r  more a b le  s tu d e n ts .  
Those p r in c ip a ls  who in d ic a te d  th a t  such o p p o r tu n it ie s  were a v a i la b le  
in  t h e i r  schoo ls  were seen  in d iv id u a l ly  and th e  in te rv ie w  sch ed u les  
were com pleted . The c h e c k - l i s t  in c lu d ed  item s r e l a t i n g  to  i d e n t i f i c a ­
t io n ,  s e l e c t io n ,  in s t r u c t io n ,  a c c e le r a t io n ,  a d m in is tra t iv e  programming, 
m a te r ia ls ,  te a ch in g  p e rso n n e l, and s u b je c t  a re a s  in c lu d ed  in  p ro v is io n s  
f o r  more a b le  p u p i ls .  I t  was n e ce ssa ry  f a r  th e  w r i te r  to  make e x te n s iv e  
n o te s  s in c e  many s ig n i f i c a n t  resp o n ses were n o t a n t ic ip a te d  by th e  
c h e c k - l i s t s .
The rem ainder o f th e  s tu d y  in c lu d ed  ta b u la t io n  of d a ta  ob ta in ed  
from th e  in te rv ie w  sc h e d u le s , c a te g o r iz in g  th e  d a ta  acco rd ing  to  s iz e  
o f p a r is h  and type of sc h o o l, and in te r p r e t a t i o n  of th e  d a ta .  The 
f i n a l  s te p  was the  p r e s e n ta t io n  of a summary and c o n c lu s io n s .
CHAPTER I I
SURVEY OF RELATED LITERATURE
The p u r s u i t  of a p p ro p r ia te  ed u ca tio n  fo r  c h ild re n  of h igh  a b i l i t y  
has le d  ed u ca to rs  in  many d i r e c t io n s .  Tannenbaum has commented t h a t  in  
our s o c ie ty ,  where u n iv e r s a l  e d u c a tio n  i s  a c h e rish e d  o b je c tiv e , i t  i s  
in e v i ta b le  t h a t  p ro v id in g  a d eq u a te ly  fo r  th e  e d u c a tio n a l needs of our 
a b le s t  s tu d e n ts  shou ld  become a p e r s i s t e n t ,  and sometimes confounding, 
problem.-*- But w ith  a l l  o f th e  d if fe re n c e s  o f op in ion  re g a rd in g  th e  
n a tu re  of program s f o r  more a b le  c h ild re n , i t  i s  g e n e ra l ly  ag reed  th a t  
th e  g o a ls  a re  th e  same, t h a t  i s ,  p re p a ra t io n  of the  in d iv id u a l  to  assume 
an a d u l t  s o c ia l  r o le  commensurate w ith  h is  unique a b i l i t i e s .
The extrem e p o s i t io n s  concern ing  the  type of c h i ld  who sh cu ld  
be s in g le d  ou t f o r  s p e c ia l  a t t e n t io n  a re  w idely  s e p a ra te d . One p o in t  
o f view ho ld s t h a t  only th e  upper one p e rc e n t in  in te l l ig e n c e ,  as 
m easured by an in d iv id u a l  exam ina tion , a re  in  need o f s p e c ia l ly  d ev ised  
sch o o l program s, I-y t h a t  d e f in i t i o n ,  th o se  p u p ils  w ith  an in te l l ig e n c e  
q u o tie n t  above 136 would q u a l i f y .  A much more l i b e r a l  s ta n d  i s  tak en  by 
Conant, whose group of "acad em ica lly  ta le n te d "  i s  d e fin e d  as app rox im ate ly  
th e  top  f i f t e e n  to  tw enty p e rc e n t  o f a ty p ic a l  American com prehensive
^Abraham J .  Tannenbaum, "H is to ry  of I n t e r e s t  in  th e  G if te d ,"  
E ducation  f o r  th e  G if te d , N a tio n a l S o c ie ty  fo r  th e  S tudy o f E ducation ,
57 th  Y earbook, P a r t  I I  (C hicago: U n iv e rs i ty  o f Chicago P re s s ,  1958), 
p . 16.
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h ig h  s c h o o l .2 His r e p o r t  f u r th e r  su g g ests  t h a t  as much a s  f i f t y  p e rc e n t 
o f th e  e n ro llm en t o f some h ig h  sch o o ls  lo c a te d  in  econom ically  fav o red  
comm unities would be in c lu d ed  in  th e  acad em ica lly  ta le n te d  g roup . The 
same r e p o r t  concedes t h a t  th e  term  " g if te d "  should  app ly  to  no more 
th a n  th e  upper two p e rc e n t, b u t  t h a t  th e  l a r g e r  group of f i f t e e n  to  
tw enty p e rc e n t shou ld  have "hard  core" s u b je c ts  s in c e  th ey  were th e  
c o lle g e  bound s tu d e n ts .3
The d if fe re n c e s  among ed u ca to rs  concern ing  programs f o r  h igh  
a b i l i t y  s tu d e n ts  caused  th e  w r i te r  to  a sk  each schoo l to  id e n t i f y  the  
group of s tu d e n ts  f o r  whom s p e c ia l  programming was done and, in  the  
i n t e r e s t  of u n ifo rm ity  to  r e f e r  to  a l l  groups so  i d e n t i f i e d  a s  "more 
a b le ."
I .  ADMINISTRATION
The u l t im a te  r e s p o n s ib i l i t y  f o r  any a c t i v i t y  conducted  u n der th e  
a u sp ic e s  of a schoo l r e s t s  w ith  th e  a d m in is tra t io n  of th e  schoo l 
system . Programs or a c t i v i t i e s  f o r  more a b le  c h ild re n  a re  p a r t  o f t h a t  
r e s p o n s ib i l i t y .  M artinson  l i s t s  f iv e  m ajor a sp e c ts  of programming 
which must be accep ted  as a d m in is t r a t iv e :
2The I d e n t i f i c a t i o n  and E ducation  of th e  A cadem ically  T alen ted  
S tu d e n t Tn~tHe~]lmerlean “SeconSary sc h o o l T H ashington, ft. fc. • N a tio n a l 
E duca tion  A s so c ia t io n , 1958J, p . 16 .
3I b id .
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1 . P h ilo so p h ic a l  accep tance  by members of th e  p ro fe s s io n a l  s t a f f
2 . P lanned  o b je c tiv e s  and e v a lu a tio n  p rocedures
3 . C o n tin u ity  a t  a l l  le v e ls
It. In s e rv ic e  e d u ca tio n  f o r  te a c h e rs
£>. C o n su ltan t he lp^
G a lla g h e r summarizes t h a t  two m ajor item s must be d e a l t  w ith  
c o n tin u o u s ly  by p lan n e rs  and c o o rd in a to rs  of programs f o r  more ab le  
c h i ld r e n :
1 . The problem  of p ro v id in g  a com prehensive cu rricu lu m  which 
would p lac e  emphasis on p ro d u c tiv e  th in k in g  r a th e r  th an  le a rn in g  f a c ts  
and p ro cesses
2 . The problem  of p ro v id in g  f o r  th e  p u p ils  o f h igh  a b i l i t y  who 
a re  n o t in c lu d e d  in  s p e c ia l  c la s s e s  or program s^
Each o f th e  sou rces j u s t  c i t e d  im p lie s  t h a t  th e  c e n t r a l  
a d m in is tr a t iv e  o f f ic e  m ust have a s t a f f  member who i s  knowledgeable 
abou t th e  demands of a s p e c ia l  program  and who can c o o rd in a te  and 
i n t e r p r e t  i t s  a c t i v i t i e s .  The P o r tla n d  r e p o r t  in d ic a te s  t h a t  such a 
p e rso n  was engaged from th e  b eg in n in g  and had th e  fo llo w in g  d u t ie s :
1 . To c o o rd in a te  th e  work of th e  v a rio u s  schoo l com m ittees
^ tu th  A. M artin son , "S p e c ia l Programs f o r  G if te d  P u p i ls ,"
B u l le t in  o f th e  C a li f o r n ia  S ta te  D epartm ent of E duca tion , XXXI 
(Ja n u a ry , W 7 7  W . --------------------------- -----------------------------------
^ James J .  G a lla g h e r , A n a ly sis  o f R esearch  on th e  E ducation  of 
G if te d  C h ild ren  (S p r in g f ie ld ,  I l l i n o i s :  O ffice  of- Ehe S u p e rin te n d e n t 
of P u b lic  I n s t r u c t io n ,  i 960 ) ,  pp . 132-133.
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2 . To d i r e c t  p rocedu res o f i d e n t i f i c a t i o n  w ith  th e  h e lp  of 
s p e c ia l iz e d  a s s is ta n c e
3 . To h e lp  members of schoo l s t a f f s  in  e v a lu a tin g  and a d ap tin g  
e x is t in g  programs
lu  To e x e rc is e  g e n e ra l su p e rv is io n  over th e  program
£ . To fo rm u la te  p lan s  f o r  th e  developm ent and e x te n s io n  of the  
program^
When a d m in is tr a t iv e  gu ides a re  p rov ided  a t  th e  c e n t r a l  o f f ic e  
l e v e l ,  th e re  a re  v ary in g  deg rees o f freedom  l e f t  to  th e  i n i t i a t i v e  of 
th e  in d iv id u a l  schoo l p r in c ip a l .  The N a tio n a l E ducation  A sso c ia tio n  
b u l l e t i n  concern ing  th e  a d m in is t r a t io n  of programs f o r  th e  acad em ica lly  
ta le n te d  p o in ts  out t h a t  th e  schoo l p r in c ip a l  w i l l  be busy w ith  d e c i­
s io n s  abou t sch o o l p o l ic y ,  sc h ed u lin g , o b ta in in g  m a te r ia ls ,  c o o rd in a tin g  
e f f o r t s  o f community re so u rc e  p e rso n s , and in te r p r e t in g  a l l  o f th e  
sch o o l a c t i v i t i e s  of th e  program  to  th e  p a re n ts  and to  th e  g e n e ra l 
a d m in is tr a t iv e  o f f i c e .?  The con tinuous fu n c tio n  o f a d m in is tr a t io n  in  
th e  in d iv id u a l  sch o o l i s  t h a t  o f le a d e rs h ip  and c o o rd in a tio n . F a c u lty  
a cc ep tan c e , s p e c ia l  com m ittee a ssig n m en ts , and p ro p er a d a p ta tio n  of
^ P o rtla n d  P u b lic  S ch o o ls , The G if te d  C h ild  in  P o r tla n d  (P o r t la n d , 
Oregon: School D i s t r i c t  No, 1 , Multnomah County, 1^59) ,  pp . U-5.
^N atio n a l E ducation  A s so c ia tio n , A d m in is tra tio n : P rocedures and 
School  P ra c t ic e s  f o r  the  A cadem ically  T a len ted  S tu d e n t i n  th e  Secondary 
School (W ashington, D. T f.: N a tio n a l E ducation  A s so c ia t io n , l$ 6 d ) ,  
p p . 22-23 .
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m a te r ia ls  and p e rso n n e l w i l l  r e s u l t  from s k i l l f u l  ex ec u tio n  of the  
le a d e rs h ip  fu n c t io n . The p r i n c i p a l 's  r o le  i s  n o t e a sy , b u t  i t s
O
com plex ity  i s  an in d ic a t io n  of i t s  im portance .
I I .  THE CHI ID
Any endeavor w hich seeks t o  improve e d u c a tio n  must be c o g n izan t 
o f th e  n a tu re  of th e  b e n e f ic ia r y  of t h a t  improvement. W hether th e  
in s tru m e n t o f improvement i s  a new type  b u i ld in g , la b o ra to ry  equipm ent, 
new te x tb o o k s , or a d i f f e r e n t i a t e d  cu rricu lu m  fo r  more a b le  p u p i l s ,  th e  
key to  success i s  th e  e f f e c t iv e  m erging of th e  new commodity w ith  the  
c h i ld  who i s  the  in te n d ed  u s e r .
I t  i s  l ik e ly  t h a t  any s tu d y  in v o lv in g  g if te d n e s s  in  c h ild re n  w i l l  
b e g in  w ith  seme re fe re n c e  to  th e  monumental re s e a rc h  by Lewis M. Terman 
and h is  c o lle a g u e s .^  Term an's s tu d y , w hich in c lu d ed  1 ,528  c h i ld re n  w ith  
IQ 's  1^0 and above, was designed  to  r e v e a l  what g i f te d  c h i ld re n  a re  l ik e  
as c h i ld r e n ,  what k ind  of a d u lts  th ey  become, and some of th e  f a c to r s  
th a t  a f f e c t  l a t e r  ach ievem ent.
B efore th e  Terman work began , th e  g i f te d  c h i ld  was o f te n  co n sid e red  
to  be an  u n a t t r a c t iv e ,  u n h e a lth y , u n d e rs iz e d  m i s f i t .  The f i r s t  r e p o r t  
in d ic a te d  t h a t  g i f te d  s tu d e n ts  as a grcup were h e a l th i e r ,  more p le a s a n t  
in  appearance , l a r g e r  p h y s ic a l ly ,  and b e t t e r  a d ju s te d .  Numerous s tu d ie s  
s in c e  have confirm ed th e  m u lt ip le  s u p e r io r i ty  o f th e  g i f t e d  g roup .
8I b id . ,  p . 29.
^Lewis M. Terman, ( e d . ) ,  G enetic  S tu d ie s  of G en ius. 5 v o ls .  
(S ta n fo rd : S ta n fo rd  U n iv e rs i ty  P r e s s ,  l9^i>-19i>9).
m
The e a r ly  days of th e  p sy c h o lo g ic a l t e s t in g  movement were 
d i r e c te d  to  th e  s tu d y  of m e n ta lly  r e ta r d e d  c h i ld re n .  I t  was n o t u n t i l  
t e s t s  were u sed  w ith  c h ild re n  o f h ig h  a b i l i t y  t h a t  th e  c r i t i c s  began to  
a t t a c k .  In  1922, W alte r Lippmann charged  th a t  Term an's measurement of 
h e re d i ta r y  in te l l ig e n c e  had " . . . n o  more s c i e n t i f i c  fo u n d a tio n  th a n  a 
hundred o th e r  f a d s ,  v itam in s  and g la n d s . . .a n d  w i l l  pass w ith  them in to  
t h a t  lim bo where phrenology , p a lm is try , and c h a ra c te ro lo g y  and th e  o th e r  
Babu sc ie n c e s  a re  to  be fo u n d ."10 P ro fe s s o r  Term an's r e p ly  was e q u a lly  
c u t t in g ,  say in g  th a t  i f  Mr. Lippmann b e lie v e d  so  much in  th e  n u rse ry  
y e a rs  as th e  m ajor d e te rm in an ts  of i n te l l ig e n c e ,  th e n  he shou ld  
recommend t h a t  our m il l io n s  go in to  k in d e rg a r te n  work and l e t  up on 
h ig h e r e d u c a tio n .H
The q u e s tio n in g  a t t i t u d e  abou t t e s t i n g  i s  s t i l l  e v id e n t to d ay .
The r e l ia n c e  on t e s t  sc o re s  in  id e n t i fy in g  more a b le  p u p ils  i s  c h a llen g ed  
by some who c la im  th a t  t e s t s  la c k  re f in e m e n t. The w r i te r  knows o f no 
t e s t  in s tru m e n t which has been re p re s e n te d  as be ing  p e r f e c t .  N e ith e r  
has he en co u n te red  a sc h o o l system  which u ses  a s in g le  t e s t  sco re  as th e  
s o le  c r i t e r i o n  f o r  id e n t i fy in g  more a b le  s tu d e n ts  or s tu d e n ts  o f any 
o th e r  a b i l i t y  l e v e l .
T es t sc o re s  do v a ry , e s p e c ia l ly  group in te l l ig e n c e  t e s t s  as
■*-°Walter Lippmann, ,TA F u tu re  f o r  th e  T e s ts ,"  New R ep u b lic ,
XXXIII (November 29, 1922), 9 -1 0 .
^ L e w is  M. Terman, "The G rea t C onspiracy or th e  Im pulse 
Im pericus of I n te l l ig e n c e  T e s te r s ,  P sychoanalyzed  and Exposed by 
Mr. Lippmann," New R ep u b lic , XXXIII (December 27, 1922), 116-120.
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compared w ith  in d iv id u a l  t e s t  s c o re s .  In  a s p e c ia l  c la s s  of sev en teen
g i f t e d  c h i ld re n  a t  W estern  C a ro lin a  C o lle g e , th e  group t e s t  sc o re s
ranged  from 121 to  15>9, w h ile  in d iv id u a l  t e s t  s c o re s  ranged  from  ISO to
183. The mean d if fe re n c e  was 27«S w ith  no in d iv id u a l  sco re  l e s s  th a n  a 
12group s c a r e .
In  re g a rd  to  th e  v a r ia t io n s  in  t e s t  s c o re s , G a lla g h e r p o in ts  ou t 
t h a t  th e se  f lu c tu a t io n s  a re  g e n e ra l ly  t r a c e d  to  l im i ta t io n s  in  th e  t e s t s  
r a th e r  th a n  changes In  th e  a b i l i t y  of th e  c h i l d . ^
In  a s s e s s in g  th e  p o t e n t i a l  of more ab le  c h ild re n  to  f i t  in to  
s p e c ia l  i n s t r u c t io n a l  p rogram s, t r a d i t i o n a l  in te l l ig e n c e  t e s t s  a re  
u s u a l ly  supplem ented by m easures of a n o th e r  f a c e t  of th e  i n t e l l e c t ,  
c r e a t i v i t y .  I t  has long been  known t h a t  th e  o b je c tiv e  fo rm at of the  
g e n e ra l  in te l l ig e n c e  t e s t  does n o t measure the  a t t r i b u t e s  of im ag in a tio n  
and o r ig in a l i t y  w hich a re  a s s o c ia te d  w ith  c r e a t i v i t y .  S e v e ra l re s e a rc h e rs  
p a r a l l e l e d  th e  developm ent o f th e  g e n e ra l in te l l ig e n c e  t e s t  w ith  s tu d ie s  
o f " sp o n ta n e ity "  and " in v e n tiv e n e s s ."  In  1922, Simpson charged t h a t  
even though t e s t s  designed  to  determ ine  n a tiv e  in te l l ig e n c e  were 
v a lu a b le  to  an em ployer, th e re  was n o th in g  in  those  t e s t s  to  de term ine  
one*s l ik e l ih o o d  of c re a t iv e  p ro d u c t iv i ty  or o rig in a lity .-* -^  Subsequent
■^Harold R. B ix le r ,  C. Douglas C a r te r ,  and C. D. K i l l i a n ,
Enr ic h in g th e  C urriculum  (C ullow hee, N orth  C a ro lin a : W estern C aro lin a  
C o lle g e , 19^9 ) ,  p .  9 .
•*•3James J .  G a lla g h e r , The G if te d  C h ild  in  th e  E lem entary  School 
(W ashington, D. C .: The N a tio n a l E duca tion  A s so c ia tio n , 1959j / p p .  t>-9.
•^R . M. Simpson, "C re a tiv e  Im a g in a tio n ,"  American Jo u rn a l of 
Psychology,  XXXIII (A p r il  19 2 2 ), 2Ul.
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c o r r e l a t io n a l  s tu d ie s  have co n tin u ed  to  produce evidence t h a t  h ig h  
c r e a t i v i t y  and g if te d n e s s  a cco rd in g  to  an  in te l l ig e n c e  t e s t  were n o t th e  
same. C o rre la tio n s  o f l e s s  th an  .10  were common, and W elch 's .27  was 
n o t  s ig n i f i c a n t .* ^
The d is c u s s io n  concern ing  th e  d if fe re n c e  betw een th e  m e tric  IQ 
and c r e a t i v i t y  i s  summarized in  th e  s ta te m e n t from  G e tze ls  and Jackson 
which fo llo w s .
G if te d n e ss  in  c h i ld re n  has m ost f r e q u e n tly  been d e fin e d  
as a  sco re  on an in te l l ig e n c e  t e s t ,  and ty p ic a l ly  th e  study  
of th e  s o - c a l le d  g i f t e d  c h i ld  has been  eq u ated  w ith  th e  study  
of th e  s in g le  IQ v a r i a b le .  Inv o lv ed  in  t h i s  d e f in i t io n  of 
g if te d n e s s  a re  s e v e ra l  ty p es of c o n fu s io n , i f  n o t o f o u tr ig h t  
e r r o r .1 °
They p o in t  cu t th e  r e s t r i c t i v e  e lem ents o f th e  s in g le  m e tr ic ,  th e  im proper 
accep tance  of th e  in te l l ig e n c e  t e s t  as a  sam pler of a l l  c o g n itiv e  p ro c ­
e s s e s ,  and th e  f a l l a c y  of r e l a t i n g  c r e a t i v i t y  only to  perform ance in  th e  
a r t s .■*■? A b ro ad e r accep tance  of g i f te d n e s s ,  th e  same w r i te r s  con tend , 
m ust in c lu d e  th e  concep ts o f m oral c h a ra c te r ,  p sy c h o lo g ic a l ad ju s tm en t,
*i p
and c r e a t i v i t y ,  as w e ll  as in te l l i g e n c e .
The c a l l  f o r  a  b road  d e f in i t i o n  of g if te d n e s s  i s  n o t new. Even 
though m ost of H o llin g w o rth ' s re s e a rc h  d e a l t  w ith  c h ild re n  of ex trem ely
■ ^L iv ingston  W elch, "R ecom bination of Id eas  in  C re a tiv e  T h ink ing ,"  
Jo u rn a l of A pplied  Psycho logy , XXX (December 19 l|6 ), 61|2
Jacob W. G e tz e ls  and P h i l ip  W. Jackson , C r e a t iv i ty  and 
I n te l l ig e n c e  (New Y ork: John W iley and Sons, I n c . ,  p .  T5T“
^ I b i d . ,  p .  7 .
l8 I b i d . ,  p .  10 .
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h igh  in te l l ig e n c e ,  h e r  w r i t in g s  o f te n  re v e a le d  an  i n t e r e s t  in  a much 
la r g e r  g ro u p . In  1931# she w ro te  t h a t  a  g i f t e d  c h i ld  " . . . i s  one who i s  
f a r  more educable  th an  th e  g e n e ra l i ty  o f c h i ld r e n .  The g r e a te r  
e d u c a b i l i ty  may l i e  a long  th e  l in e s  of one o f th e  a r t s ;  i t  may l i e  in  
th e  sphere  o f m echanical a p t i tu d e ;  i t  may c o n s i s t  of power to  ach ieve  
l i t e r a c y  and a b s t r a c t  k n o w l e d g e . S h e  u rged  th a t  i t  was th e  b u s in e ss  
o f e d u c a tio n  to  c o n s id e r  a l l  forms of g if te d n e s s  in  c h ild re n  and to
dev ise  means o f t r a in in g  them f o r  t h e i r  own w e lfa re  and f o r  th e  good of
20s o c ie ty .  W itty  ag re e s  w ith  a more f l e x ib le  view of g if te d n e s s  and 
su g g ests  t h a t  th e  term  m ight ap p ly  to  any c h i ld  "whose perform ance in
any v a lu a b le  l i n e  of human a c t i v i t y  i s  c o n s is te n t ly  or re p e a te d ly
PT.rem ark ab le ."  A nother example o f th e  expanded meaning comes from 
F l i e g l e r  and B ish , who lo ok  a t  th e  to p  f i f t e e n  to  tw enty  p e r  c e n t in  
achievem ent or a t  th o se  w ith  t a l e n t  o r h igh  s p e c ia l  a b i l i t y . ^ 2 In  a 
symposium in tro d u c to ry  c h a p te r  to  th e  F if ty - s e v e n th  Yearbook of th e  
N a tio n a l S o c ie ty  f o r  th e  S tudy o f E duca tion , H av ighu rst and h is  c o l ­
leag u es in d ic a te  t h a t  th e  book was d e d ic a te d  "n o t to  th e  two or f iv e
l^ L e ta  S . H o llin g w o rth , "How Should G if te d  C h ild ren  Be Educated?" 
B altim ore  B u l le t in  o f E d u ca tio n , I  (May, 1931), 195.
20I b i d .
2-4*aul W itty , "Who Are th e  G if te d ? "  E ducation  f o r  th e  G if te d , 
N a tio n a l S o c ie ty  f o r  th e  S tudy of E d u ca tio n , >y-cn iearB ook , p a r t  11
(C hicago: U n iv e rs i ty  of Chicago P re s s ,  1958), p . 55 .
22Louis A. F l e ig l e r  and C harles E . B ish , "The G if te d  and 
T a le n te d ,"  Review of E d u ca tio n a l R esearch , XXIX (December, 1959), 1*09.
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p e r  c e n t w ith  prem ise o f e x c e p tio n a l ly  good perform ance in  a v a r ie ty  of
W hile th e  m ajor em phasis among ed u ca to rs  i s  tow ard w orking out 
adequate  sch o o l programs f o r  th e  h ig h -a c h ie v in g  acad em ica lly  ta le n te d  
g roup , th e re  a re  those  who u rg e  t h a t  a t t e n t io n  sh o u ld  be c o n c e n tra te d  a t  
a h ig h e r l e v e l  of a b i l i t y .  Ward devo tes an e n t i r e  book to  th e  p re s e n ta ­
t io n  o f b a s ic  p r in c ip le s  f o r  th e  e d u c a tio n  of c h i ld r e n  who com prise 
11 . . . t h e  upper one, two, or th r e e  p e r  c e n t o f th e  g e n e ra l in te l l ig e n c e  
s c a le  and who a re  i n t r i n s i c a l l y  m o tiv a ted  tow ard academ ic, s c i e n t i f i c ,  
o r o th e r i n t e l l e c t u a l  accom plishm ent."*^  The g r e a t  study  conducted  by 
Terman and h is  co llea g u es  in c lu d ed  a group of more th an  1 ,500  c h i ld re n  
ran g in g  in  IQ from  135 to  200, w ith  a mean B in e t of 151.
The "more ab le"  c h i ld  as d e fin e d  in  t h i s  d i s s e r t a t io n  r e f e r s  to  
one whose advanced a b i l i t y  re q u ire s  a program of in s t r u c t io n  which i s  
d i f f e r e n t  from t h a t  p rov ided  f o r  o th e r  p u p ils  in  th e  r e g u la r  c lassroom . 
C u tts  and M oseley summarize th e  g e n e ra l c h a r a c t e r i s t i c s  o f c h ild re n  
who would f a l l  w ith in  t h a t  d e f i n i t i o n .  These c h a r a c t e r i s t i c s  a re :
2^R obert J .  H av ighu rs t and o th e r s ,  "The Im portance o f E ducation  
f o r  th e  G if te d ,"  E ducation  f o r  th e  G if te d , N a tio n a l S o c ie ty  f o r  th e  
Stucjy o f E d u ca tio n , 5 ? th  Yearbook, P a r t  H i  (C hicago: U n iv e rs i ty  o f 
Chicago P re s s ,  1 9 5 °), p . 19.
E . Merr
2^Lewis M. Terman and M e lita  H. Oden, The G if te d  Group a t  Mid- 
V o l. V, G enetic  S tu d ie s  of Genius (S ta n fo rd , TJaTii'ornia: S tan fo rd ”  
U n iv e rs i ty  P r e s s ,  1959), p .” TI
a re a s  of c o n s tru c t iv e  a c t i v i t y . " 2^
1 . Large vocabu lary  and a c c u ra te  use  of words
th e  G if te d  (Columbus, Ohio: C harles^V irg il S . Ward. Educat:
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2. A b i l i ty  to  make g e n e ra l iz a t io n s
3 . A b s tra c t th in k in g  a b i l i t y
k . In s ig h t  in to  problem s
S. Reasoning and problem  so lv in g
6. Speed of le a rn in g
7 . P e rs is te n c e
8 . Memory
9 . F o re s ig h t
10 . Humor and w it
11 . High range of i n t e r e s t s
12. A le rtn e ss
13 . I n i t i a t i v e
H i. C r i t i c a l  judgment
IS . D esire  to  be of s e rv ic e ^ 0
I t  was p o in te d  out t h a t  n o t  a l l  b r ig h t  c h i ld re n  e x h ib i t  a l l  of 
th e  t r a i t s  m entioned, b u t  t h a t  sy s te m a tic  o b se rv a tio n s  u s u a l ly  r e v e a l  
a  m a jo r ity  of th e  l i s t  of c h a r a c t e r i s t i c s  to  be a p p l i c a b le .27
I I .  IDENTIFICATION
I d e n t i f i c a t i o n  i s  th e  p ro c e ss  of sc re e n in g  c h i ld r e n  by means of 
t e s t s  and o b se rv a tio n s , and s e le c t in g  th e  s u p e r io r  p u p ils  f o r  s p e c ia l ly
2^Norma E . C u tts  and N icho las M oseley, Teaching th e  B rig h t and 
G if te d  (Englewood C l i f f s ,  New J e rs e y :  P re n t ic e -H a l l ,  I n c . ,  195777 PP* 
18- 57.
27I b i d . ,  p . 18.
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n O
designed  e d u c a tio n a l  programs* P rocedures o f i d e n t i f i c a t i o n  a s s i s t  
in  t a i l o r i n g  th e  i n s t r u c t io n a l  program  to  th e  p a r t i c u l a r  needs o f th e  
c h i ld ,  and a good id e n t i f i c a t i o n  program  w i l l  s t im u la te  te a c h e rs  and
29a d m in is tra to rs  t o  do som ething f o r  th e  c h ild re n  th ey  have i d e n t i f i e d .  7
Numerous c r i t e r i a  and in s tru m e n ts  have been  used  in  id e n t i fy in g  
g i f t e d  c h i ld r e n .  There a re  those  who h o ld  th a t  th e  p r in c ip a l  means of 
id e n t i fy in g  th e  su p e r io r  s tu d e n t i s  sy s te m a tic  o b se rv a tio n  by th e  
te a c h e r .3 °  in  such c a s e s ,  s ta n d a rd iz e d  t e s t s  and p sy c h o lo g ic a l s e rv ic e s  
a re  c o n s id e re d  su p p o rtiv e  to  th e  t e a c h e r 's  judgm ent. The o th e r  p o in t  of 
view  c o n s id e rs  g e n e ra l in te l l ig e n c e  to  be th e  b a s is  of s e l e c t io n ,  and 
f o r  t h i s  re a so n  s e le c ts  th e  in te l l ig e n c e  t e s t  r e s u l t  a s  th e  m ajor b a s is  
f o r  s e le c t io n .  I t  was re p o r te d  by th e  N a tio n a l E ducation  A sso c ia tio n  
th a t  s tu d ie s  concern ing  te a c h e r  judgm ent have re v e a le d  th a t  te a c h e rs  
p icked  only  a sm all p e rcen tag e  of th e  g i f t e d  g roup , and a t  th e  same 
tim e p icked  many who were n o t g i f t e d .  S u p p o rte rs  of th o se  s tu d ie s  
con tend  t h a t  te a c h e r  judgment i s  only one of many f a c to r s  which must be 
c o n sid e red  i f  p ro p er s e le c t io n  i s  accom plished .
I t  i s  g e n e ra l ly  ag reed  t h a t  i d e n t i f i c a t i o n  and s e le c t io n  of b r ig h t
2®Robert F . DeHaan, " Id e n t i fy in g  G if te d  C h ild re n ,"  E ducating  th e  
G if te d , e d . Joseph L. F rench (New York: Henry H olt and Company, 19$9X, p . 75*
29I b id . , p . 19.
3®Cutts and M oseley, op. c i t . ,  p . 13.
^ A d m in is t r a t io n :  P rocedures and School P ra c t ic e s  f o r  th e  
A cadem ically  T a len te d  s tu d e n t  in  ̂ bhe"^ecohdajy School (WasTiTng^on: 
l /a t io n a l  lld u ca tio n  A s s o c ia t io n ^ l^ b t) ) ,  p . 35.
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p u p ils  must be b ased  upon a d e f in i t io n  of th e  type of p u p il  to  be
s e le c te d .  The Sou thern  R eg ional E ducation  Board r e p o r t  s t a t e s  th a t
. . . e x p l i c i t  d e f in i t i o n s ,  a  knowledgeable u t i l i z a t i o n  of 
e x is t in g  p sy c h o lo g ic a l in s tru m e n ts , and a Ju d ic io u s  in v o lv e ­
ment of th e  judgment o f p e rso n n e l c lo s e ly  a cq u a in ted  w ith  
p o te n t i a l  c an d id a tes  f o r  th e  program a re  e s s e n t i a l  to  adequate 
p ro ce sse s  o f i d e n t i f i c a t i o n . ^
The r e p o r t  i n s i s t s  t h a t  i d e n t i f i c a t i o n  b eg in  in  th e  prim ary  grades and 
ex tend  co n tin u o u sly  th rough  th e  secondary  sc h o o l.
The P o r t la n d , Oregon program f o r  g i f t e d  s tu d e n ts ,  c o n s is t in g  of 
app rox im ate ly  th e  top  te n  p e r c e n t in  each sc h o o l, has what i s  con­
s id e re d  by many as an o u ts ta n d in g  system  o f i d e n t i f i c a t i o n  and s e le c t io n .  
T heir c r i t e r i a  in d ic a te  t h a t  th e  i d e n t i f i c a t i o n  program shou ld :
1 . Inc lude  a wide v a r i e ty  of t a l e n t s
2 . Make use  of a l l  d a ta ,  in c lu d in g  re g u la r  t e s t in g  program and 
cum ulative  fo ld e r s
3 . Use a v a r ie ty  o f in fo rm a tio n , in c lu d in g  t e s t s ,  te a c h e r 
o b se rv a tio n s , p a re n t  o b se rv a tio n s , p ee r o b se rv a tio n s , i n t e r e s t s ,  " d r iv e ,"  
and m a tu rity
li. Be sy s te m a tic  and con tinuous from k in d e rg a rte n  through tw e lf th  
grade
5 . C onsider a l l  c h ild re n  e l i g i b l e  u n t i l  d e f in i t e  p ro o f of 
i n e l i g i b i l i t y
6 . Be f l e x ib le  and a llo w  c h ild re n  to  move in  and ou t as c o n d itio n s
d i c t a t e
^ S o u th e rn  R eg ional E ducation  Board, The G if te d  S tu d e n t: A Manual 
f o r  Program Improvement (A tla n ta :  Sou thern  R egional E ducation  Board,
T9E2), p .' 3 3 . ------------
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7 . Emphasize c u r r ic u la r  a d a p ta tio n  r a t h e r  th an  la b e l in g  
c h ild re n 33
The summary of c r i t e r i a  concern ing  i d e n t i f i c a t i o n  a ls o  in c lu d e s  
th e  rem inder t h a t  p lacem ent and in s t r u c t io n  a re  th e  end tow ard which 
th e  i d e n t i f i c a t i o n  p ro cess  was d i r e c te d .
I I I .  ADAPTATIONS FOR INSTRUCTION
The r e c o g n it io n  and a p p ra is a l  o f more ab le  s tu d e n ts  i s  th e  
lo g ic a l  f i r s t  s te p  tow ard p ro v id in g  an e d u c a tio n a l program p a r t i c u l a r ly  
s u i te d  to  t h e i r  h ig h  a b i l i t i e s .  I t  i s  d o u b tfu l t h a t  anyone would 
q u e s tio n  th e  im portance o f having  a p ro p e r i n s t r u c t io n a l  program  f o r  th e  
f u l l  developm ent o f th e  s tu d e n ts  i d e n t i f i e d  as need ing  s p e c ia l  a t t e n t io n ,  
b u t  c o n f l i c t s  do occur as to  th e  p a r t i c u l a r  method and s e t t in g  most 
a p p ro p r ia te  f o r  p roducing  th e  d e s ire d  r e s u l t s .  Some re c e n t  w r it in g s  
have charged  t h a t  th e re  have been changes in  a d m in is t r a t iv e ,  gu idance, 
and in s t r u c t io n a l  p r a c t ic e s  which have occurred  w ith o u t c a r e f u l  r e f l e c ­
t io n  to  see  i f  th e  changes were c o n s is te n t  w ith  e d u c a tio n a l g o a ls .  For 
exam ple, F l i e g l e r  p o in ts  ou t t h a t  some schoo ls advocate  independence 
and c re a t iv e  re sp o n se , y e t  show a de-em phasis on p ro je c ts  and u n i t  
methods w h ile  s u b je c t  m a tte r  and te a c h e r -c e n te re d  c la s s e s  a re  in c re a se d ; 
improvement in  le a d e rs h ip  s k i l l s  i s  needed , b u t  e x tr a  c u r r ic u la r  and 
c lu b  a c t i v i t i e s  have been c u r t a i l e d ;  concern  f o r  hum an ities  i s  em phasized,
33pa r t ia n d  P u b lic  S ch o o ls , op. c i t . ,  p .  H i.
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b u t  th e  co m p e titio n  f o r  sc ie n c e  s c h o la rs h ip s  d ecrea ses  tim e and i n t e r e s t  
i n  th e  a r t s H e  blam es much of th e  c u r r e n t  n e g le c t  of p e r ip h e ra l  
s u b je c ts  on th e  p u b lic  demand to  s tre n g th e n  th e  academ ic program , a l l
o f which has a f f e c te d  th e  le a rn in g  e x p erien c es  of mare a b le  c h ild re n
35as w e ll  a s  th e  g e n e r a l i ty  o f p u p i l s .
E xperience has shown ed u ca to rs  t h a t  th e re  i s  no b e s t  way to  
p ro v id e  f o r  th e  needs o f s u p e r io r  c h i ld r e n .  Many te c h n iq u e s , a rra n g e ­
m ents, and a d a p ta tio n s  have been  t r i e d ,  some w ith  su ccess  and o th e rs  
com p le te ly  in a d e q u a te . But th e re  i s  one f a c to r  upon which th e re  seems 
to  be g e n e ra l ag reem ent. T hat f a c to r  i s  t h a t  no s p e c ia l  arrangem ent i s  
j u s t i f i a b l e  f o r  i t s  own sa k e . Only to  th e  e x te n t  t h a t  th e  s p e c ia l  s e t t in g  
enhances th e  e d u c a tio n a l  grow th o f c h i ld re n  can sch o o ls  j u s t i f y  a system  
of g ro u p in g , s e g re g a t io n , c lu s te r in g ,  o r any o th e r  d e p a r tu re  from  
r e g u la r  c la s s  o rg a n iz a t io n . For a sch o o l to  r e p o r t  t h a t  "we a c c e le r a te ,"  
or "we e n r ic h ,"  or "we group hom ogeneously," means l i t t l e  w ith o u t 
c a r e f u l  e x p la n a tio n  of le a rn in g  e x p erien c es  which accompany such te c h ­
n iq u e s . As Lane p o in ts  o u t, when we a re  q u estio n ed  abou t w hat we a re  
doing f o r  th e  g i f t e d ,  we o f te n  r e p ly  w ith  what we a re  doing abou t them .36
S p e c ia l  p ro v is io n s  f o r  g i f t e d  c h ild re n , th e n , g e n e ra l ly  a re
3^Louis A. F l i e g l e r  ( e d . ) ,  C urricu lum  P lan n in g  f o r  th e  G if te d  
(Englewood C l i f f s ,  New J e rs e y :  P re n t ic e - H a l l ,  I n c . ,  19617> p*3»
35l b i d .
3^James a . Lane, "Toward More P ro d u c tiv e  G if te d  P la n n in g ,"  
A tte n t io n  to  th e  G if te d  A Decade L a te r ,e d .  W alte r B. Barbe (Columbus, 
d h io : O h io T ep artm en t o f E d u ca tio n , 1 ^ 6 2 ), p . 50.
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in v o lv ed  w ith  seme s o r t  o f a d m in is tr a t iv e  p la n  f o r  re a r ra n g in g  p u p ils  in  
a manner c o n s id e re d  mare a p p ro p r ia te  f o r  in s t r u c t io n .  I n  common u sa g e , 
t h i s  arrangem ent i s  c a l le d  "g ro u p in g ."
G rouping. A ttem pts tow ard in d iv id u a l iz in g  in s t r u c t io n  a re  n o t
new. B efore W orld War I ,  th e  w ell-know n D alton  and W innetka P lan s  were
p ro v id in g  f o r  in d iv id u a l  r a t e s  of le a rn in g ,  b u t  a t t e n t io n  to  dep th  and
b re a d th  of coverage was n o t c o n s id e re d  a m ajor f a c to r  a t  t h a t  tim e . O ther
m easures were sough t f o r  im proving p ro v is io n s  f o r  in d iv id u a l  d i f f e r e n c e s .
W ith th e  p o p u la r iz a t io n  of group in te l l ig e n c e  t e s t i n g ,  th e  p e r io d
1920-1930 in c lu d ed  w idesp read  use  o f a b i l i t y  grouping  b ased  on th e  r e s u l t s
of group t e s t s .  A ccording to  D e lla -D o ra , th e  b a s ic  assum ption  was t h a t
groups so  c o n s t i tu te d  would be more homogeneous in  g e n e ra l  le a rn in g
a b i l i t y  and cou ld  p roceed  a t  a  r a t e  commensurate w ith  th e  g e n e ra l  a b i l i t y
of th e  e n t i r e  g roup , th u s le a d in g  t o  more le a rn in g  f o r  c la s s e s  of b r ig h t
37s tu d e n ts  and le s s  p re s su re  on slow  s tu d e n ts .  He f u r th e r  r e p o r te d  t h a t  
aims were l im i te d  to  s u b je c t - f la t te r  or c o n te n t m aste ry , and t h a t  l i t t l e  
a t t e n t io n  was g iv en  to  methods and m a te ria ls .^ ®
Newer approaches to  th e  m a tte r  o f d if f e re n c e s  in  c h i ld re n  c o n s id e r  
th e  t o t a l  a s p e c t  o f le a r n in g .  In  sum m arizing f a c to r s  w hich a f f e c t
37pelmo D e lla -D o ra , "What R esearch  Says About G roup ing ,"
M ichigan E d u ca tio n  J o u rn a l , XXXVII ( A p r i l ,  i 960 ) ,  £13-
3 8 lb id .
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le a rn in g  in  g e n e ra l  and g rouping  p r a c t ic e s  s p e c i f i c a l l y ,  B urton  em phasizes 
t h a t  s o c i a l ,  e m o tio n a l, and i n t e l l e c t u a l  fo rc e s  i n t e r a c t  s im u lta n e o u s ly  
in  every  le a rn in g  s i t u a t i o n  and m ust n o t be c o n s id e re d  as independen t 
v a r ia b le s .3 9  This p o s i t io n  i s  su p p o rted  by Passow in  h is  s ta te m e n t t h a t  
" . . . e a c h  le a r n e r  b r in g s  i n to  th e  c lassroom  -with him c e r t a i n  p o t e n t i a l s ,  
v a lu e s , a t t i t u d e s ,  a s p i r a t io n s ,  p e rc e p tio n s , and em otions w hich c o lo r  
w hat and how he w i l l  l e a r n .  I t  i s  em phasized t h a t  th o se  f a c to r s  
app ly  w hether th e re  i s  a b i l i t y  grouping  or r e g u la r  c lassroom  o rg a n iz a ­
t io n .
A f re q u e n t  c r i t i c i s m  of g roup ing  acco rd ing  to  a b i l i t y  i s  t h a t  
r e s e a rc h  does n o t in d ic a te  t h a t  g ro u p in g , p e r  s e ,  w i l l  improve the  
achievem ent of p u p ils  in  th e  s p e c ia l  group to  a g r e a te r  degree th an  th e  
achievem ent of p u p ils  of s im i la r  a b i l i t y  in  a r e g u la r  c la ssro o m . The 
r e c e n t  la r g e - s c a le  s tu d y  by Passow in v o lv in g  3 ,000  f i f t h  g ra d e rs  in  
schoo ls v e r i f i e s  t h i s  c r i t i c i s m . ^  The S ou thern  R egional r e p o r t  tak e s  
p a r t i c u l a r  n o t ic e  of g roup ing  as an a d m in is tr a t iv e  tech n iq u e  and 
ag rees t h a t  " . . .m e r e  grouping  of p u p ils  does n o t make a program , nor 
does absence o f g rouping  mean th a t  a  program i s  a b s o lu te ly  in e f f e c t iv e .
3^W illiam  H. B u rto n , 11 B asic  P r in c ip le s  in  a  Good T each ing- 
L earning  S i t u a t i o n , tt P h i D e lta  Kappan, XXXIX (March, 19 0 8 ), 2l4i«
H arry  Passow, "Teaching th e  G i f t e d ,” A tte n t io n  to  th e  G if te d  
a  Decade L a te r ,  e d . W a lte r  B. Barbe (Columbus, Ohio: bh io  D epartm ent 
o f Kchication, 1962), p . 13 .
^ • Ib id .
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N e v e r th e le s s , a b i l i t y  g roup ing  g r e a t ly  in c re a s e s  th e  s c h o o l 's  power to  
e f f e c t  a  marked improvement in  th e  p ro c e ss  of e d u c a tio n  f o r  g i f t e d  
s tu d e n ts ." ^ 2 The r e p o r t  co n tin u es  to  emphasize t h a t  grouping  makes 
p o s s ib le  th e  improvement of le a rn in g  ex p erien ces  f o r  c h i ld r e n ,  depending 
upon th e  competency of th e  te a c h e r  in  ad ap tin g  methods and m a te r ia ls .
O ther c r i t ic i s m s  of g rouping or o th e r  s p e c ia l  a rrangem ents f o r  
g i f t e d  c h ild re n  c e n te r  around  th e  s o c ia l  and em otional e f f e c t s  o f th e  
grouping  on th e  c h i ld re n  p la c e d  in  th e  s e le c te d  group . R esearch  
e m p h a tic a lly  n eg a tes  th e  id e a  t h a t  s p e c ia l  a t t e n t io n  ten d s to  f o s t e r  
" e l i t i s m ,"  " sn o b b ish n e ss ,"  or s o c ia l  u n accep tan ce . G o ldw orth 's  s tu d y  
of s p e c ia l  groupings re v e a le d  t h a t  th e  s o c ia l  r e la t io n s h ip s  betw een 
re g u la r  s tu d e n ts  and th e  s p e c ia l  groups were n o t a d v e rse ly  a f f e c te d  by 
th e  g ro u p in g .^3 Martyn found t h a t  among 3 ,001 s tu d e n ts ,  th e  s o c ia l  
accep tance  as r a te d  by p ee rs  o u ts id e  th e  s p e c ia l  group p la c e d  g i f t e d  
s tu d e n ts  as h ig h  or h ig h e r  th an  th o se  n o t g i f t e d . I n  s t i l l  an o th e r 
s tu d y , Mann's so c io m e tr ic  re s e a rc h  in d ic a te d  t h a t  g i f t e d  and n o n -g if te d  
c h i ld re n  tended  to  r e j e c t  members o f t h e i r  own groups more f r e q u e n t ly  
th an  th ey  r e je c te d  persons from  th e  op p o site  g r o u p .^
k3jjary G oldw orth, "M easuring S o c ia l  R e la tio n s h ip s  in  a S p e c ia l-  
Grouping Program f o r  F a s t  L ea rn e rs ,*  C a li f o rn ia  Jo u rn a l of E d u ca tio n a l 
R esearch , IX (Septem ber, 1958), 170.
^ K e n n e th  A* M artyn, The S o c ia l  A cceptance of G if te d  S tu d e n ts  
(u n p u b lish ed  D o c to r 's  d i s s e r t a t i o n ,  P a lo  A lto , O a llT a rn ia : S ta n fo rd  
U n iv e rs i ty ,  1957 ), 82 p . ,  A b s tra c t :  D is s e r ta t io n  A b s tr a c ts ,  17 :2501-
2502 j 1957.
^ H o ra c e  Mann, "How R eal Are F rie n d sh ip s  of G if te d  and ly p ic a l  
C h ild re n  in  A Program  of P a r t i a l  S e g reg a tio n ? "  E x ce p tio n a l C h ild re n , 
XXIII (F eb ru a ry , 1957), 206.
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Grouping p r a c t ic e s  v a ry  w id e ly , b u t  have been  summarized by 
F l i e g l e r  as f a l l i n g  in to  th e se  m ajor g roups:
1 . T o ta l a b i l i t y  g roup ing  in  a s p e c ia l  sch o o l o r s p e c ia l  c la s s e s  
i n  a  com prehensive sc h o o l, th e  l a t t e r  re p re s e n te d  by a m u l t i - t r a c k  p la n
2 . M odified a b i l i t y  g ro u p in g , in c lu d in g  c lu s te r  g ro u p s , se m in a rs , 
and i n t e r e s t  groups
3 . T a len t s e c t io n in g  f o r  y o u n g ste rs  p o sse ss in g  h ig h -o rd e r  t a l e n t  
in  v a rio u s  a r e a s ^
I t  i s  f u r th e r  p o in te d  ou t by F l i e g l e r  t h a t  th e  d e c is io n  to  form  
a  s p e c ia l  group re c o g n iz e s  t h a t  th e  g i f t e d  c h i ld  shows a g e n e ra l a t t r i b u t e  
o f s u p e r io r i ty ,  b u t  t h a t  he i s  n o t e q u a lly  s u p e r io r  in  a l l  a r e a s .  He 
c o n c lu d es , th e n , t h a t  th e  case  f o r  grouping i s  n o t d i r e c te d  to  rem oteness 
or p ro x im ity  of peop le  or b u i ld in g s ,  b u t  to  th e  c o n te n t o f id ea s  w hich 
a re  developed  w ith in  th e  c la ss ro o m .^ 7
A c c e le ra tio n . There have been  in te n s iv e  in v e s t ig a t io n s  in  r e c e n t  
y e a rs  concern ing  e a r ly  ad m iss io n , r a p id  p ro g re s s  s e c t io n s ,  grade sk ip p in g , 
and advanced p lacem en t. A ll  o f th e se  a re  forms o f a c c e le r a t io n  which 
a llow  g i f t e d  s tu d e n ts  to  com plete some phase of fo rm al e d u ca tio n  i n  l e s s  
tim e th a n  i s  u s u a l ly  r e q u ire d . Advocates of some form of a c c e le r a t io n
k^Louis A. F l i e g l e r  ( e d . ) ,  C urriculum  P lan n in g  f o r  th e  G if te d  
(Englewood C l i f f s ,  N. J . : P r e n t ic e - H a l l ,  I n c . ,  iy t> l; ,  p . 21 .
^ 7I b i d . ,  p .  22.
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u s u a l l y  o f f e r  rea so n s  s im i la r  t o  th o se  g iv en  by Abraham, which fo llo w .
1 . A c c e le ra tio n  i s  e a sy  and econom ical. Does n o t a l t e r  th e  
b a s ic  c u rr ic u lu m , no r does i t  d i s r u p t  c la s s e s
2 . P ro v id es  m o tiv a tio n , p re v e n ts  poor work h a b i t s ,  reduces 
f r u s t r a t i o n s  caused  by boredom
3 . Reduces le n g th  of fo rm al e d u c a tio n  w ith o u t low ering  com petency,
and a llow s cap ab le  peop le  to  become p ro d u c tiv e  w orkers a t  an e a r l i e r  age
lu  Allows prom otion when work i s  com pleted , n o t a t  a  fu tu re  d a te  
w hich s ig n a ls  th e  end of a temA®
T ra d i t io n a l  argum ents a g a in s t  any a c c e le r a t io n  have been  condensed 
by Abraham to  in c lu d e :
1« Im p o rtan t to  keep c h i ld  w ith  h is  age group in  o rder to  p re v e n t 
s o c ia l  and em otional d is tu rb a n c e
2 . A c c e le ra n ts  w i l l  l i k e l y  m iss some im p o rta n t phase of sch o o lin g  
u s u a l ly  o b ta in ed  w ith  c h ro n o lo g ic a l age group
3 . S im ila r  m en ta l age a lo n e  does n o t g u a ra n tee  s im ila r  resp o n ses
or i n t e r e s t s  among p u p ils  o f d i f f e r in g  c h ro n o lo g ic a l ages
U. I n e q u a l i t i e s  w i l l  r e s u l t  from  f u l l  grade a c c e le r a t io n  s in c e  
no one i s  advanced to  th e  same e x te n t  i n  a l l  a r e a s ^
N e ith e r  th e  p ro s nor th e  cons j u s t  c i t e d  have c laim ed com plete
D i l l a r d  Abraham. Common Sense About G if te d  C h ild re n  (New York: 
H arper and B ro th e rs , 19f>8), p p . 77-78-
^ I b i d . ,  p .  78
re s e a rc h  j u s t i f i c a t i o n  f o r  t h e i r  r e s p e c t iv e  p o s i t io n s ,  b u t  acco rd ing  to  
F l i e g l e r  and B ish , w e ll-p la n n e d  a c c e le r a t io n —s p e c i f i c a l l y  e a r ly  ad m iss io n , 
r a p id  p ro g re s s  s e c t io n s ,  and advanced p lacem ent—appears  to  be a b e n e f i c i a l  
p r a c t ic e  and does rec o g n ize  in d iv id u a l  d if fe re n c e s . '* 0 A more p o s i t iv e  
p o s i t io n  fa v o r in g  a c c e le r a t io n  i s  tak e n  by Shannon, whose su rvey  in d ic a te d  
no p u b lish ed  re s e a rc h  showing a c c e le r a t io n  to  be h a rm fu l. One s tu d y  
re p o r te d  t h a t  th e  younger a c c e le r a n ts  to o k  more s c h o la rs h ip  h on o rs, 
took  p a r t  i n  more a c t i v i t i e s ,  in c lu d in g  f o o t b a l l ,  and were e le c te d  to  
more c la s s  o f f ic e s  th an  were t h e i r  o ld e r  c la s s m a te s .^ -  Three s tu d ie s  
in d ic a te d  no s ig n i f i c a n t  d if f e re n c e  in  achievem ent betw een a c c e le ra n ts  
and n o n -a c c e le ra n ts , b u t  th e  younger age o f th e  a c c e le ra te d  p u p ils  l e d  
th e  r e s e a rc h e rs  to  conclude fa v o ra b ly  f o r  a c c e le r a t io n .^ 2 G eneral 
co n c lu s io n s  by Shannon were as fo llo w s :
1 . I f  p ro p e r ly  u se d , a c c e le r a t io n  of g i f te d  c h i ld re n  does n o t 
hand icap  them p e rs o n a l ly  or s o c i a l ly
2 . C h ild ren  who have been  a c c e le r a te d  can m a in ta in  th e  q u a l i ty  
o f work done by t h e i r  o ld e r  c la ssm a te s  o r even do b e t t e r  s c h o la s t ic  work 
a t  th e  h igh  sch o o l and ju n io r  h ig h  l e v e l ^
^ p F lie g le r  and B ish , op • c i"b • j p * !i3 0 *
-^Dan C. Shannon, "What R esearch  Says About A c c e le ra tio n , n 
P h i D e lta  Kappan,  XXXIX (November, 1957), 70.
^2I b i d . ,  p .  72.
& I b id .
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W hether a c c e le r a t io n  ta k e s  th e  form  of r a p id  p ro g re s s  th ro u g h  a 
non-graded  e lem en tary  sc h o o l o r by advanced p lacem ent a rrangem en ts in  th e  
f i n a l  y e a r  of h ig h  s c h o o l, th o se  who su p p o rt th e  tech n iq u e  i n s i s t  t h a t  
i t  be a  p a r t  o f a  w e ll-c o n c e iv e d  p la n  w hich has c o n s id e re d  th e  t o t a l  
needs and a b i l i t i e s  of th e  c h i ld .
A conc lud ing  v o ice  fa v o r in g  same k in d  of a c c e le r a t io n  i s  t h a t  o f 
P ro fe s s o r  E m eritus S idney  L. P re s s e y  of Ohio S ta te  U n iv e rs i ty ,  whose 
s tu d ie s  concern ing  r a p id  academ ic movement of g i f t e d  s tu d e n ts  span a 
g e n e ra t io n . He ask s f o r  " ...o p e n -m in d e d  c o n s id e ra tio n  o f th e  p o s s ib i  
t h a t  f o r  a b le r  s tu d e n ts  to  p ro g re s s  th rough  sc h o o l a t  a  f a s t e r - t h a n -  
average  pace i s  norm al f o r  them , n o t h u rry in g ; t h a t  th e r e  a re  ways of 
f a c i l i t a t i n g  t h e i r  p ro g re s s  w hich h e lp  r a th e r  th a n  h in d e r  good s o c ia l  
ad ju s tm en t; and t h a t  such  s te p s  can le s s e n  th e  lo a d  and f a c i l i t a t e  th e  
work of our overcrowded s c h o o l s . " ^  P re sse y  f u r t h e r  p o in ts  o u t t h a t  
many of th e  h ig h ly  s u c c e s s fu l  a c c e le r a n ts  were n o t c a r e f u l ly  sc ree n ed  
no r p ro p e r ly  co u n se le d , y e t  s u f f e r e d  no i l l  e f f e c t s .  T his f a c t ,  he s a y s , 
su g g e s ts  even g r e a te r  p o t e n t i a l  f o r  r a p id  p ro g re s s  program s i f  good 
s e le c t io n  and guidance p ro ced u res a re  u s e d . ^
E nrichm ent. DeHaan and H av ig h u rs t r e f e r  to  en richm en t as 
" . . .m o re  o p p o r tu n it ie s  f o r  th e  g i f t e d  c h i ld  to  go deeper and to  range
-^•Joseph L. F rench  ( e d . ) ,  E ducating  th e  G if te d  (New York:
Henry H o lt and Company, i 96 0 ) ,  p . 202.
^ I b i d . , p .  287.
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mare w id e ly  th a n  th e  average  c h i ld  in  h is  i n t e l l e c t u a l ,  s o c i a l ,  and 
a r t i s t i c  e x p e r i e n c e ." ^  D orothy N o rris  o f fe rs  an  even s h o r te r  d e f i n i t i o n  
which s t a t e s  t h a t  " . . .e n r ic h m e n t  i s  th e  b e s t  th in g  we know a b c u t te a c h ­
ing  to  m eet th e  in d iv id u a l  needs of th e se  s tu d e n ts ." - ^
The term  "en richm en t"  i s  o f te n  r e f e r r e d  to  as a  d ev ice  r a th e r  
th an  a  com bination  of complementary le a rn in g  ex p e rien c es  f o r  c h i ld r e n .  
F l i e g l e r  i n s i s t s  t h a t  th e  term  i s  overused  and abused , and t h a t  
en richm en t p r a c t ic e s  shou ld  be employed in  any adequate  i n s t r u c t i o n a l  
program . A nother p o in t  o f view  i s  p re s e n te d  by G a lla g h e r , who says 
t h a t  en richm ent i s  th e  f u r th e r  developm ent o f s k i l l s  and  t a l e n t s  w hich 
r e s e a rc h  has in d ic a te d  as b e in g  c h a r a c t e r i s t i c  of g i f t e d  c h i ld r e n .
Those m ajor s k i l l s  a r e :
1 . A b i l i ty  to  a s s o c ia te  and i n t e r r e l a t e  concep ts
2 . A b i l i ty  to  e v a lu a te  f a c t s  and argum ents c r i t i c a l l y
3 . A b i l i ty  to  c r e a te  new id e a s  and o r ig in a te  new l in e s  of
though t
i±. A b i l i ty  to  re a so n  th ro u g h  complex problems
5 . A b i l i ty  to  u n d e rs ta n d  o th e r  s i t u a t i o n s ,  t im e s , and p e o p le j
£ % o b e r t F . DeHaan and R o b ert J .  H a v ig h u rs t, E duca ting  G if te d  
C h ild re n  (C hicago: U n iv e rs i ty  of Chicago P r e s s ,  1957J , p .  97*
57porothy  E . N o r r is ,  "Programs in  th e  E lem en taiy  S c h o o ls ,"  
E d u ca tio n  f o r  th e  G if te d , N a tio n a l S o c ie ty  f o r  th e  S tudy  of E d u ca tio n , 
57 th  Y earbook, P a r t  I I  ^Chicago: U n iv e rs i ty  o f Chicago P r e s s ,  1958 ), 
p .  225.
£ ® F lle g le r , 0£ . c i t . ,  p . 29.
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t o  be l e s s  bcrnid by o n e ' s  own p e c u l ia r  e n v ir o n m e n t ^
G a lla g h e r adds t h a t  th e s e  s k i l l s  a re  a ls o  found among average  
and below  average  c h i ld re n ,  b u t  t h a t  th e y  a re  more abundan t among th e  
h ig h ly  a b le  g roup . Thus, f o r  th e  en richm en t a c t i v i t y  to  have v a lu e  
more th a n  "busy w ork ,"  th e  e x p e rien ce  shou ld  be r e l a t e d  to  one of th e  
b a s ic  s k i l l s  a t  th e  l e v e l  commensurate w ith  th e  a b i l i t y  of th e  c h i l d .
ftie re  i s  no a p p a re n t c o n f l i c t  among e d u c a to rs  on th e  p o in t  t h a t  
c h i ld r e n  of h ig h  a b i l i t y  need ex p e rien c es  which a re  of a more complex 
n a tu re  th an  a re  a c t i v i t i e s  w hich s t im u la te  th e  average  i n t e l l e c t .  
M cClelland and h is  a s s o c ia te s  in d ic a te  t h a t  th e re  i s  a la c k  of s p e c i f i c  
d i r e c t io n  f o r  en richm ent o f h ig h  g e n e ra l  in te l l ig e n c e  e x ce p t in  th e  
p u r s u i t  of an  o ccu p a tio n a l g o a l ,  b u t  adds t h a t  " . . .w e  s t i l l  know f a r  too  
l i t t l e  to  be c o n fid e n t abou t how to  develop  ta l e n te d  perform ance ou t of 
t a l e n te d  p o t e n t i a l .  Ward concurs in  t h i s  p o in t  of view  and warns 
t h a t  th e  d i f f i c u l t y  of e s ta b l is h in g  u sa b le  d e f in i t io n s  of s p e c i f i c  t r a i t s  
tow ard w hich th e  e d u c a tiv e  p ro ce ss  can be d i r e c te d  m ight w e ll  re n d e r  th e  
id e a  of s p e c i f i c  enrichm ent as im p o ssib le  of e x e c u tio n .
$9James J .  G a lla g h e r , "The G if te d  C h ild  i n  th e  E lem entary  S c h o o l,"  
What R esearch  Says to  th e  T eacher, No. 17 (W ashington: N a tio n a l E duca tion  
A s s o c ia t io n , p .  '11 ,
^° I b id .
^ Ip av id  C. M cC lelland and o th e r s ,  T a le n t and S o c ie ty  (P r in c e to n , 
New J e rs e y :  D. Van N ostrand  Company, I n c . ,  I 95&), pp . 23 - 2k .
f o f a r d ,  ojd. c i t . ,  p . 38*
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W ith in  a l l  of th e  argum ents fa v o r in g  and q u e s tio n in g  th e  m a tte r  
o f c lassroom  enrichm en t as a method of c h a lle n g in g  th e  more a b le  c h i ld ,  
th e r e  ap p ea rs  to  be a t  l e a s t  one th re a d  of common ag reem en t. I t  i s  a 
f a c t  t h a t  many sc h o o ls , e i t h e r  because  of l im i te d  e n ro llm e n t or th e  
n a tu re  of th e  s tu d e n t body , canno t f e a s ib ly  u se  s p e c ia l  g ro u p in g , 
s e c t io n in g  or o th e r  common m an ip u la tiv e  d e v ic e s . I n  such c ases  i t  i s  
l e f t  co m p le te ly  to  th e  in g e n u ity  and s k i l l  of th e  c lassroom  te a c h e r  to  
p ro v id e , w i th in  th e  g ro u p , e x p erien ces  which w i l l  enhance th e  grow th o f 
each  c h i ld .  Those te a c h e rs  who have t h i s  t o t a l  r e s p o n s ib i l i t y  may tak e  
com fort i n  th e  rev iew  of c e r t a in  advan tages of t h i s  arrangem ent as l i s t e d  
by  Kough.
1 . R equ ires few , i f  any , a d d i t io n a l  e x p en d itu re s  or a d m in is tra ­
t iv e  a l t e r a t io n s
2 . Allows g i f t e d  s tu d e n ts  to  s t im u la te  o th e r  s tu d e n ts
3 . Keeps b r ig h te r  s tu d e n ts  w ith  age-m ates f o r  s o c i a l  developm ent
U. E nrichm ent id e a  i s  a  s te p  tow ard g e n e ra l in d iv id u a l iz a t io n  of
in s t r u c t io n  f o r  a l l  s tu d e n ts
A spects o f g rouping  and a c c e le r a t io n  can be used  w ith in  th e
c la s s ro o m ^
For every  argum ent fa v o r in g  th e  c lassroom  enrichm ent id e a ,  th e re  
a re  s ta te m e n ts  o f fe re d  i n  an a tte m p t to  d isc o u n t th e  l i s t e d  a d v an tag e s .
63ja c k  Kough, ‘'A d m in is tra tiv e  P ro v is io n s  f o r  th e  G if te d ,"  
Working W ith S u p e rio r  S tu d e n ts ,  e d . Bruce S h e r tz e r  (C hicago: S cience  
R esearch  A s s o c ia t io n , 19&0J, pp . lljl|-li|.5>.
3U
Kough p re s e n ts  th e  opposing views as fo llo w s :
1 . Not dem ocratic  to  keep b r ig h te r  p u p ils  in  w ith  a p a t t e r n  of 
average  a b i l i t y ;  home and community a llo w s f o r  h e a lth y  s o c i a l  developm ent
2 . G if te d  s tu d e n ts  more l i k e l y  t o  develop  a sense o f s u p e r io r i ty  
i n  a  r e g u la r  c l a s s ,  w h ile  c o m p e titio n  w ith  o th e r  a b le  p u p ils  w i l l  p rov ide  
s t a b i l i t y  and h u m ili ty
3 . C lassroom  enrichm en t p la n  causes e x c e ss iv e  bu rden  on te a c h e rs ;  
te a c h e rs  w ith  s p e c ia l  com petencies a re  needed f o r  g i f t e d  c h i ld re n
U. T eacher m ust spend g r e a te r  amount of tim e w ith  slow c h i ld ;  
g i f t e d  c h i ld  o f te n  l e f t  to  p ro v id e  f o r  h i m s e l f ^
In  much of th e  l i t e r a t u r e  concern ing  a d a p ta tio n s  f o r  tea c h in g  
more a b le  c h i ld r e n ,  th e  im p lic a tio n  i s  o f te n  g iven  th a t  th e  id ea s  of 
g ro u p in g , a c c e le r a t io n ,  and enrichm en t a re  e i t h e r / o r  p r o p o s i t io n s .  To 
th e  d is c e rn in g  e d u c a to r , t h i s  im p lic a tio n  m ust be d isc o u n te d  a s  m is le a d ­
in g ,  i f  n o t  f a l s e .  The w r i t e r  i s  e n jo in e d  a t  t h i s  p o in t  to  a ttem p t a 
c l a r i f i c a t i o n .  Enrichm ent of th e  p u p i l  i s  a  g o a l o f e d u c a tio n  in  a 
system  which su b s c r ib e s  to  th e  p h ilo so p h y  of p ro v id in g  f o r  the  d if fe re n c e s  
in  c h i ld r e n .  The a d m in is t r a t iv e  tec h n iq u e s  such as g ro u p in g , a c c e le r a ­
t i o n ,  and independen t s tu d y  a re  mere a tte m p ts  to  c re a te  an  environm ent 
t h a t  w i l l  f a c i l i t a t e  th e  en richm en t p ro c e s s .
A conclud ing  s ta te m e n t from  Passow w i l l  s u f f ic e  f o r  summary.
^Ibid ., pp. Ui5-lU6.
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He sa y s :
C a re fu l a p p ra is a l  o f th e  r e s u l t s  o f sc h o o l programs 
th rough  e v a lu a tio n  of s p e c i f i c  g o a l a tta in m e n ts  i s  nec­
e s s a ry .  Only i n  t h i s  way w i l l  th e  sch o o l be a b le  to  
de term ine  w hether or n o t i t  i s  a c tu a l ly  p ro v id in g  ex p e rien c es  ^  
a p p ro p r ia te  f o r  th e  optimum developm ent of i t s  g i f t e d  s tu d e n ts .  ^
IV. THE TEACHER
When a  sch o o l system  b e g in s  to  c o n s id e r  th e  m a tte r  o f s e le c t in g  
te a c h e rs  f o r  mare a b le  s tu d e n ts ,  s e v e ra l  th in g s  may be assumed Im m ediately . 
The f i r s t  i s  t h a t  g i f t e d  c h i ld r e n  e x i s t .  S econd ly , th e y  a re  i d e n t i f i a b le  
in d iv id u a l ly  and as a g roup . The t h i r d  assum ption  i s  t h a t  h ig h ly  a b le  
p u p ils  have needs t h a t  d i f f e r  p e rc e p t ib ly  from  th e  m a jo r ity  of c h i ld r e n .
A fo u r th  assum ption  would c a l l  f o r  a te a c h e r  o f s p e c ia l  com petencies to  
d e a l w ith  c h i ld re n  who have s p e c ia l  needs—needs t h a t  d i f f e r  in  deg ree  
r a th e r  th a n  in  k in d .
To know j u s t  what k in d  o f te a c h e r  would b e s t  se rv e  th e  needs of 
g i f t e d  c h i ld re n  would g iv e  te a c h e r  e d u c a tio n  i n s t i t u t i o n s  and f a c u l ty  
s tu d y  groups a b o o s t in  th e  r i g h t  d i r e c t io n .  No such com posite pe rson  
has y e t  been s u f f i c i e n t l y  d e sc r ib e d . F u r th e r  ev idence  of th e  la c k  of 
d e f in i t i v e  s ta n d a rd s  fo r  te a c h e rs  of e x c e p tio n a l ly  a b le  c h ild re n  i s  th e  
absence of c e r t i f i c a t i o n  req u irem en ts  as r e p o r te d  by each S ta te  D ep art­
ment o f E d u ca tio n . P e n n sy lv a n ia , th e  only rem ain ing  s t a t e  is s u in g
^ A .  H arry  Passow , "Enrichm ent o f E duca tion  f a r  th e  G if te d ,"  
E duca tion  f o r  th e  G i f te d , N a tio n a l S o c ie ty  f o r  th e  S tudy of E d u ca tio n ,
57 th  Y earbook, P a r i  H  (C hicago: U n iv e rs i ty  o f Chicago P r e s s ,  1958)j
p . 221.
c e r t i f i c a t e s  to  te a c h e rs  o f g i f t e d  c h i ld r e n ,  was re p o r te d  in  1962 to  be 
in  th e  p ro cess  o f e l im in a tin g  th e  c r e d e n t i a l . ^
The la c k  of c e r t i f i c a t i o n  req u irem en ts  i s  p a r a l le le d  by a  s im ila r  
s c a r c i ty  of co u rses o f fe re d  i n  th e  a re a  of th e  g i f t e d  by te a c h e r  
e d u c a tio n  i n s t i t u t i o n s .  A TJ. S . O ffic e  o f E duca tion  stu d y  of U63 
c o lle g e s  re v e a le d  t h a t  a  t o t a l  o f 1 ,976  f i f t h - y e a r  programs w ere o ffe re d  
f o r  c lassroom  te a c h e r s .  Of t h a t  number, only s ix te e n  c le a r ly  in d ic a te d  
t h a t  s p e c i f i c  a t t e n t io n  had been  g iven  to  th e  a re a  of th e  g i f t e d  c h i l d . ^  
I t  has been observed  by th e  w r i t e r ,  d u rin g  v i s i t s  a c ro ss  th e  c o u n try  in  
co n n ec tio n  w ith  th e  S o u th e rn  R eg ional P r o je c t ,  t h a t  ed u ca to rs  g e n e ra l ly  
oppose c e r t i f i c a t i o n  f o r  te a c h e rs  of th e  g i f t e d .  D i s s a t i s f a c t io n  i s  
a ls o  en co u n te red  when a  s e r i e s  of s p e c i f i c  co u rses  abou t g i f t e d  c h ild re n  
i s  o ffe re d  in  a p re s c r ib e d  te a c h e r  e d u c a tio n  program . The m ost prom is­
in g  p r a c t ic e  observed was t h a t  o f c o lle g e  sp o n so rsh ip  of workshop 
o p p o r tu n it ie s  f o r  th e  s tu d y  of s p e c i f ic  to p ic s  re q u e s te d  by th e  te a c h e rs ,  
th em se lv es . Such workshops were g eared  to  th e  s p e c i f i c  needs of th e  
te a c h e rs  and were d i r e c t l y  r e l a t e d  to  s u b je c t  a re a s  and a b i l i t y  le v e ls  
of s tu d e n ts  a ss ig n e d  to  th o se  te a c h e rs .
V i r tu a l ly  every  s tudy  d e a lin g  w ith  th e  ed u ca tio n  of g i f t e d  
c h i ld re n  em phasizes th e  Im portance of th e  te a c h e r .  Brandwein c a l l s  
te a c h in g  a p e rso n a l in v e n tio n , and re p o r ts  a c t iv e  s c i e n t i s t s  who r e l a t e
^ P r o c e e d i n g s  of th e  C onference on E ducation  of th e  G if te d  and 
T alen ted  ^W ashington,"!!. tj’. i  U. S . O ffice  ol' E d u ca tio n ,”T ?6 '^ ;, p . 13^7.
^7I b i d . ,  p .  B -6.
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th e  g r e a t  In flu e n c e  of one or two o u ts tan d in g  te a c h e rs  as p e rs o n s , as
/ T O
w e ll  as i n s t r u c t o r s .  I f  a l l  o f th e  c o n f l i c t in g  op in ions abou t 
i d e n t i f i c a t i o n ,  s e l e c t i o n ,  g ro u p in g , a c c e le r a t io n ,  and en richm en t 
co u ld  be re s o lv e d  im m ed ia te ly , th e  m a tte r  of te a c h e r  q u a l i f i c a t io n s  
would be problem  enough.
W illa rd  Abraham su g g e s te d  th a t  th o se  who com pile th e  l i s t s  of 
c h a r a c t e r i s t i c s  deemed d e s i r a b le  fo r  te a c h e rs  o f th e  g i f t e d  j u s t  do n o t 
r e a l i z e  t h a t  " . . . t h e y  a re  a n t ic ip a t in g  a  k ind  of p e r f e c t io n  to  w hich 
norm al p eop le  do n o t a s p ir e ." ^  W ith re fe re n c e  to  a tw o-page l i s t  of 
d e s ir a b le  q u a l i t i e s  of te a c h e r s ,  Abraham r a i s e d  th e  q u e s tio n  as to  
w hich paragon  of a l l  t h a t 's  w onderfu l c o u ld  m easure up car be presum ptuous 
enough to  c la im  to  be q u a l i f i e d .  7®
Even w ith  th e  c l u t t e r  of c h a r a c t e r i s t i c s  which have been  proposed  
as d e s i r a b le ,  sane c h a r a c t e r i s t i c s  appear to  be b a s ic .  From th e  p o in t  
of view  of th e  c h i ld ,  D avis o b ta in ed  re a c t io n s  from upper elem entaxy 
g i f t e d  c h i ld re n  concern ing  th e  q u a l i t i e s  th ey  adm ired i n  a te a c h e r .  The 
m ajor c a te g o r ie s  w ere:
1 . Sense of humor
2 . Encouragement o f r e s p o n s ib i l i t y
6®Paul F . Brandwein, The G if te d  S tu d e n t as F u tu re  S c i e n t i s t  
(New York: Hare our t ,  B race and Company, p . 63-bi*
^A braham , oj>. c i t . ,  p . 176
7 ° I b id . ,  pp . 176-177.
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3 . Knowledge of s u b je c t
U. F irm ness and f a i r n e s s
$.  U nderstand ing  of c h i ld re n
6 . Enjoyment o f te a c h in g  7̂ -
I t  was conceded by Davis t h a t  th o se  q u a l i t i e s  c c u ld  be c la im ed  
by a  good te a c h e r  of any g ro u p , b u t  she concluded t h a t  " . . . r a i s i n g  th e  
c h a r a c t e r i s t i c s  o f a good te a c h e r  to  th e  h ig h e s t  p o in t  o f developm ent 
would produce a g i f t e d  te a c h e r  f o r  g i f t e d  p u p i l s . "72
In  r e f e r r in g  to  the  k ind  of te a c h e r  so u g h t f o r  H unter C o llege 
E lem entary  S choo l, H ild re th  o f fe re d  s e v e ra l  "m usts:"
1 . The te a c h e r  m ust be ^ g if te d
2 . He m ust have p le n ty  of im ag in a tio n
3 . He m ust u n d e rs tan d  th e  psychology of th e  g i f t e d  and t h e i r  
s p e c ia l  le a rn in g  problem s
U. He m ust have a b re a d th  of i n t e r e s t s ,  a  v a r i e ty  of com petencies, 
and be f a m i l ia r  w ith  v a rio u s  a re a s  of knowledge
5 . He m ust have a b ro ad  c u l t u r a l  background and be t o le r a n t  and 
sym pathe tic  to  th e  needs of g i f t e d  c h ild ren 7 3
O ther w r i t e r s  have jo in e d  H ild re th  in  th e  p o s i t io n  t h a t  g i f t e d
7^-Nelda D av is , "T eachers f o r  th e  G if te d ,"  Jo u rn a l of Teacher 
E d u ca tio n , V (Sep tem ber, 19f>U), 222.
72I b i d .
73Q ertrude Howell H i ld re th ,  E ducating  G if te d  C h ild re n  (New York: 
H arper and B ro th e rs  P u b l is h e r s ,  19i>2j, p p . 211-212.
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c h i ld r e n  m ust have g i f t e d  te a c h e r s ,  b u t  t h i s  w r i t e r  has en co u n te red  none 
who would v e n tu re  an IQ req u irem en t f o r  te a c h e r s .  The g if te d n e s s  In  
te a c h e rs  was r e l a t e d  to  te a c h in g  s k i l l s ,  p e rso n a l a t t r i b u t e s ,  r e s o u rc e ­
f u ln e s s ,  and le a d e r s h ip  q u a l i t i e s .  H ere, a g a in , i t  m ust be s a id  t h a t  a l l  
te a c h e rs  need th e s e  q u a l i t i e s ,  and , as w ith  th e  c h i ld r e n ,  g i f te d n e s s  i s  
a  m a tte r  of d e g re e .
In  a t  l e a s t  one system  th e  te a c h e r s ,  th em se lv es , l i s t e d  w hat th ey  
c o n s id e re d  to  be th e  e s s e n t i a l  q u a l i t i e s  of te a c h e rs  o f g i f t e d  c h i ld r e n .
I t  was found t h a t  th e  P o r t la n d  te a c h e rs  o f s p e c ia l  c la s s e s  f o r  th e  g i f t e d  
were in  g r e a t e s t  agreem ent on fo u r  ite m s:
1 . G re a te r  knowledge of th e  s u b je c t
2 . A b i l i ty  and w il l in g n e s s  to  encourage q u e s tio n s  and independen t
s tu d y
3 . W illin g n e ss  to  work h a rd e r
It. R espec t f o r ,  and i n t e r e s t  in  g i f te d  c h i l d r e n ^
A b r i e f  summary, th e n , m ight w e ll be t h a t  a s u c c e s s fu l  te a c h e r  
o f g i f t e d  c h i ld re n  would l i k e l y  p o ssess  th e  b e s t  a t t r i b u t e s  o f a  s c h o la r  
and a  te a c h e r .  These a re  th e  f e e l in g s  e x p re ssed  by C l i f f o r d  W illiam s, 
D ire c to r  of th e  P o r t la n d  program . He em phasizes t h a t  a s c h o la r 's  approach 
to  h is  s p e c ia l  te a c h in g  f i e l d  in c lu d e s  im p ress iv e  competence in  th e  
knowledge and s k i l l s  of t h a t  f i e l d ,  and a  d r iv e  to  in c re a s e  competence 
i n  t h a t  f i e l d  th rough  fo rm al t r a in in g  and in fo rm a l s tu d y .
7 ^ p o rtla n d  P u b lic  S c h o o ls , ojo. c i t . ,  p . 107.
^ C l i f f o r d  W. W illiam s and H aro ld  A. K le in e r , "A High School 
Program i n  a  Medium^Sized C ity ,"  Programs f o r  th e  G if te d , e d . Samuel 
E v e re t t  (New Y ork: H arper and B ro th e rs  tM b lis h e rs ,  l ^ b l ) ,  p . 213.
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V. CHAPTER SUMMARY
The id e a  of p ro v id in g  an  e d u c a tio n  f o r  each c h i ld  acco rd in g  to  
h is  needs and a b i l i t i e s  i s  an accep ted  f a c t  in  cur dem ocratic  s o c ie ty .
The un ique c h a r a c t e r i s t i c s  and needs o f more a b le  p u p ils  which s e t  
them a p a r t  as a  grcup  have long  been re c o g n iz e d , b u t  have in  th e  l a s t  
dozen y e a rs  re c e iv e d  in c re a s e d  a t t e n t i o n  and study-.
I t  i s  g e n e ra lly  a g re ed  t h a t  th e  aims of e d u c a tio n  f o r  more a b le  
c h ild re n  do n o t d i f f e r  a p p re c ia b ly  from  th e  aims f o r  l e s s  a b le  p u p i ls ,  
b u t  th e  i n s t r u c t io n a l  program s w hich seek  to  h e lp  s tu d e n ts  r e a l i z e  th o se  
aims m ust o f n e c e s s i ty  d i f f e r  in  d e g re e , b u t  n o t in  k in d . The u l t im a te  
r e s p o n s ib i l i t y  f o r  th e  d i f f e r e n t i a t e d  program  i s  t h a t  of th e  a d m in is tra ­
t io n ,  frcm  which must come th e  p o l ic ie s  govern ing  id e n t i f i c a t i o n ,  
s e le c t io n ,  and in s t r u c t io n a l  a rran g em en ts .
R esearch  s u b s ta n t ia te s  t h a t  in  m eeting  th e  t o t a l  needs o f more 
a b le  young p e o p le , no s in g le  method w i l l  s u f f i c e .  I n s te a d ,  a com bination  
of some k ind  of g roup ing , some a c c e le r a t io n ,  and th e  v e ry  b e s t  te a ch in g  
methods m ust merge in  o rder to  p rov ide  th e  in d iv id u a l  en richm ent which 
i s  th e  o b je c tiv e  o f e d u c a tio n .
To have the  r i g h t  te a c h e r  f o r  th e  r i g h t  c h i ld  i s  a  le g i t im a te  w ish  
of a l l  who a re  concerned  abou t c h i ld r e n  and t h e i r  e d u c a tio n a l g row th . 
T eachers, l i k e  c h i ld re n ,  d i f f e r  in  t h e i r  com petencies and in  t h e i r  
p e r s o n a l i ty  s t r u c tu r e .  I t  i s  c o n s id e re d  to  be im p e ra tiv e  t h a t  te a c h e rs  
o f more a b le  c h ild re n  be s e le c te d  w ith  re g a rd  to  q u a l i t i e s  such as
la
s c h o la r s h ip , knowledge o f  th e  needs o f  more a b le  c h ild re n , and th e  
a b i l i t y  to  s t im u la te  and g ive  s a t i s f a c t i o n  to  th e  in q u ir in g  young 
mind.
CHAPTER I I I
THE STUDY
I t  was th e  purpose of t h i s  s tu d y  to  determ ine  th e  k inds o f 
e d u c a tio n a l  o p p o r tu n it ie s  o f fe re d  to  more a b le  p u p ils  i n  w h ite  p u b lic  
sch o o ls  in  s e le c te d  sch o o l system s in  L o u is ia n a . Three sch o o l system s 
were s e le c te d  frctn  each  of s ix  m ajor g e o g ra p h ic a l a r e a s .  The t o t a l  
o f e ig h te e n  sch o o l system s in c lu d e d  sev en teen  p a r is h  system s and one 
c i t y  system , b u t  f o r  th e  pu rposes of t h i s  s tu d y , a l l  sch o o l system s 
were r e f e r r e d  to  as p a r i s h e s .  Hie a re a s  were N o rth e a s t, N orthw est, 
C e n tr a l ,  S o u th e a s t, S o u th -C e n tra l, and S ou thw est.
I n  o rd e r to  o b ta in  sample p a r is h e s  t h a t  were r e p r e s e n ta t iv e  of 
a l l  types in  re g a rd  to  w h ite  e n ro llm e n ts , i t  was decided  to  s e l e c t ,  as 
f a r  as p o s s ib le ,  th re e  a d jo in in g  p a r is h e s  in  each  a re a  t h a t  c o u ld  be 
c l a s s i f i e d  as l a r g e ,  medium or s m a ll .  A p a r is h  was c l a s s i f i e d  as la rg e  
i f  t o t a l  w h ite  e n ro llm en ts  numbered 10,000 or morej i t  was c l a s s i f i e d  
as medium i f  t o t a l  w h ite  en ro llm en ts  were betw een 3 ,000  and 9 ,999 ; 
and i t  was c o n s id e re d  sm a ll i f  th e  t o t a l  w h ite  en ro llm en ts  were l e s s  
th a n  3 ,0 0 0 .
W ith in  each o f th e  p a r i s h e s ,  th e  sch o o ls  were c a te g o r iz e d  
acco rd in g  to  type and s i z e .  Type r e f e r r e d  to  i t s  p rim ary  o rg a n iz a t io n a l  
s t r u c tu r e  as e i t h e r  e lem en ta ry , ju n io r  h ig h , or h igh  s c h o o l. Schools 
in c lu d in g  g rades one th rough  e ig h t  were c o n s id e re d  e lem en ta ry  u n le s s  
g rades seven  and e ig h t  were s e p a ra te d  f o r  ju n io r  h igh  a c t i v i t i e s .
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Schools l i s t e d  as in c lu d in g  g rad es one th rough  tw elve were ta b u la te d  
a s  one e lem en tary  and one h igh  sc h o o l. Thus, a l l  re fe re n c e s  and 
ta b u la t io n s  re g a rd in g  " sc h o o ls1* were in d ic a t iv e  of m ajor departm ents 
which were c l a s s i f i e d  l o c a l ly  as b e in g  p r im a r ily  an  e lem en tary  sc h o o l, 
a ju n io r  h ig h  sc h o o l, or a s e n io r  h ig h  sc h o o l.
Each sch o o l was c l a s s i f i e d  as e i t h e r  l a r g e ,  medium, o r sm a ll .
F o r purposes o f t h i s  s tu d y , a  sch o o l was c o n s id e re d  la rg e  i f  i t s  
e n ro llm en t numbered 600 or m are; i t  was l i s t e d  as medium i f  i t s  
e n ro llm e n t in c lu d ed  300 to  £99 p u p i ls ;  and i f  a sch o o l e n ro l le d  l e s s  
th an  300 p u p i ls ,  i t  was d e s ig n a te d  as a sm a ll sc h o o l.
A ccording to  th e  d e f in i t io n s  p re v io u s ly  c i t e d  re g a rd in g  th e  s iz e  
o f p a r is h e s ,  i t  was found th a t  th e re  were e le v en  p a r is h e s  in  th e  S ta te ,  
exclud ing  New O rlean s , which cou ld  be c l a s s i f i e d  as l a r g e .  This s tu d y  
in c lu d ed  f iv e  of th o se  la rg e  p a r is h e s .  T h irty -o n e  p a r is h e s  met th e  
d e f in i t io n  o f medium. S ix  of th e  th ir ty - o n e  were used  in  th e  s tu d y .
Out of th e  tw en ty -fo u r rem ain ing  p a r is h e s ,  which were d e s ig n a te d  as 
sm a ll , seven  were in c lu d ed  in  th e  s tu d y . The t o t a l  o f e ig h te e n  p a r is h e s  
u sed  re p re s e n te d  2 7 .2  p e r c e n t  o f th e  t o t a l  number of sc h o o l system s 
in  th e  S t a te ,  ex c lu d in g  New O rlea n s . New O rleans was n o t  c o n s id e re d  f o r  
th e  s tu d y  because of th e  d i f f i c u l t y  invo lved  in  c o n ta c tin g  th e  
numerous sc h o o ls , and because i t s  e n ro llm en t was so  much g r e a te r  th a n  
th e  o th e r p a r is h e s  d e s ig n a te d  as l a r g e .
The t o t a l  w hite  e n ro llm en t in  th e  p u b lic  sch o o ls  o f L o u is ia n a , 
n o t in c lu d in g  New O rlean s , was Ui|0,337, a cco rd in g  to  th e  1962 
School D ire c to ry , is su e d  by th e  S ta te  D epartm ent of E d u ca tio n . This
Uh
s tu d y  in c lu d ed  sch o o ls  w hich had a t o t a l  e n ro llm e n t o f Hi3,386  p u p i l s ,  
w hich re p re s e n te d  3 2 .5  p e r  c e n t  of th e  S ta te  t o t a l ,  ex c lu d in g  O rlea n s .
I .  DISTRIBUTION OF SCHOOLS
T his s tu d y  was designed  to  r e l a t e  th e  s ta tu s  of e d u c a tio n a l  
o p p o r tu n it ie s  f o r  more a b le  p u p ils  and to  r e p o r t  th e  r e s u l t s  by s iz e  
o f p a r is h  and s iz e  of sc h o o l. The d i s t r ib u t i o n  of sch o o ls  by p a r is h e s  
w i l l  fo l lo w .
Large p a r is h e s  (e n ro llm e n t over 1 0 ,0 0 0 ). There were f iv e  la rg e  
p a r is h e s  w ith  188 sch o o ls  in c lu d ed  in  th e  s tu d y . Those p a r is h e s  
re p o r te d  t o t a l  schoo l d i s t r ib u t i o n  as fo llo w s :
E lem entary  26 l a r g e ;  58 medium; U5 sm a ll
J u n io r  High 16 la r g e ;  3 medium; 2 sm a ll
S e n io r High 18 la rg e ;  5 medium; 15 sm all
A t o t a l  d i s t r ib u t io n  of schoo ls i n  th e  f iv e  la rg e  p a r i s h e s ,  by 
s iz e  and type of sc h o o l, w i l l  be found in  Table I  page U5-
Medfum p a r is h e s  (e n ro llm e n t 3 ,000  to  9 ,9 9 9 ) . There were s i x  
p a r is h e s  w ith  99 schoo ls  in c lu d e d  in  th e  medium group . The d i s t r i b u t i o n  
of sch o o ls  in  th e  medium p a r is h e s  was as fo llo w s :
E lem entary  10 la r g e ;  17 medium; 3k  sm a ll
J u n io r  High 1 l a r g e ;  U medium; 0 sm a ll
S e n io r  High U la rg e ;  2 medium; 27 sm a ll
The t o t a l  d i s t r ib u t i o n  of sch o o ls  in  th e  s i x  medium p a r i s h e s ,  by 
s iz e  and type  of sc h o o l, i s  in d ic a te d  in  Table I I ,  page U6.
TABIE I
DISTRIBUTION OF SCHOOIS IN PARISHES WITH IARGE1 ENROLMENTS
ACCORDING TO SIZE AND ORGANIZATIONAL TYPE
P a r ish
Elem entary Schools 
la rg e  Medium Small
Ju n io r High Schools 
Large Medium Sm all
S en io r High Schools 
Large Medium Sm all
T o ta ls
P a r ish  A 1 9 10 2 0 6 2 0 2 26
P a r ish  B Hi 12 7 7 0 0 li 0 0 iiii
P a rish  C 1 10 11 k 0 0 1 2 9 38
P a r ish  D 6 5 k 0 0 0 5 1 1 22
P a r ish  E k 22 13 3 3 2 6 2 3 58
T ota l by s iz e 26 58 k$ 16 3 2 18 5 15
Elem entary T o ta l Ju n io r High T o ta l Sen io r High T otal A ll Schools
T o ta l by type 129 21 38 188
"b-arge enrollm ent in d ica tes to ta l w hite enrollm ent of 10,000 or more
TABIE II
DISTRIBUTION OF SCHOOIS IN PARISHES WITH MEDIUM1 ENROLMENTS
ACCORDING TO SIZE AND ORGANIZATIONAL TTPE
P a rish Elem entary Schools Ju n io r High Schools S en io r High Schools T oth ls
Large medium sm all Large Jriedium sm all la rg e  jMedium sm all
P a r ish  A 0 k 7 1 0 0 1 0 k 17
P a r ish  B 1 1 k 0 1 0 0 1 2 10
P a rish  C 2 1 6 0 0 0 1 0 7 17
P a r ish  D 3 6 7 0 2 0 1 0 k 23
P a rish  E 3 0 3 0 0 0 0 1 2 9
P a rish  F 1 5 7 0 1 0 1 0 8 23
T o ta l by s iz e 10 17 3h 1 h 0 h 2 27
Elementary T o ta l Jun io r High T ota l Sen io r High T o ta l A ll  Schools
T o ta l by type 61 * 33 99
•'-medium enrollm ent in d ica tes to ta l w hite enrollm ent of 3 ,000  to  9,999 pu p ils
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Sm all p a r is h e s  ( l e s s  th a n  3 ,0 0 0  p u p i l s ) .  Seven p a r is h e s  w ith  
71 sch o o ls  were in c lu d e d  in  th e  sm a ll g ro u p . The summary d i s t r i b u t i o n  
of sch o o ls  w ith in  th e  sm a ll p a r is h e s  was re p o r te d  as fo l lo w s :
E lem entary  3 la rg e  5 medium 32 sm a ll
Ju n io r  High 0 la rg e  3 medium 1 sm a ll
S e n io r  High 1 la rg e  1 medium 25 sm a ll
Table H I ,  page U8, r e v e a ls  th e  t o t a l  d i s t r ib u t io n  in  th e  sm a ll 
group by p a r is h  and by s iz e  and type  of sc h o o l.
D is t r ib u t io n  summary. There were 18 p a r is h e s  and 358 schoo ls 
in c lu d ed  in  t h i s  s tu d y . The fo llo w in g  i s  a summary of p a r is h e s  and 
sch o o ls  by s iz e  and ty p e :
P a r ish e s  5 la rg e  ^ 6 medium 7 sm a ll
E lem entary  Schools 39 la rg e  80 medium 111 sm a ll
/  Ju n io r  High Schools 17 la rg e  29 medium 3 sm a ll
S en io r High Schools 23 la rg e  8 medium 67 sm a ll
A summary d i s t r ib u t i o n  in d ic a t in g  s iz e  of p a r i s h ,  ty pe  of sc h o o l, 
and s iz e  o f sch o o l i s  re p re se n te d  by Table IV, page k9»
I I .  OBTAINING DATA
There were two m ajor so u rc es  of d a ta  u sed  in  t h i s  d i s s e r t a t i o n .  
The f i r s t  was an  in te rv ie w  sch ed u le  u sed  w ith  p a r is h  su p e r in te n d e n ts  
f o r  th e  purpose of o b ta in in g  in fo rm a tio n  abou t th e  p h y s ic a l  s e t t i n g  of 
th e  sc h o o l system , o f f i c i a l  p o l ic ie s  and p r a c t ic e s  concern ing  more a b le  
c h i ld r e n ,  and needed s te p s  tow ard new or improved program s f o r  th e  more 
a b le .
TABUS I I I
DISTRIBUTION OF SCHOOIS IN PARISHES WITH SMALL1 ENROLMENTS
ACCORDING TO SIZE AND ORGANIZATIONAL TTPE
P a rish  Elem entary Schools Ju n io r High Schools Sen ior High Schools T o ta ls
Large Medium Sm all Large Medium sm all large Medium Small
P a r is h  A 1 0 8 0 0 0 0 0 7 16
P a r ish  B 1 1 k 0 1 0 0 0 7 Hi
P a r is h  C 0 1 2 0 0 1 0 0 3 7
P a r ish  D 1 1 5 0 1 0 0 1 l 10
P a r ish  E 0 0 6 0 0 0 0 0 4 10
P a r ish  F 0 1 k 0 1 0 1 0 0 7
P a rish  G 0 1 3 0 0 0 0 0 3 7
T otal by s iz e 3 5 32 0 3 1 1 1 25
Elem entaiy T o ta l Ju n io r High T otal Sen io r Hi<jj»h T o ta l A ll Schools
T o ta l by type hO h 27 71
^ m a ll enrollm ent in d ica tes to ta l  w hite enrollm ent of le s s  than 3*000 pupils
TABIE IV
DISTRIBUTION OF ALL SCHOOIS INCIUDED IN THE STOUT
ACCORDING TO SIZE OF PARISH, SIZE OF SCHOOL, AND TTPE OF SCHOOL
Type of Number of Elementary- Schools Ju n io r High Schools Senior High Schools T o ta ls
P a rish es P a rish e s Large Medium Sm all Large ]Medium Small Large Medium Small
Large 5 26 58 1*5 16 3 2 18 5 15 18 8
Medium 6 10 17 31* 1 1* 0 h 2 27 99
Small 7 3 5 32 0 3 1 1 1 25 71
T ota ls 18 39 80 111 17 10 3 23 8 67
Elementary T o ta ls Ju n io r High T o ta ls Senior High T o ta ls T o ta l Schools




The second m ajor so u rce  o f d a ta  was an in te rv ie w  schedu le  used  
w ith  sc h o o l p r in c ip a l s  f o r  th e  purpose of o b ta in in g  in fo rm a tio n  ab o u t 
th e  sch o o l s t a f f ,  e n ro llm e n t, g rades ta u g h t ,  methods of i d e n t i f i c a t i o n  
and s e le c t io n  of more a b le  p u p i ls ,  and th e  a d m in is tra t iv e  and 
in s  t r u e  t i  ona l p ro ced u res  u sed  in  co n n ec tio n  w ith  any s p e c ia l  a t t e n t io n  
g iv en  to  th e  more a b le  c h i ld r e n .
The in te rv ie w  sch ed u les  u sed  w ith  su p e r in te n d e n ts  and p r in c ip a ls  
a re  in c lu d e d  a s  a  p a r t  o f t h i s  d i s s e r t a t io n  as Appendices A and B. 
D e sc r ip tio n s  of th e  resp o n ses  to  item s In  th e  schedu le  f o r  s u p e r in te n d ­
e n ts  w i l l  fo llo w .
In te rv ie w  Schedule f o r  S u p e rin te n d en ts
The in te rv ie w  schedu le  u sed  in  con fe rences w ith  su p e r in te n d e n ts  
was d iv id e d  in to  th re e  m ajor p a r t s .  The f i r s t  s e c t io n  was concerned 
w ith  th e  p h y s ic a l  s e t t i n g  of th e  sch o o l system , in c lu d in g  e n ro llm e n ts , 
number and type  of sc h o o ls , and the  u r b a n - ru r a l  n a tu re  of th e  sch o o l 
p o p u la tio n . E nro llm en ts and sch o o l d i s t r ib u t io n s  have a lre a d y  been 
d isc u sse d  and e x p la in e d . See Tables I-IV  of t h i s  s tu d y .
P a r t  C of th e  f i r s t  s e c t io n  ask s each su p e r in te n d e n t to  d e sc r ib e  
th e  p u p il  p o p u la tio n  d i s t r i b u t i o n  i n  h is  p a r is h  as e i t h e r  "m ostly  r u r a l , "  
"m ostly  town or c i t y , "  or "abou t even ly  d iv id e d ."  A ta b u la t io n  re v e a le d  
t h a t  th e  "m ostly  r u r a l "  heading  in c lu d e d  1 medium and k  sm a ll p a r is h e s ;  
th e  "m ostly  town or c i ty "  group in c lu d e d  5 l a r g e ,  3 medium and 1 sm all 
p a r is h e s ;  th e  "abou t ev en ly  d iv id ed "  ca teg o ry  in c lu d e d  2 medium a n d  2 
sm a ll p a r i s h e s .  A ta b u la r  summary i s  a s  fo llo w s:
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la rg e  Me ditun Sm all T o ta l
M ostly r u r a l  0 1 U 5
M ostly  town or c i t y  $ 3 1 9
A bout even ly  d iv id e d  0 2 2 U
T o ta l 5 6 7 18
The second s e c t io n  of th e  schedu le  f o r  su p e r in te n d e n ts  in c lu d e d  
q u e s tio n s  abou t th e  s t a tu s  of p ro v is io n s  f o r  more ab le  c h ild re n  in  each 
of th e  p a r i s h e s .  Q uestions so u g h t in fo rm a tio n  about o f f i c i a l  p o l ic i e s  
govern ing  s p e c ia l  a t t e n t i o n  f o r  more a b le  c h i ld r e n ,  and were designed  
fo r  "yes'* or "no" re s p o n se s . The q u e s tio n s , A th rough  H, and resp o n ses 
acco rd in g  to  type  of p a r is h  were as fo llo w s :
A. Has th e re  been  a sy s te m a tic  e f f o r t  i n  your p a r is h  t o  stu d y  
th e  needs of more ab le  c h ild re n ?
Large P a r is h e s  Medium P a r ish e s  Sm all P a r ish e s
yes-U j no-1 y e s -1 ;  no-£  y e s -1 ; no-6
B. Has yo u r sch o o l b o ard  tak en  an o f f i c i a l  p o s i t io n  fa v o r in g  a 
program f o r  more a b le  c h ild re n ?
la r g e  P a r ish e s  Medium P a r ish e s  Sm all P a r ish e s
yes-4;; no-1  yes-O ; no-6  y e s -1 ; no-6
C. Has th e  o f f ic e  of s u p e r in te n d e n t is su e d  any w r i t t e n  d i r e c t iv e s  
encourag ing  more a t t e n t io n  to  th e  needs of th e  more a b le  s tu d e n t?
Large P a r ish e s  Medium P a r ish e s  Sm all P a r is h e s
yes-U ; no-1  y e s -0 ;  n o -6 ' y e s -1 ; no-6
D. Has your sch o o l system  a r r iv e d  a t  a  w orking d e f in i t i o n  o f 
th e  term , "mare a b l e , tt or some o th e r  term  in d ic a t in g  s u p e r io r  a b i l i t y ?  
Large P a r is h e s  Medium P a r is h e s  Sm all P a r ish e s
y e s - lij  no-1 yes-O j no-6  y e s -1 ; no-6
E* Does your system  have a p o l ic y  opposing s p e c ia l  c la s s e s  f o r  
more a b le  c h ild re n ?
Large P a r ish e s  Medium P a r is h e s  Sm all P a r ish e s
yes-O j no-5 yes-O j no -6 ; y e s -0 ;  no-7
P . Are your sch o o ls  a llow ed  any fu n d s , m a te r ia ls  or equipm ent 
in te n d e d  p r im a r ily  f o r  e n r ic h in g  th e  sch o o l program  f o r  more a b le  p u p ils ?  
Large P a r ish e s  Medium P a r is h e s  Sm all p a r is h e s
y e s- 3 ;  no-2 y e s -1 ;  no-5 y e s -1 ;  no-6
G. I s  th e re  a  p e rso n  on yo u r c e n t r a l  o f f ic e  s t a f f  who has been 
d e le g a te d  th e  d i r e c t  r e s p o n s ib i l i t y  f o r  knowing hew w e ll  th e  needs of 
mare a b le  c h i ld re n  a re  b e in g  met?
Large P a r is h e s  Medium p a r is h e s  Sm all P a r ish e s
y e s - li;  no-1 y e s -1 ;  no-5 y e s -1 ; no-6
H. Do you have in  o p e ra tio n  a p a rish -w id e  t e s t i n g  program 
th rough  which p u p ils  of h ig h  a b i l i t y  can be I d e n t i f ie d ?
Large P a r ish e s  Medium P a r ish e s  Sm all P a r ish e s
y e s -5 ; no -0  yes-U ; no-2 y e s -7 ; no-0
In  a l l  o f th e  q u e s tio n s  ex cep t " E ,n th e  fa v o ra b le  re sp o n se  was 
" y e s ,” The fa v o ra b le  resp o n se  t o  Q uestion  "E1* was ttn o . ,f Out o f e ig h t  
q u e s t io n s ,  th e  t o t a l  fa v o ra b le  resp o n ses  g iv en , as compared to  th e  t o t a l
p o s s ib le  fa v o ra b le  re s p o n se s , were as fo l lc w s :
Large P a r i s h e s :
33 fa v o ra b le  ou t of UO p o s s ib le  82 .90  p e r c e n t
Medium P a r i s h e s :
13 fa v o ra b le  out of U8 p o s s ib le  27 .08  p e r  c e n t
Sm all P a r i s h e s :
20 fa v o ra b le  out of 56 p o s s ib le  35 .71  p e r  c e n t
A ll  P a r i s h e s :
66 fa v o ra b le  ou t o f 1)|)| p o s s ib le  U5.83 p e r  c e n t
The f iv e  la rg e  p a r i s h e s ,  r e p re s e n tin g  27*78 p e r  c e n t  of th e  t o t a l  
number of p a r is h e s  s tu d ie d  gave 3 3 , or 50.00 p e r  c e n t ,  of th e  66 fa v o ra b le  
re sp o n ses  o b ta in ed ; th e  s i x  medium p a r is h e s ,  re p re s e n tin g  33 .33  p e r  c e n t 
of th e  t o t a l  number o f p a r is h e s  s tu d ie d ,  gave 13 , or 19 .70  p e r  c e n t ,  
o f th e  66 fa v o ra b le  re sp o n se s  o b ta in ed ; and th e  seven  sm a ll p a r is h e s ,  
r e p re s e n tin g  38 .89  p e r  c e n t  of th e  t o t a l  number of p a r is h e s  s tu d ie d ,  
gave 20, or 3 0 .30  p e r  c e n t ,  of th e  66 fa v o ra b le  resp o n ses  o b ta in e d .
In  q u e s tio n  " I , "  th e  w r i t e r  asked  f o r  a  d e s c r ip t io n  of th e  
parish-4ri.de s t a tu s  of p ro v is io n s  f o r  more a b le  c h i ld r e n .  The re sp o n ses  
from  th e  f iv e  la r g e  p a r is h e s  were as fo llo w s :
2 w ere a c t iv e ly  engaged in  a  parlsh-4ri.de program 
2 were engaged in  a  l im i te d  program 
1 r e p o r te d  enrichm en t o p p o r tu n it ie s  in  ev ery  c la s s  
R esponses from  th e  medium p a r is h e s  were a s  fo llo w s :
1 rep orted  p lans fo r  a parish-4ri.de study
2 re p o r te d  some sch o o ls  a c t iv e  b u t  n o t co o rd in a ted  through 
c e n t r a l  o f f ic e
U re p o r te d  r e s p o n s ib i l i ty  f o r  such programs was l e f t  to  
in d iv id u a l  p r in c ip a ls
The sm a ll p a rish e s  produced only two d i f f e r e n t  types of re sp o n se s :
1 was a lre a d y  engaged in  a p a rish -w id e  program
6 l e f t  th e  r e s p o n s ib i l i ty  to  th e  in d iv id u a l  p r in c ip a l
A combined r e p o r t  of a l l  e ig h te e n  p a rish e s  re v e a le d  s ix  types of 
re sp o n se s :
3 p a r is h e s  were a lre a d y  a c t iv e ly  engaged in  a parish^w ide 
program
2 p a rish e s  were engaged in  a l im ite d  program
1 p a r is h  was p lann ing  a parish^w ide stu d y
2 p a r ish e s  re p o r te d  some schools a c tiv e  b u t  n o t c o o rd in a ted  by 
th e  c e n t r a l  o f f ic e
10 p a r ish e s  l e f t  th e  r e s p o n s ib i l i ty  to  the  in d iv id u a l  schoo l
1 p a r is h  re p o r te d  enrichm ent in  every  classroom
The th i r d  and f i n a l  s e c t io n  of the  schedule fo r  su p e rin te n d en ts  
was designed  to  determ ine what th e  su p e rin te n d en ts  co n sid ered  to  be 
im portan t n ex t s te p s  tow ard improving th e i r  a t t e n t io n  to  th e  needs of 
more a b le  c h i ld re n .  The 18 su p e rin te n d en ts  made a t o t a l  of 99 
su g g estio n s fo r  improvement of t h e i r  own sc h o o ls . The w r i te r  c a te g o r iz e d  
th e  su g g e s tio n s  in to  12 m ajor h ead in g s, which fo llo w  in  a fre q u e n c y -o f-  
m ention l i s t i n g :
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16 more tim e f o r  c o o p e ra tiv e  te a c h e r  p lan n in g  
16 more tim e f o r  in d iv id u a l  in s t r u c t io n  
16 reduced c la s s  s iz e s
15 more re so u rce  m a te r ia ls  to  a id  te a c h e rs  
9 more su p e rv iso ry  p e rso n n e l 
7 more s t im u la tio n  from c e n t r a l  o f f ic e  s t a f f  
6 more h e lp  from S ta te  D epartm ent o f E ducation  
5 more s p e c ia l  te a c h e rs  o r  guidance p e rso n n e l
2 more h e lp  from te a c h e r  p re p a ra to ry  i n s t i t u t i o n s
3 few er c la s s e s  f o r  te a c h e rs  o f more ab le  p u p ils  
3 more f a c u l ty  s tu d ie s  abou t th e  more ab le
1 p a rish -w id e  s tu d y  o f needs o f more ab le  
Summary of su p e r in te n d e n t in te rv ie w s . There were 358 schoo ls  
w ith  a t o t a l  e n ro llm en t o f 11*3,386 p u p i ls  in c lu d ed  in  th e  s tu d y . Of 
th e  18 p a r is h e s  s tu d ie d , 5 were m ostly  r u r a l ,  9 were m ostly  town o r 
c i t y ,  and 1* were about even ly  d iv id e d .
The s e c t io n  concern ing  o f f i c i a l  p o l ic i e s  and p r a c t ic e s  re v e a le d  
t h a t  o f a t o t a l  o f 11*1* re sp o n se s , th e re  were on ly  66, o r  1*5.83 p e r  c e n t ,  
which cou ld  be co n sid e red  complem entary to  an a c t iv e  program  f o r  more 
ab le  p u p i ls .  I t  was a ls o  no ted  t h a t  on ly  th re e  p a r is h e s  re p o r te d  a c t iv e ,  
p a rish -w id e  program s, w hile  s ix te e n  o f  th e  p a r is h e s  had t e s t i n g  program s 
th rough  which more ab le  p u p ils  cou ld  be i d e n t i f i e d .  A m a jo r ity  o f th e  
p a r i s h e s ,  10 ou t o f 18, l e f t  th e  r e s p o n s ib i l i ty  f o r  more a b le  c h ild re n  
to  th e  in d iv id u a l  sch o o ls  r a th e r  th a n  e x e rc is e  any c e n t r a l  o f f ic e  
c o n tro l  o r  i n i t i a t i v e .
I n  th e  m a tte r  o f program  improvement, su p e r in te n d e n ts  made a 
t o t a l  o f 99 resp o n ses which in c lu d ed  12 su g g e s tio n s . S ix ty - th r e e  of 
th e  99 re sp o n se s , o r 63.63 p e r  c e n t ,  suggested  more a t t e n t io n  to  m a tte rs  
of c o o p e ra tiv e  te a c h e r  p la n n in g , more in d iv id u a l  work w ith  p u p i l s ,  
reduced c la s s  s i z e ,  and re so u rc e  m a te r ia ls  fo r  th e  c la s s e s .  O ther 
recommendations by th e  su p e r in te n d e n ts  c a l le d  f o r  more help  from  te a c h e r  
t r a in in g  c o l le g e s ,  th e  S ta te  D epartm ent o f E d u ca tio n , and th e  c e n t r a l  
o f f ic e  s t a f f .
In te rv ie w  Schedule f o r  P r in c ip a ls
The purpose o f th e  in te rv ie w  schedu le  was to  guide th e  w r i te r  
in  d e te rm in in g  from  each p r in c ip a l  th e  k inds o f s p e c i f ic  e d u c a tio n a l 
o p p o r tu n it ie s  which h is  schoo l p ro v id ed  to  meet th e  needs o f more a b le  
c h ild re n . I t  was ex p la in ed  t h a t  t h i s  s tu d y  was concerned on ly  w ith  
o p p o r tu n it ie s  p r im a r ily  designed  f o r  th e  purpose  o f  p ro v id in g  r i c h e r  
e d u c a tio n a l program s f o r  more a b le  p u p i ls .  In fo rm a tio n  o b ta in ed  
th rough  use o f th e  in te rv ie w  was ta b u la te d  acco rd ing  to  s iz e  o f p a r is h  
iuid type  and s iz e  o f schoo l as d e fin e d  on page 1*3 o f t h i s  s tu d y .
Among th e  f iv e  la rg e  p a r is h e s  w ith  w hite  e n ro llm en ts  in  excess 
o f 10,000 p u p i ls ,  th e re  were 188 sch o o ls  w ith  a t o t a l  e n ro llm en t o f 
98 ,403 . There were 129 e lem en ta ry , 21 ju n io r  h ig h , and 38 h igh  sch o o ls  
in c lu d ed  in  t h i s  group.
E a r ly  in  each in te rv ie w , th e  p r in c ip a l  was asked i f  h is  school 
p rov ided  any a c t i v i t i e s ,  c la s s e s ,  g roup ing , o r o th e r  s p e c ia l  arrangem ents
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designed  p r im a r i ly  to  m eet th e  needs o f more a b le  p u p i ls .  I n  th e  f iv e
la r g e  p a r is h e s  th e  t o t a l  schoo l re sp o n ses  were as fo llo w s :
P a r is h  A yes-2l*j no-2 92.30 p e r c e n t yes
P a r is h  B y e s -1*1 j no-3 93.18 p e r c e n t yes
P a r is h  C y es-1 6 ; no-2 2 1*2.10 p e r c e n t yes
P a r is h  D y e s-  9 ; no-13 1*0.90 p e r c e n t yes
P a r is h  E y es-ji9 j no- 9 81*. 1*8 p e r c e n t yes
T o ta ls 139 1*9 73.93 p e r c e n t yes
A com plete ta b u la t io n  o f  th e  number and type  o f sch o o ls  in  la r g e  
p a r is h e s  r e p o r t in g  s p e c ia l  a t t e n t i o n  to  th e  needs o f more ab le  p u p ils  
i s  g iven  in  Table V, page 58.
Out o f  th e  188 sch o o ls  in  th e  la rg e  p a r i s h e s ,  139 re p o r te d  some 
a c t i v i t y  s p e c ia l ly  designed  f o r  more a b le  s tu d e n ts .  D e sc r ip tio n s  of 
program s in  each p a r i s h  w i l l  fo llo w .
Large P a r is h  A. A ll  tw enty  e lem en tary  sch o o ls  and th e  two 
ju n io r  h igh  sch o o ls  re p o r te d  s p e c ia l  a c t i v i t i e s  f o r  more a b le  p u p i ls .
S in ce  th e  program  in  t h a t  p a r is h  invo lved  g rades f iv e  th rough  e ig h t ,  
th e  d is c u s s io n  of th e  a c t i v i t i e s  has t r e a te d  th e  e lem en tary  and ju n io r  
h igh  to g e th e r ,  r a th e r  th a n  as s e p a ra te  program s. The a c t i v i t i e s  in  
P a r is h  A were co o rd in a te d  from  th e  c e n t r a l  o f f i c e ,  which r e s u l te d  in  
s ta n d a rd iz e d  p ro ce d u res . A summary, keyed to  th e  in te rv ie w s  w ith  
p r in c ip a l s ,  i s  a s  fo llo w s :
H .  The P u p il
A. There i s  on f i l e  a  l i s t  o f  135 p u p i ls  each in  g rades
f i v e ,  s ix  and seven who have been c l a s s i f i e d  as more a b le .
TABIE ?
NUMBER AND TYPE OF SCHOOIS IN IARGE PARISHES 
REPORTING SPECIAL ATTENTION TO NEEDS OF MORE ABLE PUPIIfi
i
P a rish Elementary Jun io r High Senior High T otal P er cen t
yes no yes no yes no yes no yes no
P a rish  A 20 0 2 0 2 2 2h 2 92.30 7.70
P a rish  B 30 3 7 0 1* 0 h i 3 93.18 6,82
P a rish  C 11 11 3 1 2 10 16 22 1*2.10 57.90
P a rish  D 7 8 0 0 2 5 9 13 1*0.90 59.10
P a rish  E 36 3 6 2 7 h h9 9 81*. 1*8 15.52
T otals 10k 25 18 3 17 21 139 k9 73.93 26.07
'j i
C D
I I I .
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B. S p e c if ic  f a c to r s  u sed  in  id e n t i fy in g  more a b le  were as 
f o l lc w s :
. 1 . Group in te l l ig e n c e  t e s t s
2 . S tan d ard ized  achievem ent t e s t s
3 . P rev ious grades 
U* Teacher judgment
C. Minimum I .Q . of 120 on group t e s t  was re q u ire d
D. D e f in i t io n  of "more a b le "  was n o t r e l a t e d  to  p e r c e n t i le  
g roups.
E. C h ild ren  id e n t i f i e d  as more a b le  were urged  to  e n te r  
s p e c ia l  c la s s e s ,  based  on fo llo w in g  f a c to r s :
1 . Teacher recommendations
2 . P a re n t recommendations
3 . H ealth  re c o rd  
U. P u p il i n t e r e s t
5 . S o c ia l  and em otional m a tu r ity  
I n s t r u c t io n  and programming
A. The fo llo w in g  a d m in is tra t iv e  programming d ev ices were 
u sed :
1 . High a b i l i t y  groups in  a l l  s u b je c ts
2 . S p e c ia l  c la s s e s  lo c a te d  in  two schoo ls and 
composed of 135 p u p ils  each in  th e  f i f t h ,  s i x th ,  
and sev en th  g rades
B. The program was an a c c e le ra t io n  arrangem ent so  t h a t  
m a te r ia l  u s u a l ly  covered  in  grades f iv e  th rough  e ig h t  
cou ld  be com pleted in  th re e  y e a r s ,  a llow ing  th e  s tu d e n t
t o  p roceed  from grade  seven  d i r e c t l y  to  grade n in e .
The i n s t r u c t io n a l  program was d i r e c t l y  r e l a t e d  to  
s p e c i f ic  o b je c tiv e s  determ ined  as a r e s u l t  of a  s e r ie s  
o f s t a f f  and te a c h e r  con fe rences concern ing  th e  needs 
of more a b le  c h i ld r e n .  O b jec tiv es  l i s t e d  as be ing  
d i r e c t l y  a p p lic a b le  to  th e  advanced group w ere:
1 .  To develop  tech n iq u es  fo r  independen t studfcr
2 . To a s s i s t  c h ild re n  i n  s e t t in g  longrange g o a ls  which 
a re  commensurate w ith  t h e i r  h ig h  a b i l i t i e s
3* To em phasize t h a t  good s c h o la rs h ip  i s  rea so n ab ly  
expec ted  from  persons of h igh  a b i l i t y
U. To develop  b a s ic  s k i l l s  and s u b je c t  com petencies
upon which to  b u i ld  in d iv id u a l  en richm ent a c t i v i t i e s
To determ ine  assignm ents beyond b a s ic  s k i l l s  th rough  
c a r e f u l  te a c h e r -p u p il  p lann ing
6 . S p e c ia l  g rad in g  or r e p o r t in g  was n o t an  o b je c tiv e  
in  Large P a r is h  A
The s e l f - c o n ta in e d  s p e c ia l  c lassroom s had s p e c ia l
re so u rc e  m a te r ia ls  and had access  to  th e  fo re ig n
language la b o ra to ry .
Community re so u rc e s
1 . V is i t s  to  w eather b u reau , re s e a rc h  c e n te r  a t  an  
i n d u s t r i a l  com plex, w a ter w orks, and Chamber of 
Commerce
2 . p e rso n n e l from  above met w ith  c la s s  d is c u s s io n  
g ro u p s.
3 . S tu d ie s  were geared  to  o p e ra tio n a l  a sp e c ts  of 
in d u s try  r a t h e r  th an  to  f a c tu a l  d e s c r ip t io n s  o n ly .
I n - s e rv ic e  t r a in in g  of te a c h e rs
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1 . Only th e  s p e c ia l  c la s s  te a c h e rs  were in v o lv ed  in  
in - s e rv ic e  work re g a rd in g  more a b le  p u p i l s .
2 . R egu la r c la s s  te a c h e rs  were n o t r e g u la r ly  infarm ed 
abou t th e  a c t i v i t i e s  in  th e  s p e c ia l  c l a s s e s .
3 .  Teachers d id  n o t have th e  o p p o rtu n ity  o f v i s i t i n g  
o th e r  sch o o ls  and c la s s e s  t o  observe program s fo r  
more a b le  c h i ld re n .
G. The s e le c t io n  of te a c h e rs  f o r  more a b le  c h i ld re n  was 
b ased  upon s ix  c r i t e r i a .  S ince no p r i o r i t y  was g iv en , 
th e  w r i te r  l i s t e d  them i n  o rd er of m en tion .
1 .  M a s te r 's  degree or h ig h e r
2 . W illin g n e ss  to  work h a rd e r
3 .  High degree of competence in  s u b je c t  m a tte r
U. R espec t f o r  and i n t e r e s t  in  more a b le  c h ild re n
5* A b i l i ty  to  encourage a  q u e s tio n in g  atm osphere and 
independen t stu d y
6 . A re c o rd  o f s u c c e s s fu l  te a ch in g  in  a r e g u la r  
c lassroom
H. S p e c ia l  c la s s e s ,  groups or a c t i v i t i e s  f o r  more a b le  
p u p i ls  o th e r  th a n  th o se  in  th e  a c c e le r a te d  groups in  
g rades f iv e  th rough  e ig h t  were l im i te d .  Two of th e  fo u r  
h ig h  sch o o ls  in  Targe P a r is h  A o ffe re d  w hat th e y  c a l le d  
advanced s e c t io n s  in  m athem atics and s c ie n c e .  The b a s is  
f o r  s e le c t io n  was p o sse s s io n  of a  nBB average  in  p rev io u s  
m ath and sc ie n c e  c o u rs e s . The o th e r two h ig h  sch o o ls  
in d ic a te d  no s p e c ia l  o f fe r in g s  f o r  more a b le  p u p i ls .
I .  I t  was re p o r te d  t h a t  135 p u p ils  were in c lu d e d  in  th e  
e le m e n ta ry - ju n io r  h ig h  program and t h a t  77 were in c lu d ed
i n  th e  two high  sch o o l program s.
J .  I n  re sp o n se  to  th e  in te r v ie w e r 's  q u e s tio n  w ith  reg a rd  to  
th e  number o f e l i g i b l e  p u p ils  who were n o t in  a s p e c ia l  
c la s s  o r  program , i t  was re p o r te d  th a t  such f ig u re s  were 
n o t  a v a i la b le .
Large P a r is h  B. The program  f o r  more a b le  c h ild re n  was fu n c ­
t io n in g  a s  a p a rish -w id e  e f f o r t  c o o rd in a te d  th rough  th e  schoo l board 
o f f i c e .  As in  P a r is h  A, th e  p ro ced u res  were s ta n d a rd iz e d  a t  each l e v e l .  
Thus, o f th e  t o t a l  o f  33 e lem en ta ry  sch o o ls  in  th e  p a r i s h ,  th e  30 sch o o ls  
which p a r t i c ip a te d  in  th e  program  f o r  more a b le  c h i ld re n  observed  th e  
same r e g u la t io n s ,  r e g a rd le s s  o f  th e  s iz e  o f th e  sc h o o l. For t h a t  
re a so n , no re fe re n c e  was made to  schoo l s iz e  in  r e p o r t in g  th e  program s 
in  o p e ra tio n  in  th e  e lem en tary  sch o o ls  in  Large P a r is h  B. The same 
c o n d itio n s  o f u n ifo rm ity  e x is te d  in  th e  ju n io r  h igh as w ell a s  th e  h igh  
sch o o l program s.
E lem entary  sch o o ls  in  L arge P a r ish  B. There were 33 e lem en ta ry  
sch o o ls  in  P a r is h  B, 2h o f  which in c lu d ed  grades one th rough  s i x ,  w ith  
th e  rem aining  n in e  o rgan ized  as g rad es one th rough  e ig h t .  Of th e  th r e e  
sch o o ls  which re p o r te d  no a c t i v i t y  in  reg a rd  to  th e  more a b le ,  two were 
r u r a l  s c h o o ls , g rades one th rough  e ig h t ,  w ith  l e s s  th an  150 e n ro llm e n ts , 
and th e  o th e r  was a neighborhood schoo l w ith  306 p u p i ls  e n ro l le d .
I n  each o f  th e  p a r t i c i p a t i n g  sch o o ls  th e re  was on f i l e  in  th e  
p r i n c i p a l 's  o f f ic e  a l i s t  o f c h i ld re n  id e n t i f i e d  as e l i g i b l e  to  e n te r  
th e  program  f o r  th e  more a b le . The f a c to r s  used in  i d e n t i f i c a t i o n  
were a s . fo l lo w s :
1 . Group in te l l ig e n c e  t e s t s ,  I .Q . 120 minimum
2 . Achievement t e s t s
3 . Reading t e s t s
U. P rev io u s g rades
5 . Teacher judgment
In  o rd e r to  be e l i g i b l e  to  e n te r  th e  s p e c ia l  program , a c h i ld  
m ust have sc o re d  a t  120 or above on a group in te l l ig e n c e  t e s t .  The 
o th e r  f a c to r s  were secondary .
A f te r  th e  l i s t  o f e l i g i b l e  p u p ils  was com piled, each  c h i ld  was 
g iven  th e  o p p o rtu n ity  of e n te r in g  th e  s p e c ia l  program . His s e le c t io n  
was b ased  upon th e  fo llo w in g  c r i t e r i a ,  a l l  of w hich were of eq u a l 
w eigh t and im p o rtan ce :
1 . T eacher recommendations
2 . P a re n t  ap p ro v a l
3 . P u p il  i n t e r e s t
ii. P a s t  g rades
P ro v is io n s  were made so  t h a t  a c h i ld  cou ld  be w ithdraw n from  th e  
s p e c ia l  p r o je c t  group whenever th e re  was ev idence th a t  he cou ld  fu n c t io n  
b e t t e r  by rem ain ing  in  th e  r e g u la r  c la s s  s e t t i n g .  The te a c h e r ,  p r in c ip a l ,  
or p a re n t  cou ld  i n i t i a t e  such a  r e q u e s t .
The s p e c ia l  o f fe r in g s  a v a i la b le  i n  the  e lem en tary  sch o o ls  were 
l im i te d  to  p u p ils  a t  th e  f i f t h  and s ix th  grade l e v e l s .  The p u p ils  in  
th o se  g rad es  who were i d e n t i f i e d  and s e le c te d  in  the  p re s c r ib e d  manner 
were e n ro l le d  in  a r e g u la r  c la s s  f o r  fo u r  and o n e -h a lf  days p e r  week
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and a ss ig n e d  to  a s p e c ia l  enrichm ent group f o r  o n e -h a lf  day each week. 
The c e n t r a l  o f f ic e  a rran g ed  th e  h a lf -d a y  b locks of time by t r a n s p o r t in g  
c h ild re n  from  t h e i r  r e g u la r  c la s s e s  to  a d e s ig n a ted  schoo l where th e  
enrichm ent c la s s e s  were h e ld . A t o t a l  o f 635 f i f t h  and s ix th  g rad e rs  
p a r t ic ip a te d  in  th e  program during  th e  1962-63 schoo l y e a r .
The h a lf -d a y  enrichm ent program p a r a l le le d  th e  o ffe r in g s  in  the  
re g u la r  c lassroom , b u t  a llow ed  a p e rio d  f o r  extended in q u iry  beyond 
th a t  which was p o s s ib le  w ith in  a  ro u tin e  schoo l day. In  a d d it io n  to  
supplem enting the  r e g u la r  sch o o l u n i ts  of work, th e  metre a b le  p u p ils  
began a tw o-year cy c le  of enrichm ent u n i ts  which were r e l a te d  to  b u t 
n o t a p a r t  of the  norm al schoo l day. A ll  p u p ils  in  th e  enrichm ent 
p r o je c t  were h e ld  re sp o n s ib le  f o r  th e  assignm ents in  th e  re g u la r  c la s s  
as w e ll  as in  th e  s p e c ia l  p r o j e c t .  T op ica l of th e  s p e c ia l  u n i ts  were 
the  fo llo w in g :
1 . Use of th e  l i b r a r y ,  w ith  emphasis on th e  a p p lic a t io n  of 
r e s e a rc h  s k i l l s
2 . O rg an iza tio n  and p re s e n ta t io n  of re s e a rc h  m a te r ia ls  and d a ta
3 . F a c to rs  a f f e c t in g  th e  growth and development of our p a r is h  
and c i t y
li. Stucfcr of community h e a l th  and m edical re s o u rc e s , in c lu d in g  
lo c a l  h o s p i ta l  p ra c t ic e s
5 . M athematics u n i t ,  in c lu d in g  s h o r t  methods, ways of p ro o f , 
and p r in c ip le s  of number system s
6. Geology u n i t  em phasizing c o n d itio n s  conducive to  th e  develop­
ment of the  petro leum  in d u s try
I n  a d d it io n  to  th e  community c e n te re d  u n i t s ,  each enrichm ent 
group was g iven  a continuous u n i t  in  F rench . The o r a l - a u ra l  method 
was u se d , w ith  no w r i t te n  words or read in g  of th e  lan g u ag e . Spoken 
French was a p a r t  of each group u n i t  du ring  f i e l d  t r i p s  as w e ll a s in  
p o r tio n s  of th e  classroom  d is c u s s io n s . A fte r  a  tw o-year p e rio d  of 
p ro n u n c ia tio n  and vocabu lary  development through th e  h e a r- re p e a t-sp e a k  
e x e rc is e s ,  p u p ils  were co n sid ered  ready  fo r  fo rm al c lassroom  in s t r u c t io n  
in  F rench.
The purpose of th e  s p e c ia l  program f o r  e lem entary  c h ild re n  in  
Large P a r is h  B was enrichm ent in  depth  r a th e r  th an  a c c e le ra t io n  by 
reducing  the  number of y ea rs  of schoo l a tte n d a n c e . Records of s p e c ia l  
c la s s  a c t i v i t i e s ,  in c lu d in g  p ro g ress  r e p o r t s ,  became a p a r t  of th e  
p u p i l 's  cum ulative f o ld e r .  R eport c a rd  g rad es , however, were based  
upon perform ance in  th e  re g u la r  c lassroom .
The s e le c t io n  of te a c h e rs  fo r  more ab le  c h ild re n  in  th e  e lem entary  
sch o o ls  was by agreem ent betw een the  schoo l p r in c ip a l  and th e  c e n t r a l  
o f f ic e  s t a f f .  C r i t e r ia  upon which the  s e le c t io n  was based  were as 
fo llo w s :
1 . Record of su c c e s s fu l teach in g  in  th e  re g u la r  classroom
2 . R espect f o r  and i n t e r e s t  in  more a b le  c h ild re n
3 . Knowledge of a second language (F rench)
ii. W illin g n ess  to  work h a rd e r
The th re e  e lem entary  te a c h e rs  s e le c te d  on th e  b a s is  of th e  
c r i t e r i a  l i s t e d  above were a ss ig n ed  e ig h t  h a lf -d a y  b locks of tim e p e r 
week w ith  e ig h t  d i f f e r e n t  groups of c h ild re n  and were a llow ed  two
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h a lf -d a y  p e rio d s  p e r  week fo r  p lann ing  and development of re so u rce  
m a te r ia ls .
I t  was c o n sid e red  im p o rtan t t h a t  a l l  r e g u la r  te a c h e rs  be inform ed 
abou t th e  a c t i v i t i e s  p ro v id ed  f o r  th e  more a b le  groups* The s p e c ia l  
c la s s  te a c h e rs  had r e g u la r  p lann ing  se s s io n s  w ith  the  c e n t r a l  o f f ic e  
s t a f f  and a s s i s te d  in  th e  p re p a ra tio n  of d e s c r ip t iv e  r e p o r ts  concerning  
th e  enrichm ent program .
A t o t a l  of 635 p u p ils  p a r t i c ip a te d  in  the  enrichm ent p r o je c t  
in  th e  e lem entary  schoo ls of Large P a r is h  B, w ith  a l l  of them coming 
from grades f iv e  and s i x .  No o th er g rades had s p e c ia l ly  programmed 
a c t i v i t i e s  f o r  th e  more a b le  group.
JU nior h igh  schoo ls  in  Large P a r is h  B. The program f o r  mare 
a b le  c h ild re n  in  th e  ju n io r  h ig h  schoo ls was c o o rd in a ted  through  the 
c e n t r a l  o f f ic e  as was th e  e lem entary  p r o je c t .  There were 799 p u p ils  
from seven ju n io r  h ig h  schoo ls in c lu d ed  in  th e  program.
Through the  schoo l te s t in g  program s, each p r in c ip a l  had on f i l e  
a l i s t  of p u p ils  whose a b i l i t y  le v e ls  in d ic a te d  th e  need fo r  s p e c ia l  
a t t e n t io n .  I d e n t i f i c a t io n  of more a b le  ju n io r  h ig h  schoo l s tu d e n ts  
was based  on th e  fo llo w in g  f a c to r s :
1 . Group in te l l ig e n c e  t e s t  sco re  of 125 or above
2 . Achievement t e s t  sco res
3* Teacher recommendations
k» P rev ious grades
The s e le c t io n  and schedu ling  of ju n io r  h ig h  p u p ils  i n to  the  
s p e c ia l  s e c tio n s  was co n sid e red  a  p re ro g a tiv e  of th e  sc h o o l. P a ren ts
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were n o t c o n su lte d  as was th e  case  w ith  th e  e lem en tary  c h i ld r e n .
The s p e c ia l  s e c t io n s  f o r  more a b le  c h i ld re n  c o n s is te d  of a  
h a lf -d a y  b lo c k  of tim e each  day du ring  which th e  p u p ils  were a llow ed  
to  p roceed  mare r a p id ly  th an  u s u a l  in  th e  b a s ic  s u b je c ts ,  th u s le a v in g  
mare tim e f o r  en richm ent and e x te n s io n  of i n t e r e s t  in to  a re a s  o rd in a r i ly  
n e g le c te d . Enrichm ent a c t i v i t i e s  in c lu d ed :
1 .  A t te n t io n  to  t a l e n t  a re a s  of music and a r t
2 . S p e c ia l  i n t e r e s t  p ro je c ts  i n  sc ien c e  under d i r e c t io n  of a 
re so u rc e  sc ie n c e  te a c h e r
3 .  Development o f a  th re e -y e a r  c y c le  of p e rso n a l i n t e r e s t  
en richm ent u n i ts
li. E x ten sio n  of s u b je c t- c e n te re d  a c t i v i t i e s  fo r  deeper e n r ic h ­
ment and g r e a te r  competency
5 . P e rio d s  f o r  c o n v e rsa tio n a l  F rench w ith  advanced h igh  sch o o l 
s tu d e n ts
A s p e c ia l  e f f o r t  was made a d m in is t r a t iv e ly  to  see  t h a t  th e  more 
a b le  p u p ils  a s s o c ia te d  w ith  heterogeneous groups du ring  th e  tim e th ey  
were o u ts id e  th e  s p e c ia l  h a lf -d a y  s e t t i n g .  I t  was ex p la in e d  to  th e  
w r i t e r  t h a t  th e  ph ilo sophy  in  Targe P a r is h  B r e s i s t e d  homogeneous 
g rouping  on th e  grounds t h a t  i t  was a r t i f i c i a l  and u n r e a l i s t i c ,  and 
t h a t  p ro v is io n s  f o r  h e te ro g e n e ity  f a r  a  p a r t  o f each  day would a s s i s t  
i n  c o u n te rin g  w hat th ey  c a l le d  th e  i l l  e f f e c t s  of a b i l i t y  g rouping f o r  
i n s t r u c t io n .
The s p e c ia l  c la s s e s  in  th e  ju n io r  h igh  sch o o ls  were lo c a te d  in
e x tr a  la rg e  c lassroom s w hich had adequate  c a b in e t  and s h e l f  space fo r  
th e  p re p a ra t io n  and e x h ib i t io n  of lo n g -te rm  in d iv id u a l  p r o je c ts  and 
ex p erim en ts•
An im p o rtan t a s p e c t  of en richm ent a t  th e  ju n io r  h ig h  le v e l  was 
th e  u se  o f a v a i la b le  community s p e c i a l i s t s  and f a c i l i t i e s  a s  re so u rc e s  
in  in d iv id u a l  and c la s s  p r o j e c t s .  Some s p e c i f ic  examples a re  as fo llo w s
1* A te lep h o n e  company en g in ee r was a re so u rc e  p e rso n  f o r  a 
u n i t  on comm unications sy stem s.
2 . An a i r  base  o f f ic e r  a s s i s t e d  in  a u n i t  on m is s i le s  and 
ro c k e try , in c lu d in g  p lanned  t r a j e c t o r y  com putation .
3 . M a te ria ls  C en te r p e rso n n e l p re se n te d  a  u n i t  on re s e a rc h  
methods and m a te r ia ls .
U. A v i s i t  to  th e  sc ien c e  b u ild in g  of a  lo c a l  c o lle g e  
supplem ented a  u n i t  in  m inera logy .
The s e le c t io n  of te a c h e rs  f o r  the  more a b le  groups in  the  ju n io r  
h igh  sch o o ls  was b ased  on th e  fo llo w in g  f a c to r s :
1 . A re c o rd  of s u c c e s s fu l  te a c h in g  in  a r e g u la r  c lassroom
2 . High degree  of s u b je c t  m a tte r  competence
3* Mutual agreem ent betw een p r in c ip a l  and c e n t r a l  o f f ic e  s t a f f
E xcept f o r  a  few p u p ils  who were k ep t ou t of th e  program  because 
of em otional f a c to r s  o r low ach ievem ent, a l l  of th e  e l i g i b l e  ju n io r  
h ig h  sch o o l s tu d e n ts  in  Large P a r is h  B p a r t i c ip a te d  in  th e  more ab le  
g roup . The 799 p a r t i c ip a n ts  r e p re s e n t  10 .09  p e r  c e n t of th e  t o t a l  
en ro llm en t of 7 ,709 s tu d e n ts  in  g rades seven , e ig h t  and n in e .
69
S e n io r h ig h  schoo ls  in  Large P a r is h  B. The s e n io r  h ig h  sch o o ls  
in  t h i s  p a r is h  were r e p re s e n te d  by g rades te n ,  e le v en  and tw e lv e . In  
th e  f  our s e n io r  h ig h  sch o o ls  th e re  were $6$ p a r t i c ip a n ts  In  tw en ty - 
e ig h t  c la s s e s  f o r  mare a b le  s tu d e n ts .  I t  was th e  p o l ic y  of each  sch o o l 
t h a t  no p u p i l  shou ld  be e n ro l le d  i n  more th a n  two s p e c ia l  c la s s e s  a t  
one tim e .
Because of th e  d e p a rtm e n ta liz e d  n a tu re  of th e  s e n io r  h ig h  s c h o o ls ,  
th e re  was no a tte m p t to  schedu le  p u p ils  by g rade  groups i n to  advanced 
s e c t io n s .  The system  of e le c t iv e s  was a ls o  g iven  as a  rea so n  f o r  l e s s  
emphasis on un ifo rm  sc h ed u lin g  of grade g ro u p s .
In  l i e u  of c e n t r a l  c o n tr o l  over th e  a c tu a l  c la s s  o rg a n iz a tio n  
and c o n te n t ,  th e  c e n t r a l  o f f ic e  and th e  fo u r  h igh  sch o o ls  ag reed  upon 
su g g e s te d  g o a ls  f o r  te a c h e rs  and p u p ils  i n  th e  more a b le  groups a t  th e  
s e n io r  h ig h  sc h o o l l e v e l .  The g o a ls  were re p o r te d  as fo llo w s :
1 . To d iagnose and s tre n g th e n  g e n e ra l s tu d y  s k i l l s  a s w e ll  
a s  s k i l l s  p e r t in e n t  to  s p e c ia l  s u b je c ts
2 . To p ro v id e  co u n se lin g  based  on an in tim a te  knowledge o f the  
p u p i l s 1 s c h o la s t ic  s tr e n g th s  and w eaknesses
3 .  To s tre n g th e n  b a s ic  in fo rm a tio n  and concep ts f o r  p a r t i c u l a r  
s u b je c ts
U. To in tro d u c e  in  m athem atics th o se  to p ic s  of u se  and i n t e r e s t  
n o t  o r d in a r i ly  ta u g h t in  r e g u la r  c la s s e s
5 . To in tro d u c e  th e  p ro p e r  o rg a n iz a tio n  and w r i t in g  of 
s c i e n t i f i c ,  p r a c t i c a l ,  and l i t e r a r y  forms
6 . To in tro d u c e  e f f i c i e n t  la b o ra to ry  tech n iq u es  to  an  e x te n t
70
n o t g e n e ra lly  p ra c t ic e d ,  and to  make u se  of th e  p ro je c t  method of 
te ach in g
7. To in tro d u ce  th rough  s o c ia l  s tu d ie s  th e  concepts and 
r e s p o n s ib i l i t i e s  of c i t iz e n s h ip  in  a democracy, and th e  e f f e c t s  of 
economic and s o c ia l  laws on c iv i l i z a t i o n
The tw e n ty -e ig h t h igh  schoo l c la s s e s  f o r  more ab le  s tu d e n ts  
in c lu d ed  f iv e  s u b je c t  a re a s .  The su b je c ts  and number of c la s s e s  p e r 
s u b je c t  w ere:
M athematics 11
E n g lish 9
H is to ry 5
Chem istry 2
Phys ic s 1
E l i g i b i l i t y  requ irem en ts fo r  en ro llm en t in  a h igh  schoo l c la s s  
fo r  more ab le  c h ild re n  were l e s s  r i g id  th a n  f o r  the  elem entary  and 
ju n io r  h igh  p u p i ls .  S t i l l ,  th e  i d e n t i f i c a t i o n  procedure was based  upon 
th e  fo u r  c r i t e r i a  fo llo w in g :
1 . Group t e s t  I ,Q . of 120 or above
2 . Achievement t e s t s
3 . Academic perform ance as in d ic a te d  by grades
U. Teacher recommendations
The f l e x i b i l i t y  of th e  adm ission  p o lic y  was e v id e n t in  th e  
com position  of each c la s s .  A p r in c ip a l  would in c lu d e  a p u p il  of le s s  
th an  120 I .Q . i f  th e  o th e r  c r i t e r i a  were m et. O ther s tu d e n ts  showing
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h igh  i n t e r e s t !  h igh  achievem ent, or o th er s in g le  in d ic a t io n s  w a rran tin g  
t r a i l  in  th e  c la s s  were u s u a l ly  g iven  fav o ra b le  c o n s id e ra tio n .
Teachers o f s p e c ia l  c la s s e s  in  th e  h igh  schoo ls were n o t 
s e le c te d  an th e  b a s is  of l i s t e d  c r i t e r i a .  They were s e le c te d  on th e  
judgment o f th e  p r in c ip a l  and by agreem ent w ith  th e  c e n t r a l  o f f ic e  
s t a f f .  I t  was p o in te d  c u t t h a t  the  p r in c ip a l  co n sid ered  such fa c to r s  
as ex p erien ce! competence! and i n t e r e s t  b e fo re  recommending t h a t  a 
te a c h e r  be a ss ig n e d  to  work w ith  a s p e c ia l  group.
F a c u lty  m eetings r e g u la r ly  in c lu d ed  p ro g ress  r e p o r ts  from 
te a c h e rs  of the  more a b le  groups so t h a t  a l l  f a c u l ty  members would be 
aware of th e  program and have an opp o rtu n ity  to  o f fe r  su g g e s tio n s .
There was no r o ta t io n  of te a c h e rs !  b u t  th e  s p e c ia l  r e s p o n s ib i l i ty  was 
o c ca s io n a lly  s h i f t e d  to  d i f f e r e n t  f a c u l ty  members.
Grades earned  by s tu d e n ts  in  s p e c ia l  c la s s e s  were in d ic a te d  by 
th e  u s u a l  l e t t e r  v a lu e , b u t  th e  perm anent schoo l reco rd s  r e f l e c te d  
g rades which were earned  in  c la s s e s  of h igh  a b i l i t y  s tu d e n ts .
The 565 h igh  schoo l s tu d e n ts  e n ro lle d  in  c la s s e s  f o r  mare a b le  
p u p ils  re p re se n te d  10 .09  p e r c en t of th e  t o t a l  en ro llm en t o f 5,£98 in  
g rades te n ,  e lev en  and tw e lv e .
Large P a r is h  C
There were t h i r t y - s i x  schoo l u n i ts  in  Large P a r is h  C, in c lu d in g  
tw enty-tw o elem entary  sc h o o ls , fo u r ju n io r  h igh  schools and te n  h igh  
sc h o o ls . Schools which re p o r te d  s p e c ia l  a t te n t io n  f o r  more ab le  p u p ils  
in c lu d ed  e lev en  e lem entary  sc h o o ls , th re e  ju n io r  h igh  schoo ls and two 
h ig h  sc h o o ls .
E lem entary  s c h o o ls . The program  f o r  more a b le  e lem en tary  p u p ils  
in  Large P a r is h  C c o n s is te d  of en richm en t a c t i v i t i e s  f o r  o n e -h a lf  day 
p e r  week f o r  e l i g i b l e  f i f t h  and s ix th  g rad e rs  from  e le v en  p a r t i c ip a t in g  
s c h o o ls . The p a r t i c ip a t in g  sch o o ls  were those  sch o o ls  in  th e  -urban 
a re a  of th e  l a r g e s t  c i t y  of th e  p a r i s h .  No r u r a l  sch o o ls  re p o r te d  any 
s p e c ia l  a t t e n t i o n  to  more a b le  p u p i ls .
A t o t a l  o f 170 f i f t h  and s ix th  grade p u p ils  from e le v e n  schoo ls 
were i d e n t i f i e d  and t r a n s p o r te d  to  a d e s ig n a te d  sch o o l f o r  o n e -h a lf  
day each week. They were assem bled in  groups of app rox im ate ly  tw en ty - 
f iv e  each . The th re e  c r i t e r i a  f o r  s e le c t io n  w ere:
1 . Achievement a t  l e a s t  two grade le v e ls  above placem ent
2 . Teacher recom mendation
3 . P a re n t ap p ro v a l
The enrichm ent ex p e rien c es  p ro v id ed  fo r  th e  p u p ils  s e le c te d  
c o n s is te d  of th r e e  m ajor a c t i v i t i e s :
1 . R efinem ent o f s k i l l s  in  re s e a rc h
2 . Development and com pletion  of an  independen t p r o je c t
3 .  Group u n i t s  w hich ex tended  b u t  p a r a l le le d  re g u la r  c la s s
u n i t s
The te a c h e rs  were s e le c te d  by m utual agreem ent betw een p r in c ip a ls  
and th e  c e n t r a l  o f f i c e .  No s p e c ia l  c r i t e r i a  were r e p o r te d .
I t  was p o in te d  out t h a t  th e  program was in  th e  e x p erim en ta l 
s ta g e  and th e re fo re  l im i te d  i n  i t s  sco p e . A committee in c lu d in g  the  
s p e c ia l  te a c h e r s ,  p r in c ip a l s ,  and r e p re s e n ta t iv e s  of th e  c e n t r a l  o f f ic e
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was to  make an e v a lu a tio n  and r e p o r t  to  th e  sch o o l b o a rd  a t  th e  end of 
th e  sch o o l y e a r .
Ju n io r  h ig h  s c h o o ls . Three of th e  fo u r  ju n io r  h ig h  sch o o ls  in  
Large P a r is h  C re p o r te d  s p e c ia l  p ro v is io n s  f a r  mare a b le  p u p i l s .  The 
program  c o n s is te d  of a  d a i ly  o p p o rtu n ity  p e r io d  ( th e  day in c lu d ed  
seven  p e rio d s  of e q u a l le n g th )  du ring  which p u p ils  w ith  a ”Bn grade 
average c o u ld  p a r t i c ip a te  in  an i n t e r e s t  group in  e i t h e r  s c ie n c e , 
m athem atics , l i t e r a t u r e  or sp eech . No g rades were g iven  even though a 
f a c u l ty  sponsor was in  charge of each  group and had th e  r e s p o n s ib i l i ty  
of se e in g  t h a t  en richm ent p ro je c ts  were conducted . The w r i t e r  q u e s tio n e d  
th e  v a lu e  of the  arrangem ent as a p ro d u c tiv e  p ro v is io n  f o r  more a b le  
s tu d e n ts  s in c e  th e re  was no re c o rd  of th e  number of p a r t i c ip a n ts  and 
s in c e  th e  a c t i v i t i e s  were n o t r e l a t e d  to  s p e c i f ic  o b je c tiv e s .
High s c h o o ls . Two of th e  te n  h igh  sch o o ls  in  Large P a r is h  C 
re p o r te d  s p e c ia l  c la s s e s  fo r  more a b le  s tu d e n ts .  Those two h ig h  schoo ls 
were la r g e ,  com prehensive sc h o o ls , g rades te n  th rough  tw e lv e , in  the  
u rban  a re a ,  w h ile  th e  rem aining  e ig h t  were r u r a l  u n i ts  c o n ta in in g  
g rades one th rough  tw e lv e .
The o f fe r in g s  in  th e  two p a r t i c ip a t in g  h igh  sch o o ls  were in  the  
form of advanced s e c t io n s ,  c a l le d  Honors c la s s e s .  E x ce llen ce  i n  a 
p a r t i c u l a r  s u b je c t  a re a  q u a l i f ie d  th e  s tu d e n t f o r  adm ission  to  th e  
Honors c la s s  in  t h a t  s u b je c t .  In d iv id u a l s u b je c t  requ irem en ts  f o r  
Honors p a r t i c ip a t io n  w ere:
1 . S u p e rio r  g rades
2 . High p e r c e n t i le  ran k  on s ta n d a rd iz e d  t e s t s
7h
3 . Teacher recommendations
U. P r e r e q u is ite s , i f  ap p licab le
The s u b je c t  a re a s  in  which Honors c la s s e s  were o ffe re d  a re  
l i s t e d  below w ith  d e sc r ip tio n s  and p r e r e q u is i te s ,  i f  any:
1 . E n g lish  I I ,  I H  and 17: Each of th ese  c la s s e s  com pletes 
th e  p re s c r ib e d  work of th e  re g u la r  c la s s  b u t p rov ides dep th  in  com­
p reh en sio n , ex p re ss io n  and re a so n in g . C r i t i c a l  a n a ly s is  of w r i te r s  
and t h e i r  works i s  em phasized. S u p erio r work in  p rev ious E n g lish  i s  
a p r e r e q u is i te .
2 . C iv ic s :  Honors c iv ic s  i s  designed  to  cha llenge  and s t im u la te
i n t e r e s t  through  reduced  emphasis on tex tbooks and more emphasis on 
re fe re n c e  m a te r ia l ,  p ro je c t  work, and p e rso n a l experience  u n i t s .
3 . A lgebra I I :  Honors A lgebra I I  co n sid e rs  the  re g u la r  work
of A lgebra I I  b u t  in c lu d es  a more c a r e f u l  in q u iry  in to  theo ry  of 
e q u a tio n s , f u n c t io n s , s e t s ,  p e rm u ta tio n s , com binations, and sim ple 
p r o b a b i l i ty .  Honors Geometry i s  a p r e r e q u is i te .
1*. Geometry: Honors Geometry was open to  s tu d e n ts  who WBre
su p e r io r  in  Algebra I  and in c lu d es th e  p r in c ip le s  of p lane and s o l id  
geom etry.
f>. M athematics 12: Honors work in  Geometry and A lgebra I I
allow s a s tu d e n t to  take  M athematics 12, which in c lu d es  e lem entary  
fu n c tio n s , s e t s ,  and n o ta t io n s .
6. B iology: This course p ro v id es a  b ro ad er and more com­
prehensive  background in  b io lo g ic a l  p r in c ip le s  th an  i s  encoun tered  in  
the  re g u la r  c la s s .  E x tensive  o u ts id e  read ing  and re se a rc h  a re  re q u ire d .
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S u p e rio r work in  G enera l S c ience  i s  a p r e r e q u i s i te .
7 . Chem istry I :  This in c lu d es  b a s ic  m a te r ia l  covered  in  th e
re g u la r  c o u rse , b u t  p roceeds more r a p id ly  and goes f a r t h e r .
I t  was p o in te d  out t h a t  P hysics and C hem istry  I I  were n o t l i s t e d
as Honors c la s s e s  s in ce  th o se  s u b je c ts  were s e l f - s e l e c t i v e  and th e re fo re
assumed Honors q u a l i ty .
A l l  te a c h e rs  were c o n s id e re d  to  be s u b je c t  m a tte r  s p e c i a l i s t s
and , as su c h , q u a l i f ie d  to  handle  Honors c la s s e s  in  t h e i r  f i e l d s  of
p re p a ra t io n . The s p e c ia l  c la s s e s  were a ss ig n e d  by th e  p r in c ip a l  w ith
no in d ic a t io n  of s e l e c t io n  acco rd in g  to  s p e c i f ic  c r i t e r i a .
In  a d d it io n  to  th e  s p e c ia l  c la s s e s  p rov ided  d u rin g  th e  r e g u la r
schoo l y e a r ,  a  four-^reek summer s e s s io n  in  m athem atics and ch em istry  
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was sponsored  by a  lo c a l  bank . The c la s s e s  were open to  th e  to p  tw enty 
p u p ils  in  th e  p a r is h  in  each  of th e  two s u b je c ts .  C la sse s  were ta u g h t 
by r e g u la r  te a c h e rs  and c o n s is te d  of work beyond t h a t  o f fe re d  in  th e  
Honors c la s s e s  d u rin g  th e  sch o o l y e a r .  S e le c t io n  of th e  top  tw enty  
p u p ils  in  each s u b je c t  was b ased  on:
1 . P e r c e n t i le  ran k in g  on Iowa T est of E d u ca tio n a l Development
2 . P rev io u s g rades in  Honors c la s s e s
3 . Teacher recom mendations
The t o t a l  e n ro llm e n t in  th e  two h ig h  sch o o ls  which p ro v id ed  
Honors c la s s e s  was 1 ,757  and th e  t o t a l  p a r is h  e n ro llm en t in  g rades te n ,  
e lev en  and tw elve was 2 ,9 2 6 . There were f i f t e e n  Honors c la s s e s  in  
Large P a r is h  C w ith  a t o t a l  e n ro llm e n t of 280 d i f f e r e n t  p u p i ls .  Tran­
s c r ip t s  in d ic a te d  g rades w hich were earned  in  Honors c la s s e s .
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Large P a r ia h  D
In  Large P a r is h  D th e re  were f i f t e e n  e lem en tary  s c h o o ls , no 
ju n io r  h ig h  sc h o o ls , and f iv e  h ig h  sc h o o ls . Seven of th e  e lem en tary  
sch o o ls  re p o r te d  s p e c ia l  p ro v is io n s  f o r  more a b le  p u p i ls  and two of 
th e  h ig h  schoo ls in d ic a te d  some s p e c ia l  c o n s id e ra tio n . There was no 
c o o rd in a tio n  or un ifo rm  p rocedu res i n i t i a t e d  by th e  c e n t r a l  o f f ic e .  
E xcept f o r  a  b o a rd -a u th o riz e d  d i r e c t iv e  from  th e  s u p e r in te n d e n t to  
p r in c ip a ls  in  1957 which encouraged more a t t e n t io n  to  th e  needs of 
h ig h ly  a b le  c h i ld r e n ,  each sch o o l has been  independent in  i n i t i a t i n g  
p ro v is io n s  f o r  i t s  s u p e r io r  s tu d e n ts .
The t o t a l  w h ite  sc h o o l p o p u la tio n  in  th e  p u b lic  schoo ls  of Large 
P a r is h  D was 12,139* in c lu d in g  9*3ii2 c h ild re n  in  g rades one th rough  
e ig h t  and 2 ,797 in  g rades n ine  th rough  tw e lv e . None of th e  schoo ls 
was o rgan ized  as a  ju n io r  h ig h  sc h o o l.
E lem entary  s c h o o ls . The e ig h t  e lem en tary  schoo ls w hich in d ic a te d  
s p e c ia l  a t t e n t io n  to  th e  needs of more a b le  c h ild re n  had a  t o t a l  e n r o l l ­
ment of 5*158 p u p ils*  or 55 .21  p e r  c e n t of th e  t o t a l  p a r is h  e n ro llm e n t. 
Those sch o o ls  re p o r te d  a t o t a l  o f 701* p u p ils  who had been id e n t i f i e d  
by v a rio u s  c r i t e r i a  as b e in g  in  need of s p e c ia l  a t t e n t io n  because  of 
t h e i r  h ig h  a b i l i t y .  The 70l* p u p ils  so i d e n t i f i e d  re p re s e n te d  13.61* 
p e r  c e n t  of th e  t o t a l  e n ro llm e n t of th e  e ig h t  sch o o ls  r e p o r t in g  and 
7 .53  p e r  c e n t o f th e  t o t a l  w h ite  e lem en tary  e n ro llm en t in  th e  p a r i s h .
One of th e  e ig h t  schoo ls  in c lu d ed  only g rades one th rough  th ree*  
y e t  th e  p r in c ip a l  i n s i s t e d  t h a t  h e r sch o o l p ro v id ed  f o r  more a b le
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c h i ld r e n .  The b ases  f o r  h e r  r e p o r t  were the  fo llo w in g :
1 . A t e s t i n g  program  in c lu d in g  r e a d in e s s , ach ievem ent, and m ental
a b i l i t y
2 . R eco g n itio n  of more a b le  p u p ils  th rough  th e  t e s t i n g  program
3 . C a re fu l a t t e n t io n  to  perm anent rec o rd s  w hich fo llo w  th e
c h ild re n
U. Enrichm ent of th e  more a b le  p u p ils  th rough  a b i l i t y  grouping 
in  th e  r e g u la r  classroom
Concerning t h a t  p a r t i c u l a r  sc h o o l, th e  w r i te r  concluded th a t  
even though th e re  was no l i s t  of p u p ils  i d e n t i f i e d  by I.Q* or p e r c e n t i le  
ra n k in g , th e  sch o o l was g iv in g  s u f f i c i e n t  a t t e n t io n  to  th e  accum ulation  
of in fo rm a tio n  f o r  l a t e r  i d e n t i f i c a t i o n  to  w a rra n t m ention of th e  sch o o l 
i n  t h i s  s tu d y . During th e  w r i t e r 's  v i s i t s  to  sch o o ls  in  s e v e ra l  s t a t e s ,  
i t  was observed t h a t  the  re c o rd s  k ep t in  th e  f i r s t  th re e  g rades were th e  
b a s is  upon which s p e c ia l  programs emerged a t  th e  fo u r th  and f i f t h  grade 
l e v e l s .
The o th e r  seven e lem en tary  sch o o ls  were v a r ie d  in  t h e i r  p ro v is io n s  
f o r  more a b le  c h i ld re n .  Four of the  schoo ls u sed  fo u r  s p e c i f ic  f a c to r s  
in  id e n t i fy in g  th e  p u p i ls .  The f a c to r s  w ere:
1 . Group in te l l ig e n c e  t e s t s
2 . Achievement t e s t s
3* P rev io u s  g rades
U. Teacher judgment
The o th e r  th re e  sch o o ls  u sed  only th e  f a c to r  of te a c h e r  judgm ent, 
b u t  e x p la in e d  t h a t  th e  judgment was b ased  on g rades and o th er in fo rm a tio n
co n ta in e d  In  th e  cum ulative  f o ld e r .  In  e f f e c t ,  s im i la r  in fo rm a tio n  was 
u sed  in  a l l  s c h o o ls , b u t  in  th e  l a t t e r  th re e  th e  te a c h e r  was g iven  th e  
so le  r e s p o n s ib i l i ty  of in te r p r e t in g  th e  in fo rm a tio n . There was no 
s e le c t io n  p rocedure  or c r i t e r i a  a f t e r  i d e n t i f i c a t i o n  because th e re  was 
no s p e c ia l  i n s t r u c t io n  g iv en  o u ts id e  th e  r e g u la r  c lassroom .
V a r ia t io n  in  in s t r u c t io n  was done th rough  th e  tech n iq u e  of a b il i ty -  
grouping in  the  c lassro o m . The s p e c i f i c  d if f e re n c e s  or a d a p ta tio n s  
f o r  more a b le  p u p ils  were c a l le d :
1 . E n riched  assignm ents
2 . F u r th e r  re s e a rc h
The e n ric h e d  assignm en t was e x p la in e d  as r e q u ir in g  more d e ta i l e d  
in fo rm a tio n  from s e v e ra l  so u rc e s , and th e  f u r th e r  re s e a rc h  c o n s is te d  
o f w r i t te n  r e p o r ts  in  a d d i t io n  to  r e g u la r  c la s s  a ss ig n m en ts . There 
was no in d ic a t io n  t h a t  g rades or o th e r  sch o o l re c o rd s  r e f l e c te d  th e  
l e v e l  a t  which th e  e x tr a  work was done.
No s p e c ia l  c r i t e r i a  f o r  te a c h e r  s e le c t io n  were n e c e ssa ry  s in c e  a l l  
c la s s e s  were r e p o r te d ly  he te rogeneous in  t h e i r  o rg a n iz a tio n  and a l l  
te a c h e rs  were re s p o n s ib le  f o r  enrichm ent a c t i v i t i e s .
Two schoo ls r e p o r te d  s p e c ia l  music rooms a v a i la b le  to  t a le n te d  
p u p ils  f o r  in s tru m e n t p r a c t i c e .  One sch o o l made a v a i la b le  a re fe re n c e  
s h e l f  of s p e c ia l  books f o r  advanced p u p i l s .  No o th e r  o f fe r in g s  were 
r e p o r te d .
Ju n io r  h ig h  s c h o o ls . There was no sch o o l o rgan ized  as a  ju n io r  
h ig h  sc h o o l.
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High sc h o o ls . There were f iv e  h ig h  s c h o o ls , g rades n in e  th rough  
tw e lv e , i n  la rg e  P a r i s h  D. Two of th o se  schoo ls r e p o r te d  s p e c ia l  
a t t e n t io n  t o  th e  i n s t r u c t io n a l  needs of mare a b le  p u p i l s .  The combined 
e n ro llm e n t o f th e  two schoo ls was 2,00f>, r e p re s e n tin g  71.67 p e r  c e n t  
of th e  t o t a l  e n ro llm e n t o f 2,797 in  th e  w h ite  h ig h  sch o o ls  in  th e  
p a r is h .  A t o t a l  of 2U6 p u p ils  was re p o r te d  as having  b een  i d e n t i f i e d  
as mare a b le .  T hat number r e p re s e n te d  12 .26  p e r  c e n t o f th e  t o t a l  
e n ro llm en t of th e  two sc h o o ls . School A, w ith  an e n ro llm e n t of 
800 p u p i l s ,  had i d e n t i f i e d  s e v e n ty -e ig h t ,  or 9 .75  p e r c e n t  of i t s  
p o p u la tio n . School B, w ith  1 ,205  e n ro l le d ,  had  i d e n t i f i e d  168, or 
13»9U p e r  c e n t  of i t s  t o t a l  e n ro llm e n t. School A had u sed  a minimum
I.Q . o f 120 as th e  low er l im i t  o f i t s  group and o b ta in ed  9 .75  p e r  c e n t  
of i t s  p o p u la tio n . School B s e t  i t s  l im i t s  as th e  upper f i f t e e n  
p e r c e n t  on achievem ent t e s t s  and had a c tu a l ly  s e le c te d  13*9U p e r c e n t 
of i t s  e n ro llm e n t. O ther f a c to r s  of s e le c t io n  u sed  by b o th  schoo ls  
w ere:
1 . P rev io u s  g rades
2 . Teacher recom mendations
3 . P u p il  i n t e r e s t
U. S a t i s f a c to r y  h e a l th  re c o rd
The i n s t r u c t io n a l  a d a p ta tio n s  in  th e  two h ig h  sch o o ls  c o n s is te d  
of th re e  ty p e s :
1 .  A b i l i ty  g roup ing  w ith in  th e  c lassroom
2 . S p e c ia l  c la s s e s  in  some s u b je c ts
3 . Same s u b je c ts  s e l e c t iv e  by p r e r e q u is i te  s t ip u la t io n s
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The a b i l i t y  grouping w ith in  the  classroom  was re p o r te d  as 
s ta n d a rd  p r a c t ic e  i n  a l l  c la s s e s  in  bo th  s c h o o ls . Assignments r e q u i r ­
ing e x te n s iv e  read in g  or more d i f f i c u l t  m an ipu la tion  of numbers were 
g iven  to  th e  more a b le  group.
The s p e c ia l  c la s s e s  composed of only th e  mere a b le  group were 
o ffe re d  in  th e  fo llow ing  s u b je c ts :
1 . E n g lish  I I I  and 17
2 . A lgebra I
3 . C iv ics
k • B iology
5 , American H is to ry
The p lan  in  each of the  s p e c ia l  c la s s e s  was to  proceed more 
ra p id ly  in  th e  normal c o n te n t of th e  course and then  move in to  p ro je c t  
work in  r e l a t e d  i n t e r e s t  a re a s .  Some examples of p ro je c ts  w ere:
1 . A u n i t  on Greek in f lu e n c e s  in  th e  E n g lish  language (E n g lish  IV)
2 . P u b lic  r e l a t io n s  a sp e c ts  of a schoo l b u ild in g  program (C iv ic s )
3* Comparison of p re s e n t  p ro te c t iv e  t a r i f f  item s w ith  th e  l i s t
in  18£0 (American H is to ry )
The su b je c ts  which were s e le c t iv e  because of p re re q u is i te s  w ere:
1 . P hysics
2 . C hem istry H
3 . S o lid  geometry
k» Advanced m athem atics
Teachers of th e  r e g u la r  c la s s e s  in  which th e re  was a b i l i t y  grouping 
were n o t s e le c te d  acco rd ing  to  any s p e c ia l  c r i t e r i a .  They had p a r t i c i -
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p a te d  in  no p re p a ra to ry  a c t i v i t i e s  reg a rd in g  th e  teach in g  of more ab le  
c h ild re n . Those tea ch e rs  of s p e c ia l  c la s s e s  fo r  more ab le  c h ild re n  
were chosen on th e  bases o f:
1 . I n t e r e s t  in  more ab le  c h ild re n
2 . Record of su c c e s s fu l teach in g  as e v a lu a ted  by th e  p r in c ip a l
3 . Record of p a r t i c ip a t io n  in  m athem atics or sc ien c e  i n s t i t u t e s
U. Workshop p a r t i c ip a t io n  in  s tu d ie s  reg a rd in g  th e  e d u c a tio n a l
needs of h ig h ly  ab le  p u p i ls .  I t  was rev e a le d  th a t  seven o f th e  tw elve 
te a c h e rs  of advanced c la s s e s  had p a r t ic ip a te d  in  e i th e r  3 or U above.
P a re n ts  were n o t req u e s te d  to  approve a p u p i l 's  en ro llm en t in  a  
s p e c ia l  c la s s .  R eport c a rd  grades c a r r ie d  no rem arks a t t e s t i n g  to  the  
d i f f i c u l t  n a tu re  of th e  s p e c ia l  c la s s e s ,  b u t  th e  perm anent re c o rd s , 
in c lu d in g  t r a n s c r i p t s ,  d id  make such in d ic a t io n s .
One of the  p r in c ip a ls  had made a p roposa l t h a t  h ig h ly  ab le  s e n io rs  
be allow ed to  e n ro l l  in  a nearby  c o lle g e  fo r  c r e d i t  in  freshman courses 
in  E n g lish  and m athem atics, b u t  a t  the  tim e of th e  in te rv ie w , no 
d e c is io n  had been reach ed .
Large P a r is h  E
Large P a r ish  E re p o r te d  a t o t a l  of f i f t y - e i g h t  w hite  p u b lic  
a d m in is tra t iv e  school u n i t s .  There were th ir ty - n in e  e lem en tary , e ig h t  
ju n io r  h ig h , and e lev en  h igh  sc h o o ls . The t o t a l  en ro llm en t was 29 ,60$ , 
d i s t r ib u te d  as fo llo w s: e lem en tary , 16,170; ju n io r  h igh  sc h o o l, 7 ,761;
h igh  sc h o o l, $,67U.
When th e  w r i te r  f i r s t  c o n ta c ted  th e  schoo l board  o f f ic e  p e rso n n e l 
w ith  re g a rd  to  in c lu d in g  Large P a r ish  E in  th e  s tu d y , i t  was irranedi-
a te ly  s t a te d  by th e  c h ie f  in s t r u c t io n a l  su p e rv iso r  th a t  th e  p a r is h  had 
no s p e c ia l  program fo r  more ab le  p u p ils .  I t  was f u r th e r  s t a te d  t h a t  
h ig h  a b i l i t y  s e c t io n s ,  as such , were n o t allow ed as a m a tte r  o f p o l ic y . 
However, th e re  was a s tro n g  emphasis on q u a li ty  e d u ca tio n  fo r  a l l  
c h ild re n  through th e  sy s tem atic  improvement of teach in g  a t  a l l  l e v e l s .
I t  was the  fe e l in g  of the  c e n t r a l  o f f ic e  s t a f f  th a t  a f u l ly  q u a l i f ie d  
te a c h e r  cou ld  e n ric h  th e  e d u c a tio n a l experiences of a l l  k inds of 
c h ild re n  in  her c la s s ,  re g a rd le s s  of a b i l i t y  le v e ls .
E lem entary s c h o o ls . I t  has been s ta te d  th a t  p a r is h  p o lic y  opposed 
s p e c ia l  groupings as a dev ice  fo r  m eeting the  e d u c a tio n a l needs of more 
ab le  p u p i ls .  There w ere, however, s e v e ra l kinds of o p p o rtu n itie s  
o u tside  the  re g u la r  classroom  which p rov ided  enrichm ent. A ll  schools 
were a b le  to  o f fe r  th e  same kinds of a c t i v i t i e s  which v a r ie d  s l i g h t ly  
acco rd ing  to  schoo l needs. There were two major kinds of v a r ie d  
programming:
1 . O pportun ity , or i n t e r e s t  p e rio d s
2 . S p e c ia l music p e rio d s
The opp o rtu n ity  p e rio d s  a re  schedu led  two a fte rn o o n s per week fo r  
one hour each . Admission i s  based  upon p u p il  i n t e r e s t  and dem onstra tion  
of e f f o r t  in  a p a r t i c u la r  a re a .  The a re a s  of c o n c e n tra tio n  a re :
1 . R esearch
2 . F o re ign  language (F rench or Spanish)
3 . Speech
U- C rea tive  w r it in g
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R esearch  was open to  any p u p il  who w anted to  s e l e c t  and pu rsue  a 
p r o je c t  w hich in v o lv ed  th e  use  o f re s e a rc h  s k i l l s .  The p r o je c t  v a r ie d  
w ide ly  i n  d i f f i c u l t y  and d e t a i l ,  and i t  was obvicus to  th e  observer 
t h a t  th e  te a c h e r-sp o n so r  encouraged th e  more a b le  s tu d e n ts  t o  s e l e c t  
ta s k s  w hich were c h a lle n g in g .
The fo re ig n  language s e c t io n s  were lik e w ise  open to  any in te r e s te d  
s tu d e n t .  H ost of th e  p u p ils  had been  in tro d u c e d  to  sim ple vocabu lary  
in  th e  r e g u la r  c la ssro o m , b u t  th e  o p p o rtu n ity  c la s s e s  were d i r e c te d  
by te a c h e rs  who had p r o f e s s io n a l  t r a in in g  and , o f te n , n a tiv e  a b i l i t y .
The speech  o p p o rtu n ity  in v o lv ed  more th a n  th e  developm ent of o r a l  
com m unication. B esides i n t e r p r e t a t i v e  rea d in g  and th e  m echanics of 
d e b a te , th e  p u p ils  a d ap ted  s k i t s  from  s t o r i e s  re a d  in  t h e i r  re g u la r  
work and p re se n te d  t h e i r  d ra m a tiz a tio n s  a t  assem bly program s.
C rea tiv e  w r i t in g  was an  e x p lo ra to ry  o p p o rtu n ity  in  m ost of th e  
s c h o o ls . The a c tu a l  w r i t in g  c o n s is te d  m ainly  of s i t u a t i o n  co m p le tio n s , 
c o n s tru c t io n  of p lo ts  from  p ic tu r e s ,  and th e  w r i t in g  of o r ig in a l  poems.
The w r i t e r  was a llow ed  to  examine th e  cum ulative  fo ld e r s  of th e  
p u p ils  in  one o p p o rtu n ity  c la s s  of f i f t h  and s ix th  g rad e rs  engaged in  
r e s e a rc h .  Of th e  tw enty—two c h ild re n  i n  th e  g roup , the  I .Q . sp read  
w as: 90-99, 2 ; 100-109, 9 j 110-119, 8; 120-130, 2 j above 130, 1 .
T hat sam pling in d ic a te d  t h a t  th e  o p p o rtu n ity  groups were n o t  based  on 
s p e c i f ic  a b i l i t y  l e v e l s ,  b u t  were designed  to  p ro v id e  fo r  in d iv id u a l  
d if f e re n c e s  a t  v a ry in g  l e v e l s .
The s p e c ia l  m usic p e rio d s  were a v a i la b le  two p e rio d s  p e r  week and 
came e i t h e r  t h i r t y  m inutes b e fo re  th e  sch o o l day began or e ls e  du ring
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th e  f i n a l  h a If-h o u r  of th e  schoo l day . A f u l ly  c e r t i f i e d  p iano  te a c h e r  
g ives le s so n s  to  groups of fo u r  and f iv e  each p e rio d . Music a p p re c ia tio n  
c la s s e s  a re  a ls o  o f fe re d .
In  none of the  o p p o rtu n ity  c la s s e s  was a r e p o r t  c a rd  grade g iv en . 
The work was fo r  enrichm ent on ly , and any ta n g ib le  r e s u l t s  of p u p il 
e f f o r t s  were re tu rn e d  to  him f o r  p re s e n ta tio n  to  h is  p a re n ts .  During 
schoo l v i s i t a t i o n  p e r io d s , samples of work from th e  o p p o rtu n ity  c la s s e s  
were on d isp la y  along w ith  e x h ib i ts  of re g u la r  c la s s  work.
There was no re c o rd  of th e  number of more ab le  p u p ils  who p a r t i c i ­
p a ted  in  th e  o p p o rtu n ity  p e rio d s  because of the  f a c t  t h a t  they  were 
open to  a l l  p u p i ls .
Ju n io r h igh  sc h o o ls . S ix  of th e  e ig h t  ju n io r  h igh  schools in  
la rg e  P a r is h  E re p o r te d  th a t  th ey  gave p roper a t t e n t io n  to  the  needs 
of more a b le  p u p ils .  There was no in d ic a t io n  of s p e c ia l  a d m in is tra tiv e  
arrangem ents or sc h ed u lin g , nor was th e re  any a b i l i t y  g roup ing . The 
p r in c ip a ls  re p o r te d  only th a t  the  in d iv id u a l  te a c h e rs  recogn ized  the  more 
ab le  p u p ils  and o ffe re d  them c h a llen g in g  work. There were no sy stem atic  
c r i t e r i a  f o r  reco g n iz in g  th e  more a b le  p u p i ls ,  nor were th e re  s p e c if ic  
goa ls  and a c t i v i t i e s  which d i f f e r e n t i a t e d  betw een in s t r u c t io n  f o r  the  
more a b le  and th a t  in ten d ed  fo r  the  r e s t  of the  c la s s .
High sc h o o ls . Seven o f the  e lev en  h igh  schoo ls in  Large P a r is h  E 
s ta te d  t h a t  s p e c ia l  p ro v is io n s  were made f a r  t h e i r  more ab le  s tu d e n ts .  
These were la rg e  h ig h  schoo ls rang ing  from 686 to  1,667 in  e n ro llm en t, 
w ith  an average  p o p u la tio n  of 912 p u p i ls .  The combined en ro llm en t of 
th e  fo u r  h igh  schools which d id  no t in d ic a te  programs f o r  more ab le
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s tu d e n ts  was 912 w ith  an average  e n ro llm en t of 228 p u p i ls .
I t  was found t h a t  th e  seven  h ig h  schoo ls  d id  n o t have program s 
b ased  on sy s te m a tic  i d e n t i f i c a t i o n ,  s e l e c t i o n ,  and sch ed u lin g  p ro ­
c e d u re s . I n s te a d ,  t h e i r  program  c o n s is te d  of th e  u s u a l  p a t t e r n  found 
in  la rg e  h ig h  sch o o ls  of a  wide v a r i e ty  of e le c t iv e  s u b je c t s .  A 
h ig h ly  a b le  p u p i l  cou ld  e a s i l y  f i n i s h  w ith  tw enty  u n i ts  and s t i l l  n o t 
have ta k e n  a l l  o f th e  c o u rses  o f fe re d  in  m athem atics and th e  p h y s ic a l  
s c ie n c e s .  I t  was th e  f e e l in g  of th e  p r in c ip a ls  and th e  su p e rv iso ry  
s t a f f  t h a t  adequate  enrichm ent f o r  more a b le  p u p ils  was p ro v id ed  th rough  
m u lt ip le  c ourse o f f e r in g s .
I I .  MEDIUM PARIS KBS
The medium p a r is h  group in c lu d ed  s ix  sch o o l system s each of which 
had w h ite  p u b lic  sch o o l e n ro llm e n ts  of n o t  l e s s  th an  3 ,000  nor more 
th a n  9*999- The combined number of sch o o ls  in  th e  s ix  p a r is h e s  in c lu d ed  
s ix ty -o n e  e lem en ta ry , f iv e  ju n io r  h ig h  s c h o o ls , and t h i r t y - t h r e e  h ig h  
s c h o o ls . I n  th e  n in e ty -n in e  sch o o ls  in  th e  s i x  medium p a r is h e s  th e re  
was a t o t a l  e n ro llm e n t o f 30,682 p u p i ls .  Of th e  s ix ty -o n e  e lem en tary  
s c h o o ls , only one in d ic a te d  a c t i v i t i e s  p r im a r ily  designed  f o r  more a b le  
p u p i ls ;  one of th e  f iv e  ju n io r  h ig h  sch o o ls  re p o r te d  s p e c ia l  c o n s id e ra tio n  
fen* th e  upper g roup; and fo u r  o f th e  t h i r t y - t h r e e  h ig h  schoo ls r e p o r te d  
some k ind  of s p e c ia l  a t t e n t i o n  f o r  t h e i r  more a b le  p u p i l s .  A ta b u la t io n  
o f th e  number and type  of sc h o o ls  in  medium p a r is h e s  r e p o r t in g  s p e c ia l  
a t t e n t i o n  t o  th e  needs of more a b le  p u p ils  i s  g iven  in  Table V I, page 86.
A d is c u s s io n  of th e  p ro v is io n s  by p a r is h e s  w i l l  fo llo w .
TABLE VI
NUMBER AND TYPE OF SCHOOIS IN MEDIUM PARISHES 
REPORTING SPECIAL ATTENTION TO NEEDS OF MORE ABIE PUFIIS
P a rish Elem entary Ju n io r  High Sen ior High T o ta l Per Cent
yes no yes no yes no yes no yes no
P a rish  A 0 11 1 0 1 h 2 15 11.76 88.21*
P a rish  B 0 6 0 1 0 3 0 10 00 100.00
P a rish  C 1 8 0 0 1 7 2 15 11.76 88.21*
P a rish  D 0 16 0 2 1 h 1 22 l*.3l* 95.66
P a rish  E 0 6 0 0 1 2 1 8 11.11 88.89
P a rish  F 0 13 0 1 0 9 0 23 00.00 100.00
T otals 1 60 1 h h 29 6 93 6.06 93.91*
C Do
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Medium P a r is h  A
Medium P a r is h  A had a t o t a l  of sev en teen  w h ite  p u b lic  sc h o o ls , 
in c lu d in g  e le v en  e lem en ta ry , one ju n io r  h ig h , and f iv e  h ig h  sc h o o ls .
None o f th e  e lem en tary  sch o o ls  in d ic a te d  s p e c ia l  program s f o r  th e  more 
a b le  g rcu p . One ju n io r  h ig h  sch o o l had a l im i te d  program  as d id  one 
of th e  f iv e  h ig h  sc h o o ls .
Ju n io r  h ig h  s c h o o ls . The one ju n io r  h igh  sch o o l in  Medium 
P a r is h  A in c lu d e d  g rades seven  and e ig h t  w ith  a  t o t a l  e n ro llm e n t o f 
6U3 p u p i ls .  Through th e  sch o o l t e s t i n g  program , th e  upper f i f t e e n  
p e r  c e n t  in  achievem ent were sch ed u led  f o r  s p e c ia l  c o n s id e ra t io n .  The 
b ases  f o r  s e le c t io n  w ere:
1 .  Achievement a t  or above th e  e ig h t y - f i f t h  p e r c e n t i le
2 . R eport c a rd  g rades o f nB" or b e t t e r  in  language a r t s ,
/
m athem atics , and s o c ia l  s t u d ie s .
There were two s p e c ia l  s e c t io n s  o f tw e n ty -f iv e  p u p ils  each  in  th e  
se v en th  g rade  and two s im i la r  s e c t io n s  in  th e  e ig h th  g rad e . The sev en th  
g rade  group re p re s e n te d  H i .$7 p e r c e n t  of th e  g rade e n ro llm e n t of 
3U3 p u p i ls ,  w h ile  the  e ig h th  grade group r e p re s e n te d  16 .66  p e r  c e n t of 
th e  grade e n ro llm e n t of 300 p u p i ls .  The fo u r  s e c t io n s ,  t o t a l i n g  100 
p u p i l s ,  in c lu d e d  15.55 p e r  c e n t of th e  t o t a l  sch o o l e n ro llm en t of 
61;3 p u p i ls .
The fo u r  s p e c ia l  s e c t io n s  were grouped d a i ly  f o r  h a lf -d a y  co re  
p e rio d s  w hich d e a l t  w ith  language a r t s ,  m athem atics , s o c i a l  s tu d ie s ,  
and s c ie n c e . The h a l f  day was f l e x ib le  so  t h a t  ex tended  p e rio d s  in
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one a re a  co u ld  be a rra n g ed  i f  i n t e r e s t  and p r o je c t  p ro g re ss  in d ic a te d  
such  an a d ju s tm e n t. The rem ain ing  h a l f  day a llow ed  p a r t i c ip a t io n  in  
c la s s e s  and o th e r  a c t i v i t i e s  i n  which no s p e c ia l  grouping was u se d .
The s e le c t io n  of te a c h e rs  f o r  th e  fo u r  s p e c ia l  groups was l e f t  to  
th e  judgm ent of th e  p r in c ip a l .  Each of th e  te a c h e rs  s e le c te d  was 
inform ed of th e  n a tu re  of th e  groups and th e  b a s is  f o r  th e  s e le c t io n  
of th e  p u p i l s .  A l l  fo u r  te a c h e rs  and th e  p r in c ip a l  s e t  th e  fo llo w in g  
g o a ls  and g u id e s :
1 . Rapid p ro g ress  th rough  g raded  t e x t  m a te r ia ls  in  lan g u ag e , 
a r i th m e t ic ,  and s o c ia l  s t u d ie s .
2 . Emphasis on a d d i t io n a l  group and in d iv id u a l  p r o je c ts  which 
ex tend  th e  t e x t  p r e s e n ta t io n s .
3 .  S c ience  u n i t s  and experim ents based  on c la s s  i n t e r e s t  and 
a v a i l a b i l i t y  of m a te r ia ls .
U. M astery of com putation  and in te r p r e t a t i o n  in  m athem atics, 
in c lu d in g  in tro d u c to ry  a lg e b ra  and geom etry.
$ . Develop competence in  o ra l  and w r i t te n  com m unication.
There was no p la n  f o r  c o n tin u i ty  of th e  program  in to  h ig h  sc h o o l.
High sc h o o ls . The one h ig h  schoo l in  Medium P a r is h  A w hich made 
seme p ro v is io n  f a r  more a b le  s tu d e n ts  had an en ro llm en t of 1 ,078 p u p ils  
in  g rades n in e  th rough  tw e lv e . There were 210 p u p i ls ,  or 19.1*8 p e r  c e n t 
of th e  e n ro llm e n t p a r t i c ip a t in g  in  what was c a l le d  h igh  achievem ent 
s e c t io n s .  The program  was a  c o o p e ra tiv e  e f f o r t  betw een th e  c e n t r a l  
o f f ic e  and th e  h ig h  sch o o l p r in c ip a l .
I t  was ag reed  betw een th e  sch o o l and c e n t r a l  o f f ic e  t h a t  c la s s e s
i n  h ig h e r m athem atics , advanced s c ie n c e s , and fo re ig n  Languages could  
be ex p ec ted  to  group them selves on th e  b a s is  of i n t e r e s t  and co u rse  
d i f f i c u l ty *  The c o n c e n tra tio n  o f h igh  achievem ent s e c t io n s  was i n  
E n g lish  and freshm an-sophom ore l e v e l  c o u rs e s . There was one advanced 
s e c t io n  i n  each  o f  th e  fo llo w in g :
E n g lish  I ,  H ,  I K ,  IV 
A lgebra  I  
G enera l S cience 
B io logy
Teachers were s e le c te d  by agreem ent betw een th e  p r in c ip a l  and th e  
c e n t r a l  o ff ice *
P u p ils  were a ss ig n e d  to  th e  h igh  achievem ent s e c tio n s  on th e  b a s is  
o f  p rev io u s  h igh  achievem ent on r e p o r t  c a rd  g rades and s ta n d a rd iz e d  t e s t s .  
No p e r c e n t i l e  was g iven  as a  minimum lev e l*  The s e c t io n s  were review ed 
by th e  te a c h e r s ,  p r in c ip a l ,  and su p e rv iso r  a t  th e  end o f  th e  f i r s t  
g rad in g  p e r io d  f o r  th e  purpose o f adding  o r removing p u p i ls .
Perm anent r e c e rd s ,  in c lu d in g  t r a n s c r i p t s ,  in d ic a te d  g rades which 
were earn ed  i n  a h igh  achievem ent s e c t io n .
In  a d d it io n  to  s p e c ia l  o f fe r in g s  du ring  th e  re g u la r  sch o o l day , 
th e  c e n t r a l  o f f ic e  m ain ta in ed  a l i b r a r y  o f programmed m a te r ia l s ,  in c lu d ­
in g  t e x t s  and ta p e s ,  which were a v a i la b le  f o r  independen t s tu d y  by honor 
r o l l  p u p ils*  The m a te r ia ls  were a v a i la b le  in  German, R u ss ian , s o l id  
geom etry , c a lc u lu s ,  and tr ig o n o m etry . P ro g re ss  was su p e rv ised  by a  
te a c h e r-sp o n so r  and by th e  h igh  sch o o l su p e rv iso r .
Medium P a r is h  B
There were te n  w hite  p u b lic  schoo ls in  Medium P a r is h  B, in c lu d in g
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s i x  e le m e n ta ry , one ju n io r  h ig h , and th re e  s e n io r  h igh  schools*  None 
o f th e  sch o o ls  r e p o r te d  any a c t i v i t y  p r im a r i ly  desig n ed  f o r  more ab le  
p u p i ls .  The t o t a l  sch o o l p o p u la tio n  was 3 ,2 1 3  p u p i ls .
Medium P a r is h  C
There were nin e  e lem en ta ry  sc h o o ls  and e ig h t  h igh  sc h o o ls  in  
Medium P a r is h  C. There was nc s e p a ra te  ju n io r  h igh  sc h o o l. The t o t a l  
p o p u la tio n  o f th e  sev en teen  sch o o ls  was l*,328 p u p i l s .
S p e c ia l  a t t e n t i o n  to  th e  needs o f more a b le  p u p i ls  was re p o r te d
by one e lem en ta ry  sch o o l w ith  an e n ro llm e n t o f  70$ p u p ils  and one h igh  
sch o o l w ith  an  e n ro llm e n t o f 892 p u p i l s .
E lem entary  s c h o o ls . The one e lem en ta ry  sc h o o l in  Medium P a r is h  C 
which c la im ed  to  o f f e r  s p e c ia l  c o n s id e ra tio n  f o r  more a b le  s tu d e n ts  
r e p o r te d  a  t o t a l  o f  se v e n ty  p a r t i c i p a t i n g  s tu d e n ts ,  o r  9 .9 2  p e r  c e n t 
o f a  t o t a l  e n ro llm e n t o f 70$, The o f f e r in g s  c o n s is te d  o f  two a rra n g e ­
ments :
1 . One s e c t io n  each in  th e  f i f t h  and s ix th  g rad es composed o f 
tw e n ty -f iv e  h ig h ly  a b le  p u p i ls  p e r  s e c t io n  s e le c te d  on th e  b a s is  o f 
p rev io u s  g ra d e s .
2 . S p e c ia l  p e rm iss io n  f o r  tw en ty  p u p ils  t a l e n te d  in  m usic to  
m eet a  p r iv a te  te a c h e r  a t  v a rio u s  p e r io d s  o f  th e  sch o o l day  w ith  a 
l i m i t  o f  two p e r io d s  p e r  week p e r  p u p i l .
The two s e c t io n s  i n  th e  f i f t h  and s ix th  g rades were conducted  
w ith o u t p re v io u s ly  de te rm ined  g o a ls ,  b u t  were reg a rd ed  as c la s s e s  which 
cou ld  go f a s t e r  and f a r t h e r .  Each te a c h e r  was c o n s id e re d  by th e
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p r in c ip a l  to  be an  e x c e l le n t  te a c h e r  who cou ld  p ro v id e  p ro p e r  en richm ent 
e x p e r ie n c e s , b u t  no s p e c i f ic  exam ples o f e n r ic h in g  a c t i v i t i e s  were 
e x p la in e d  t o  th e  w r i t e r .
High sc h o o ls .  The one h igh  sch o o l in  Medium P a r is h  C which 
re p o r te d  s p e c ia l  a t t e n t io n  f o r  more a b le  p u p ils  had an e n ro llm e n t o f 
892 p u p ils  in  g rades e ig h t  th rough  tw e lv e . The p r in c ip a l  had on f i l e  
a  l i s t  o f 17$ p u p i ls  who were c o n s id e re d  more a b le  in  t h a t  th e y  r e p re ­
se n te d  ap p ro x im ate ly  th e  upper tw en ty  p e r  c e n t ( a c tu a l ly  1 9 .$0  p e r  c e n t)  
i n  grade ach ievem ent. In  a d d it io n  to  th e  p e r c e n t i l e  ra n k in g , th e  
cum ulative  f o ld e r  o f each  p u p i l  c o n ta in e d  th e  r e s u l t s  o f th e  fo llo w in g  
f a c to r s  w hich c o n tr ib u te d  to  p lacem ent i n  an advanced s e c t io n  c a l le d  
an Honors c l a s s :
1. Group in te l l ig e n c e  t e s t s
2 . Achievem ent t e s t s
3 . T eacher recom mendations
h . I n t e r e s t  c h e c k l i s t s
5 . P rev io u s g rades
P a re n ts  were n o t  c o n su lte d  w ith  re g a rd  to  sch ed u lin g  a  p u p i l  in to  
an Honors c la s s .
There were B everal s p e c i f i c  i n s t r u c t io n a l  a d a p ta tio n s  in  th e  
Honors c la s s e s :
1 . A com plete upgrad ing  and b roaden ing  o f cou rse  c o n te n t
2 . A g r e a te r  demand f o r  competence and accu racy  i n  assignm en ts
3 . Use of g u e s t l e c tu r e r s  from  a re a  c o lle g e s
U. Use o f team te a c h in g  in  sc ien c e
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5. S p e c ia l  i n t e r e s t  sem inars conducted by p u p i ls
6. S p e c ia l  p ro v is io n s  f o r  in d iv id u a l  and group work in  m usic and
a r t
The e n t i r e  f a c u l ty  was k e p t inform ed o f th e  s p e c ia l  program . The 
p r in c ip a l  and o th e rs  conducted d is c u s s io n s  o f th e  S u p e rio r  and T alen ted  
S tu d en t Program as sponsored  by th e  S ou thern  A sso c ia tio n  o f C o lleges and
S choo ls. There were r e g u la r  m eetings of te a c h e rs  o f Honors c la s s e s ,
and th re e  o f  th e  te a c h e rs  had v i s i t e d  s p e c ia l  c la s s e s  in  o th e r  schoo l 
system s.
No r i g id  r u le s  c o n tro l le d  th e  s e le c t io n  o f  te a c h e rs  f o r  th e  Honors 
c la s s e s ,  b u t th e  p r in c ip a l  u s u a l ly  looked f o r :
1. R e p u ta tio n  o f competence in  s u b je c t
2. I n t e r e s t  in  more a b le  c h ild re n
3. Teacher w il l in g n e s s  to  devote e x tr a  tim e to  p re p a ra t io n
U. Record o f s u c c e s s fu l  te a ch in g
Through th e  use o f th e  m u lt i - t r a c k  cu rricu lu m , th e re  were Honors 
c la s s e s  in  E n g lish , h ig h e r m athem atics (beyond A lgebra  I ) ,  and advanced 
s c ie n c e s . An ex p erim en ta l s e c t io n  of advanced G eneral Science  was 
under way. No Honors c la s s e s  were o ffe re d  in  s o c ia l  s tu d ie s .
Four p u p i ls  had been allow ed to  w ithdraw  from  Honors c la s s e s .
Two o f  them were w ithdraw n because o f  p a re n ta l  o b je c tio n s  to  th e  amount 
o f work in v o lv ed , and th e  o th e r  two were allow ed to  w ithdraw  a t  t h e i r  
own re q u e s t .
Medium P a r is h  D
The tw e n ty - th re e  sch o o ls  in  Medium P a r is h  D in c lu d ed  s ix te e n
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e lem en ta ry , two ju n io r  h igh  sc h o o ls , and f iv e  h igh  sc h o o ls . Only one 
of th e  sc h o o ls , a  h ig h  schoo l w ith  an e n ro llm en t o f  1 ,312 s tu d e n ts ,  
re p o r te d  any s p e c i f ic  programming f o r  more a b le  p u p i ls .
E lem entary  sc h o o ls . There were no s p e c ia l  program s f o r  more a b le  
p u p i ls  re p o r te d  by e lem en tary  sch o o ls  o f Medium P a r is h  D.
J u n io r  h ig h  sc h o o ls . There were no s p e c ia l  program s f o r  more a b le  
p u p i ls  re p o r te d  by ju n io r  h igh  schoo ls  o f Medium P a r is h  D.
High sc h o o ls . The s p e c ia l  p ro v is io n s  f o r  more ab le  h igh  schoo l 
p u p i ls  c o n s is te d  o f advanced se c tio n s  in  E n g lish , m athem atics, and 
s c ie n c e . S p e c if ic  s u b je c ts  in  which advanced s e c tio n s  were o f fe re d  w ere:
1. E n g lish  H I  and IV
2. A lgebra  I I
3. Math 12 (advanced math)
U. C hem istry
P u p ils  were s e le c te d  f o r  th e  advanced s e c t io n s  on th e  b a s is  of 
p a s t  g rades and te a c h e r  recom m endations. There were no cou rse  d e s c r ip ­
t io n s  g iv en , b u t th e  p r in c ip a l  re p o r te d  t h a t  th e  te a c h e rs  were in s t r u c te d  
to  p roceed  in to  each s u b je c t  as f a r  as s tu d e n t a b i l i t i e s  would a llow .
There were no s p e c i f ic  q u a l i f ic a t io n s  g iven  f o r  th e  te a c h e rs  o f 
th e  advanced s e c t io n s .  The E n g lish  te a c h e rs  were s e le c te d  because of 
t h e i r  i n t e r e s t  i n  h ig h ly  ab le  p u p i l s ,  w h ile  th e  m athem atics and sc ien c e  
te a c h e rs  were th e  o n ly  te a c h e rs  a v a i la b le  to  o f f e r  th e  c o u rse s . The 
same te a c h e r  ta u g h t th e  advanced A lgebra  I I  and Math 12. The m athem atics 
te a c h e r  had an agreem ent w ith  a nearby  c o lle g e  t h a t  p u p i ls  recommended 
by h e r  would be exempt from  f i r s t  y e a r  c o lle g e  m athem atics.
A t o t a l  of 129 p u p ils  p a r t i c ip a te d  in  th e  advanced s e c t io n s .
T hat number re p re se n te d  9 .83  p e r  c e n t o f th e  s tu d e n t body.
Medium P a r is h  E
There were s ix  e lem en tary  sc h o o ls , no ju n io r  h igh  sc h o o ls , and 
th re e  h igh  schoo ls in  Medium P a r is h  E. The t o t a l  e n ro llm en t in  th e  
n ine  w h ite  p u b lic  schoo ls was 3,80ij.. The on ly  schoo l which re p o r te d  a 
s p e c ia l  e f f o r t  to  p ro v id e  f o r  more a b le  p u p i ls  was a  h igh  schoo l w ith  an 
en ro llm en t o f 299 p u p i ls .
I t  was determ ined l a t e r  t h a t  th e  s p e c ia l  p ro v is io n s  were a c tu a l ly  
p ro v is io n s  o f  sch ed u lin g  r a th e r  th a n  s p e c ia l  arrangem ents. The p r in c ip a l  
s t a te d  t h a t  any c h ild  who in d ic a te d  in te n t io n  to  a tte n d  c o lle g e  was 
schedu led  in to  c la s s e s  o f a c o lle g e  p re p a ra to ry  n a tu re . These c la s s e s  
in c lu d e d :
E n g lish  IV
A lgebra  I I
Geometry
Advanced M athem atics (T w elfth  grade)
P h y sics
There was no f u r th e r  e x p la n a tio n  ex cep t t h a t  th o se  co u rses  were 
p lanned  f o r  th e  co llege-bound  c h i ld  and were ta u g h t a cc o rd in g ly . The 
e ig h ty - f iv e  p u p ils  inc lu d ed  in  th o se  s p e c if ie d  cou rses re p re se n te d  
28.U2 p e r  c e n t o f th e  t o t a l  h igh schoo l e n ro llm en t o f 299 p u p i ls .
Medium P a r is h  F
T his p a r i s h ,  w ith 23 schoo ls and 6,583 p u p i l s ,  re p o rte d  no program s 
f o r  th e  more a b le .
H I .  SMALL PARISHES
9£
The stu d y  in c lu d ed  seven p a r is h e s  from  f iv e  g e o g ra p h ica l a re a s ,  
w ith  none o f th e  p a r is h e s  having a w hite  p u b lic  e n ro llm e n t o f more th a n  
2 ,999 p u p i ls .  The t o t a l  en ro llm e n t i n  th e  seven sm all p a r is h e s  was 
llj.,f>01, w ith  an average e n ro llm en t o f 2 ,071 p u p i ls  p e r  p a r i s h .  The 
number and ty p es  o f sch o o ls  have a lre a d y  been in d ic a te d  in  Table I H ,
Page 1±8.
Only one p a r i s h  in  th e  sm a ll group in d ic a te d  any s p e c ia l  p ro v is io n s  
f o r  more ab le  p u p i ls .  That p a r i s h  re p o r te d  th a t  f o u r  e lem en ta ry  sc h o o ls , 
one ju n io r  h igh  sch o o l, and one high  sch o o l had a c t i v i t i e s  p r im a r i ly  
desig n ed  f o r  more ab le  p u p i ls .  The on ly  schoo l n o t r e p o r t in g  s p e c ia l  
a c t i v i t i e s  was a  sm all e lem en tary  schoo l w ith  112 p u p i ls  e n ro l le d . Thus, 
s i x  ou t o f seven sc h o o ls , o r  8£ .71  p e r c e n t ,  p a r t i c ip a te d  in  a  program  f o r  
more a b le  c h ild re n . A com plete ta b u la t io n  o f th e  number and type  o f  
sch o o ls  in  sm all p a r is h e s  r e p o r t in g  s p e c ia l  a t t e n t io n  to  th e  needs o f more 
a b le  p u p i ls  i s  p rov ided  in  Table V II , Page 96. The o n ly  p a r is h  d e sc r ib e d  
i s  Sm all P a r is h  F.
Sm all P a r is h  F
The t o t a l  e n ro llm en t in  Sm all P a r is h  F was 2 ,3^0 p u p i ls  d iv id e d  
among f iv e  e lem en tary  s c h o o ls , one ju n io r  h igh  sc h o o l, and one s e n io r  
h igh  sch o o l. The program f o r  more a b le  p u p i ls  was known a s ,  "E n rich ­
ment in  th e  R egu lar C lassroom ", and was o ffe re d  a t  a l l  sch o o l o rg a n iz a ­
t i o n a l  l e v e ls .
The d e c is io n  to  use th e  c lassroom  enrichm ent approach was a  r e s u l t  
o f  a s e r ie s  o f f a c i l i ty  m eetings a t  each sch o o l f o r  th e  purpose o f
TABUS V II
NUMBER AND TTFE OF SCHOOLS IN SMALL PARISHES 
REPORTING SPECIAL ATTENTION TO NEEDS OF MORE ABIE PUPILS
P a rish Elem entary Ju n io r High Sen io r High T o ta l Per Cent
yes no yes no yes no yes no yes no
P a rish  A 0 9 0 0 0 7 0 16 00 100
P a rish  B 0 6 0 1 0 7 0 H* 00 100
P a rish  C 0 3 0 1 0 3 0 7 00 100
P a rish  D 0 7 0 1 0 2 0 10 00 100
P a rish  E 0 6 0 0 0 b 0 10 00 100
P a r ish  F 1* 1 1 0 1 0 6 1 85.71 11*. 29
P a rish  G 0 h 0 0 0 3 0 7 00 100
T o ta ls 1* 36 1 3 1 26 6 65 8.1*5 91.55
VOO
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d e te rm in in g  th e  d i f f e r e n t  k in d s o f enrichm ent a c t i v i t i e s  used f o r  more 
a b le  p u p i ls .  Each te a c h e r  subm itted  examples o f enrichm ent which were 
th e n  com piled as gu ides under two h ead in g s. The f i r s t  was "Enrichm ent 
A c t iv i t i e s  f o r  C h ild re n  in  Grades One Through E ig h t" ,  and th e  o th e r  was, 
"Enrichm ent A c t iv i t i e s  f o r  High School P u p ils " .
E lem entary  and ju n io r  h ig h  sc h o o ls . The l i s t  o f a c t i v i t i e s  f o r  
more a b le  p u p i ls  was p re fa c e d  by g e n e ra l su g g e s tio n s  to  te a c h e r s ,  in c lu d ­
in g  th e  fo llo w in g :
1. Each c h i ld  should  g e t  a  b a s ic  fo u n d a tio n  in  re a d in g , p h o n ic s , 
w r i t in g ,  s p e l l in g ,  use o f num bers, l i s t e n i n g ,  and u sing  th e  E n g lish  
language.
2. Use c a u tio n  in  s in g l in g  c h ild re n  ou t f o r  s p e c ia l  a t t e n t io n .
3. Give in d iv id u a l  work when p o s s ib le  and have c h i ld re n  keep 
rec o rd s  o f th e  work.
U. During d r i l l  work, excuse th o se  p u p ils  who do n o t need 
such d r i l l .
5 . Encourage developm ent o f hobb ies .
6 . Keep lo n g -ran g e  p r o je c ts  a v a i la b le  f o r  c h ild re n .
7 . Encourage c h ild re n  as th e y  develop  d i f f i c u l t  id e a s . A d ju st
assignm en ts so t h a t  b e t t e r  p u p i ls  g e t th e  more d i f f i c u l t  ta s k s .
8. Use p a re n ts  and o th e r  community re so u rc e  p e rso n s .
9. M a in ta in  a  co n tinuous d is p la y  o f h igh  i n t e r e s t  books a t  a l l
rea d in g  le v e ls  re p re se n te d  in  th e  c la s s .
I n  a d d it io n  to  th e  g e n e ra l su g g e s tio n s , th e re  were s p e c i f i c  a c t i v i t y  
s u g g e s tio n s , based  on th e  independen t s tu d y  id e a , f o r  th e  a re a s  o f a r t ,
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lan g u ag e , h a n d w ritin g , s o c ia l  s tu d ie s ,  i n d u s t r i a l  a r t s ,  m athem atics, 
m usic, s p e l l in g ,  rea d in g  and sc ie n c e .
There was no way by which th e  w r i t e r  cou ld  de te rm ine  an approxim ate 
number o f e lem en ta ry  and ju n io r  h igh  p u p i ls  co n sid e red  by th e  sch o o l to  
be more a b le . There were no I .Q . in d ic a t io n s  n o r were th e r e  p e r c e n t i l e  
ran k in g s . The e n t i r e  program  was based on p ro v id in g  enrichm ent as th e  
c lassroom  te a c h e r  in d e n t i f ie d  th e  need and su p p lie d  th e  o p p o r tu n ity  f o r  
th e  c h i ld .
I n  a d d it io n  to  th e  c lassroom  en richm en t, th e  sc h o o l system  sponsored  
co n tin u ed  schoo l a c t i v i t y  f o r  more ab le  p u p i ls  d u rin g  th e  month o f  June.
To be e l i g i b l e  f o r  th e  te n th  month program , a c h i ld  m ust have an I .Q . o f 
a t  l e a s t  130 and be recommended by h is  te a c h e r  and p r in c ip a l .  The 
a c t i v i t i e s  co n tin u e  th e  re g u la r  sch o o l program  in  a r i th m e tic  and lan g u ag e , 
b u t a ls o  in c lu d e  fo re ig n  lan g u ag e , and ty p in g . The summer s e s s io n  i s  
h e ld  in  th e  m ornings on ly .
High s c h o o ls . The one h igh  schoo l in  th e  system  had an e n ro llm en t 
o f p u p i ls  in  g rades n in e  th rough  tw e lve . The b a s is  f o r  p ro v is io n s  
f o r  more ab le  p u p i ls  was th e  c lassroom  enrichm ent id e a  which was a p a r i s h  
p o l ic y . I n  a d d it io n  to  th e  g e n e ra l su g g estio n s  which have a lre a d y  been 
l i s t e d ,  th e  p r in c ip a l  added t h a t  in  p ro v id in g  s e v e ra l  e le c t iv e s  h is  sc h o o l 
se p a ra te d  th e  more ab le  from  th e  l e s s  a b le  in  th e  a re a s  o f fo re ig n  
language, s c ie n c e , and m athem atics. He s a id  t h a t  s in c e  th e  l e s s  ab le  
were d isco u rag ed  from  e le c t in g  c h e m is try , p h y s ic s , advanced m athem atics, 
and advanced fo re ig n  lan g u ag es , th o se  co u rses  cou ld  be ta u g h t a t  what he 
c a l le d  a h ig h e r  l e v e l .
The te n th  month program  was a v a i la b le  f o r  h igh  schoo l p u p i ls  under 
th e  same c r i t e r i a  as p u p i ls  in  low er g ra d e s , which w ere: X.Q. 130 o r
above; recommendation from  th e  te a c h e r ;  and ap p ro v a l of th e  p r in c ip a l .  
S u b je c ts  em phasized were advanced math and s c ie n c e . There were th ir ty -  
s tu d e n ts ,  o r 3 .97  p e r  c e n t  o f th e  s tu d e n t body, in c lu d ed  in  th e  high  
schoo l summer c la s s e s .  I t  was re p o r te d  t h a t  f i f t y  o th e rs  were e l i g i b l e  
b u t d id  n o t a t te n d .  The te a c h e rs  o f th e  two summer c la s s e s  were s e le c te d  
because o f  t h e i r  workshop ex p erien ce  in  m athem atics and sc ie n c e  i n s t i t u t e s .
CHAPTER IV
RECAPITULATION AND IMPLICATIONS
I t  was th e  purpose o f  t h i s  s tu d y  to  determ ine  th e  k in d s  o f educa­
t i o n a l  o p p o r tu n it ie s  t h a t  were o f fe re d  to  more a b le  p u p i ls  in  s e le c te d  
w h ite  p u b lic  sch o o ls  of L o u is ian a  and to  d e sc r ib e  th e  a c t i v i t i e s  and 
arrangem ents in c lu d ed  as s p e c ia l  p ro v is io n s . The s tu d y  in c lu d e d  f iv e  
l a r g e  p a r is h e s  w ith  a  t o t a l  o f 188 sc h o o ls , s ix  medium p a r is h e s  w ith  a 
t o t a l  o f n in e ty -n in e  s c h o o ls , and seven  sm all p a r is h e s  w ith  a  t o t a l  of 
sev en ty -o n e  sc h o o ls . The t o t a l  o f 358 schoo ls  c o n s id e re d  in  th e  s tu d y  
in c lu d ed  230 e lem en tary  sc h o o ls , 30 ju n io r  high sc h o o ls , and 98 s e n io r  
h igh  sch o o ls .
D ata  were o b ta in ed  from  p a r i s h  su p e r in te n d e n ts  and sch o o l p r in c ip a l s  
by p e rs o n a l c o n ta c t  th rough  th e  use  o f in te rv ie w  sc h e d u le s , co p ie s  o f 
which a re  appended to  t h i s  d i s s e r t a t io n .  Each p e rso n  in te rv ie w e d  was 
c o o p e ra tiv e  and anx ious to  be o f a s s is ta n c e  in  th e  s tu d y .
I .  RECAPITULATION
In fo rm a tio n  was sough t re g a rd in g  f iv e  m ajor a sp e c ts  o f e d u c a tio n a l  
p ro v is io n s  f o r  more a b le  p u p i ls .  Those c a te g o r ie s  w ere:
1 . O f f i c i a l  p a r is h  p o l ic i e s  co n cern in g  more a b le  p u p ils
2. Number o f sch o o ls  and p u p i ls  p a r t i c ip a t in g  in  a s p e c ia l  program
3. Methods o f i d e n t i f i c a t i o n  and s e le c t io n  o f more ab le  p u p i ls
U. S p e c if ic  a d a p ta tio n s  in  g o a ls ,  i n s t r u c t io n a l  p ro c e d u re s , and
a d m in is t r a t iv e  arrangem ents
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5. Teacher q u a l i f ic a t io n s  and r e s p o n s ib i l i t i e s
The d a ta  were o b ta in ed  accord ing  to  p a r is h  s iz e ,  and where 
a p p lic a b le ,  acco rd in g  to  type  o f schoo l.
O f f i c i a l  p a r i s h  p o l ic ie s  and re g u la tio n s  reg a rd in g  more ab le  p u p i l s . 
Responses from  th e  su p e rin te n d e n ts  reg a rd in g  o f f i c i a l  p o l ic ie s  concerning  
more ab le  c h ild re n  rev e a le d  th e se  f a c t s :
1. F ive of th e  e ig h te e n  p a r is h e s  (U la rg e  and 1 sm all) had engaged 
in  p a rish -w id e  s tu d ie s  o f th e  needs of more ab le  p u p i ls .
2. F ive  o f th e  schoo l boards (U la rg e  and 1 sm all) had tak en  
o f f i c i a l  p o s i t io n s  fa v o rin g  s p e c ia l  programs fo r  more ab le  p u p i ls .
3. F ive  su p e r in te n d e n ts  (i* la rg e  p a r is h e s  and 1 sm all p a r is h )  
had Issu ed  w r i t te n  d i r e c t iv e s  encouraging  a t te n t io n  to  th e  needs o f more 
ab le  p u p i ls .
U. F ive  p a r is h e s  (U la rg e  and 1 sm all) had d e f in i t io n s  f o r  i t s  
more ab le  group.
£. None of th e  e ig h te e n  p a r is h e s  o f f i c i a l l y  opposed sp e c ia l  
a t te n t io n  f o r  more ab le  p u p i ls .
6. F ive p a r is h e s  (3 l a r g e ,  1 medium, 1 sm all) p rov ided  l im ite d  
funds f o r  s p e c ia l  m a te r ia ls  f o r  use w ith  more ab le  p u p i ls .
7. S ix  p a r is h e s  (lj. l a r g e ,  1 medium, 1 sm all) had d esig n a ted  a 
person  on th e  c e n t r a l  o f f ic e  s t a f f  to  be re sp o n s ib le  f o r  th e  e d u c a tio n a l 
needs o f more ab le  p u p i ls .
8. S ix te e n  p a r is h e s  (5  l a r g e ,  h medium, 7 sm all) re p o rte d  p a r i s h -  
wide t e s t i n g  program s by which more ab le  p u p ils  could  be id e n t i f i e d .
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The e ig h t  item s re p o r te d  above e l i c i t e d  a t o t a l  o f 1 Ml resp o n ses
from  th e  18 p a r is h e s .  A response  was e i t h e r  fa v o ra b le  o r  u n fav o rab le
tow ard s p e c ia l  a t t e n t io n  f o r  more a b le  p u p i ls .  The d a ta  re v e a le d  t h a t :
33 ou t o f 1|0 resp o n ses  from  Large P a r is h e s  were fa v o ra b le
13 o u t o f  1|8 resp o n ses from Medium P a r ish e s  were fa v o ra b le
20 o u t o f 56 resp o n ses from Sm all P a r is h e s  were fa v o ra b le
66 ou t o f lJ|J| re sp o n ses  from a l l  p a r is h e s  were fa v o ra b le
Thus, 1:5-83 p e r  c e n t  o f a l l  re sp o n ses  were fa v o ra b le .
S u p e rin te n d e n ts  were asked to  su g g e s t f a c to r s  t h a t  would improve
p ro v is io n s  f o r  more ab le  p u p i ls .  The n in e ty -n in e  su g g e s tio n s  from  th e
e ig h te e n  su p e r in te n d e n ts  in c lu d ed  th e  fo llo w in g  c a te g o r ie s :
32 su g g e s tio n s  c a l le d  f o r  more tim e f o r  c o o p e ra tiv e  te a c h e r  
p la n n in g  and in d iv id u a liz e d  in s t r u c t io n
31 su g g e s tio n s  m entioned th e  need f o r  reduced c la s s  s iz e s  
and a d d i t io n a l  re so u rc e  m a te r ia ls
16 su g g e s tio n s  in d ic a te d  need f o r  more s t im u la tio n  by p e rso n n e l 
from  th e  c e n t r a l  o f f ic e
13 su g g e s tio n s  were f o r  more a s s is ta n c e  from s p e c ia l ty  p e rso n n e l 
such as gu id an ce , S ta te  D epartm ent, and c o lle g e s
7 su g g e s tio n s  were f o r  p a rish -w id e  s tu d ie s  re g a rd in g  more a b le  
p u p ils
Number o f sch o o ls  and p u p ils  p a r t i c ip a t in g  in  s p e c ia l  program s. 
In fo rm a tio n  was o b ta in ed  acco rd ing  to  s iz e  o f p a r is h  and type  o f sc h o o l.
I t  was found t h a t :
1. There were 188 schoo ls w ith  a  t o t a l  o f 98,1;03 p u p i ls  in  th e  
5 la rg e  p a r i s h e s .
a . 139 sch o o ls  (10U e lem en ta ry , 18 ju n io r  h ig h , and 17 s e n io r  
h igh  s c h o o ls ) ,  o r  73 .93  p e r  c e n t ,  re p o r te d  program s f o r  
more a b le  p u p ils
b . 5*692 p u p i ls  o u t o f 98,1:03 e n ro l le d  (5 .7 8  p e r  c e n t)  were 
re c e iv in g  s p e c ia l  a t t e n t io n
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2. There were 99 schoo ls w ith  a  t o t a l  o f 30,682 p u p i ls  in  th e
6 medium p a r is h e s .
a . 6 sch o o ls  (1  e lem en ta ry , 1 ju n io r  h igh , and 1* h igh
s c h o o ls ) , o r  6 .0 6  p e r  c e n t ,  re p o rte d  program s f o r  more
ab le  p u p i ls
b . 769 p u p i ls  ou t o f 30,682 e n ro l le d  (2 .£ 0  p e r  c e n t)  were 
re c e iv in g  s p e c ia l  a t t e n t io n
3. There were 71 sc h o o ls  w ith  a  t o t a l  o f  ll*,301 p u p i ls  in  th e
7 sm a ll p a r is h e s .
a . 6 schoo ls (1* e lem en ta ry , 1 ju n io r  h ig h , and 1 s e n io r  
h igh  s c h o o l) ,  o r  8.1*5 p e r  c e n t ,  re p o r te d  program s f o r  
more a b le  p u p i ls
b. The 6 sch o o ls  were a l l  in  th e  same p a r i s h  and a l l
re p o r te d  enrichm ent in  th e  r e g u la r  c lassroom . No
numbers o r p e rc e n ta g e s  were g iv en ; th e r e f o r e ,  no s p e c i f i c  
number o f p u p i ls  cou ld  be re p o r te d  as r e c e iv in g  s p e c ia l  
a t t e n t io n .
1*. In  a l l  18 p a r i s h e s ,  th e r e  were 358 sch o o ls  w ith  e n ro llm e n ts  
o f 11*3,386 p u p i ls .  F ig u re s  a lre a d y  p re s e n te d  in d ic a te
a . The $ la rg e  p a r is h e s  c o n ta in e d :
52.51 p e r  c e n t o f th e  sch o o ls
6 8 .6 3  p e r  c e n t  o f th e  en ro llm en ts
88.09 p e r  c e n t o f p u p i ls  in  s p e c ia l  program s
b. The 6 medium p a r is h e s  c o n ta in e d :
27.65 p e r  c e n t o f th e  schoo ls
21.39 p e r  c e n t o f  th e  en ro llm e n ts
11 .91  p e r  c e n t o f p u p i ls  in  s p e c ia l  groups
c . The 7 sm all p a r is h e s  c o n ta in e d :
19.81* p e r  c en t o f th e  schoo ls 
9 .98  p e r  c e n t  o f  th e  en ro llm en ts  
No r e p o r t  on a c tu a l  number in  s p e c ia l  program
lOii
*
C r i t e r i a  f o r  i d e n t i f i c a t i o n  and s e le c t io n  o f more a b le  p u p i l s .
An exam ination  o f th e  c r i t e r i a  f o r  i d e n t i f i c a t i o n  and s e le c t io n  o f more 
a b le  p u p i ls  re v e a le d  freq u en cy -o f-m en tio n  item s
1. Of 5 la rg e  p a r is h e s :
5 re q u ire d  group in te l l ig e n c e  t e s t s  
2 re q u ire d  minimum I .Q . o f 120 
5 used s ta n d a rd iz e d  achievem ent t e s t s  
U used p rev io u s  g rades as a  f a c to r  
2 used p u p i l  i n t e r e s t
2 used re a d in g  t e s t s
1 re q u ire d  ev idence  o f s o c ia l  m a tu r ity
3 re q u ire d  p a re n t  app roval
2. Of 6 medium p a r is h e s ,  2 o f which had no s p e c ia l  program :
1 re q u ire d  group in te l l ig e n c e  t e s t s  
3 used s ta n d a rd iz e d  achievem ent t e s t s  
3 used p rev io u s  g rades 
3 used  te a c h e r  recommendations 
1 co n sid e red  p u p i l  i n t e r e s t  
1 re q u ire d  p a re n t  ap p ro v a l
3. Of 7 sm all p a r i s h e s ,  o n ly  1 p a r i s h  re p o r te d  a  s p e c ia l  program . 
That p a r is h  l e f t  th e  i d e n t i f i c a t i o n  to  th e  judgment o f th e  c lassroom  
te a c h e r .
I n s t r u c t io n a l  a d a p ta tio n s  and g o a ls  f o r  more a b le  p u p i l s . In  th e  
f iv e  la rg e  p a r i s h e s ,  th e r e  were seven ty p es  of s p e c ia l  a rrangem ents 
re p o r te d  f o r  th e  purpose o f m eeting th e  needs o f more ab le  p u p i ls .  
In c lu d ed  in  th o se  a d a p ta tio n s  were th e  fo llo w in g :
1 p a r is h  sough t a c c e le r a t io n  by a llow ing  more a b le  p u p i ls  to  
com plete g rades 5 th rough  8 in  3 y e a rs  in s te a d  o f  k  y e a rs
2 p a r is h e s  used  p a r t- t im e  a b i l i t y  grouping  in  th e  re g u la r  
c lassroom  in  th e  e lem en tary  and ju n io r  h igh  schoo ls
2 p a r is h e s  a rranged  s e p a ra te  c la s s e s  f o r  more a b le  p u p i ls  
a t  th e  e lem en tary  and ju n io r  h igh le v e ls
U p a r is h e s  p rov ided  advance s e c t io n s  in  c e r t a in  high  
schoo l s u b je c ts
2 p a r is h e s  p rov ided  s p e c ia l  summer programs f o r  th e  more a b le  
p u p i ls
3 p a r is h e s  p ro v id ed  s p e c ia l  o p p o rtu n ity  p e rio d s  in  n o n -c re d i t  
work in  th e  e lem en tary  schoo ls ( in c lu d in g  fo re ig n  lan g u ag e , 
speech , r e s e a rc h , and m usic a p p re c ia tio n )
1 p a r i s h  re p o r te d  enrichm ent a t  a l l  l e v e ls  by th e  r e g u la r  
c lassroom  te a c h e r
Three o f th e  f iv e  la r g e  p a r is h e s  had l i s t e d  a t o t a l  o f  seven
s p e c i f ic  o b je c tiv e s  toward which th e  te a c h e r  and p u p il  were to  work.
Those o b je c tiv e s  were re p o r te d  as fo llo w s :
3 p a r is h e s  l i s t e d  improvement o f s tu d y  s k i l l s
3 p a r is h e s  l i s t e d  th e  developm ent o f competence in  th e  use of
re s e a rc h  s k i l l s
3 p a r is h e s  l i s t e d  th e  developm ent o f g r e a te r  s u b je c t  m a tte r  
competence
3 p a r is h e s  encouraged th e  developm ent of t a l e n t  in  m usic and 
a r t
2 p a r is h e s  encouraged p u p il  accep tance  o f p e rs o n a l g o a ls  
commensurate w ith  h igh  in d iv id u a l  p o t e n t i a l
2 p a r is h e s  l i s t e d  th e  developm ent o f independen t stu d y  p r o je c ts
as a d e s ir a b le  g o a l of more ab le  p u p ils
1 p a r i s h  encouraged more ab le  p u p i ls  to  g a in  a com prehensive 
u n d e rs tan d in g  of c i t i z e n s h ip  r e s p o n s i b i l i t i e s  in  a dem ocratic  
s o c ie ty
I n  th e  medium p a r is h e s  th e re  was l e s s  program p a r t i c i p a t i o n ,  
few er s p e c i f ic  a d a p ta t io n s ,  and few er s p e c i f ic  g o a ls  o r  o b je c t iv e s .  
From th e  s ix  medium p a r is h e s ,  fo u r  o f which re p o r te d  some a t t e n t io n  
to  more ab le  p u p i l s ,  th e  fo llo w in g  a d a p ta tio n s  f o r  in s t r u c t io n  were 
r e p o r te d :
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2 p a r is h e s  re p o r te d  advanced s e c t io n s  in  ju n io r  h igh  and s e n io r  
h ig h  s u b je c ts
1 p a r i s h  allow ed use o f programmed m a te r ia ls  f o r  independen t 
s tu d y
1 p a r i s h  had Honors (advanced) s e c t io n s  in  h igh  schoo l c la s s e s  
which in v o lv ed :
a . team te a c h in g
b . g u e s t l e c tu r e r s
c . i n t e r e s t  sem inars le d  by p u p i ls
d . s p e c ia l  p e rio d s  f o r  p u p i ls  ta le n te d  in  m usic and a r t  
Only th r e e  s p e c i f ic  g o a ls  were l i s t e d  by th e  medium p a r i s h e s :
1 p a r i s h  encouraged ra p id  p ro g re s s  th rough  graded m a te r ia ls  
i n  o rd e r  to  p re p a re  f o r  en richm ent p r o je c ts
2 p a r is h e s  suggested  independen t s tu d ie s  to  p a r a l l e l  sch o o l 
s u b je c ts
2 p a r is h e s  em phasized g r e a te r  competence in  o r a l  and w r i t te n  
c ommunication
Of th e  seven  sm all p a r i s h e s ,  o n ly  one re p o rte d  a program f o r  
more a b le  p u p i ls .  The i n s t r u c t io n a l  a d a p ta tio n s  in  t h a t  p a r is h  
c o n s is te d  of
en richm en t f o r  a l l  p u p ils  by th e  re g u la r  c lassroom  te a c h e r  
d u rin g  th e  r e g u la r  sch o o l y e a r
s p e c ia l  c la s s e s  d u rin g  a four-w eek  summer s e s s io n  f o r  more 
a b le  p u p i ls  in  e lem en ta ry , ju n io r  h ig h , and s e n io r  h igh  
schoo l
O b je c tiv e s  o r g o a ls  in  th e  one sm a ll p a r i s h  were in c lu d ed  in  
two i te m s :
a  l i s t  o f g e n e ra l su g g e s tio n s  re g a rd in g  more a b le  p u p ils  
was a v a i la b le  to  a l l  te a c h e rs
s p e c i f i c  su g g e s tio n s  f o r  en richm ent were based  on th e  independen t 
s tu d y  o r p r o je c t  id e a
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Q u a l if ic a t io n s  o f  te a c h e rs  o f  more ab le  p u p i l s . The s e le c t io n  
o f te a c h e rs  f o r  more a b le  p u p i ls  v a r ie d  w ide ly . Four la rg e  p a r i s h e s ,  
two medium p a r i s h e s ,  and one sm all p a r is h  l i s t e d  a  t o t a l  o f  te n  c r i t e r i a  
f o r  te a c h e rs  o f  more a b le  p u p i ls .  They a re  g iven  below w ith  th e  number 
and type  o f p a r is h e s  l i s t i n g  each c r i t e r i o n :
Number o f tim es l i s t e d  
C r i t e r i a  by type  o f  p a r i s h
___________________________________________________Large Medium Sm all
Advanced degree 1
Knowledge o f second language 1
W illin g n e ss  to  work h a rd e r 2 1
High degree  o f  competence 2 1
I n t e r e s t  in  more ab le  p u p i ls 3 1
R apport w ith  more a b le  p u p ils 1
Record o f s u c c e s s fu l  te a c h in g h 1
A ccep tab le  to  p r in c ip a l  and s u p e rv iso r 2 1
E xperience  in  i n s t i t u t e s  o r  workshops 2
C o lleg e  c la s s  abou t more a b le  p u p ils 1
I I .  IMPLICATIONS
T his was a s tu d y  o f th e  e d u c a tio n a l o p p o r tu n it ie s  arranged  
s p e c i f i c a l l y  f o r  p u p i ls  whose a b i l i t i e s  were s u f f i c i e n t l y  h igh to  w a rran t 
an in s t r u c t io n a l  program  d i f f e r e n t  from t h a t  p rov ided  f o r  o th e r  p u p i ls  
in  th e  r e g u la r  c lassroom .
From th e  d a ta  and d e s c r ip t io n s  p re s e n te d , i t  i s  e v id e n t t h a t  
ed u ca to rs  in  th e  e ig h te e n  p a r is h e s  in c lu d ed  in  th e  s tu d y  had w idely
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d i f f e r in g  views reg a rd in g  th e  needs o f more ab le  c h ild re n . They d if fe re d  
in  th e  m ajor m a tte rs  of g e n e ra l p o l ic y ,  id e n t i f i c a t io n  p ro ce d u res , 
i n s t r u c t io n a l  a d a p ta tio n s , and te a c h e r  q u a l i f ic a t io n s .  The e x is te n c e  
o f th e se  d if fe re n c e s  i s  p re se n te d  as a  s ta tem en t o f f a c t  r a th e r  th an  
an in d ic a t io n  of s tre n g th  or weakness.
Based upon th e  in fo rm atio n  p rov ided  by th e  p a r is h e s , th e  fo llo w ­
ing  im p lic a tio n s  appear j u s t i f i e d :
1. P a r ish e s  which made system -wide s tu d ie s  of th e  n a tu re  and 
needs of t h e i r  more ab le  p u p ils
a. have named s p e c i f ic  c e n t r a l  o f f ic e  p e rso n n e l to  co n tin u ­
ing  r e s p o n s ib i l i ty  in  th a t  a re a
b. have o f f i c i a l l y  favo red  s p e c ia l  a t te n t io n  to  th e  needs 
of more ab le  p u p ils
c. have e s ta b l is h e d  c r i t e r i a  f o r  th e  i d e n t i f i c a t io n  and 
s e le c t io n  o f more ab le  p u p ils
d. have p rov ided  s p e c if ic  goals and in s t r u c t io n a l  adap ta­
t io n s  f o r  p u p ils  s e le c te d
e . have attem pted  sy s tem atic  s e le c t io n  o f  s p e c ia l ly  q u a lif ie d  
te a c h e rs  fo r  more ab le  p u p ils
f .  have a p ro p o rtio n  of s p e c ia l  program p a r t i c ip a t io n  
which i s  s ig n i f ic a n t ly  g re a te r  th an  t h e i r  p ro p o rtio n  
o f th e  t o t a l  en ro llm en t in  th e  e ig h tee n  p a rish e s
2. I t  i s  e v id e n t t h a t  th e  l a r g e r  a  p a r is h  was in  e n ro llm en t, 
th e  more l ik e ly  i t  was to  have s p e c ia l  p ro v is io n s  f o r  i t s  more ab le  
p u p i ls .
3 . I t  i s  e v id en t t h a t  p a r is h e s  and schools which p a id  s p e c ia l  
a t t e n t io n  to  th e  e d u c a tio n a l needs o f more ab le  p u p ils  would l ik e ly  
use some k ind  o f a b i l i t y  grouping f o r  purposes of in s t r u c t io n .
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i;. P a rish e s  and schoo ls w ith  s p e c ia l  programs emphasized 
th e  im portance o f  th e  te a c h e r  as th e  key to  the  su c c e s s fu l use o f 
a b i l i t y  grouping o r o th e r  s p e c ia l  arrangem ents.
5. I t  i s  e v id e n t th a t  th e  schoo l le a d e rsh ip  in  th e  p a r ish e s  
s tu d ie d  considered  th a t  th e  Improvement o f programs f o r  more ab le  p u p ils  
depended m ain ly  upon
a. more tim e f o r  te a c h e r  p lann ing
b. reduced c la s s  s iz e
c. a d d it io n a l  re so u rce  m a te r ia ls
d. more s tim u la tio n  from th e  c e n t r a l  o f f ic e
e. more a s s is ta n c e  from o u ts id e  c o n su lta n ts
f .  more p a r is h  s tu d ie s  reg a rd in g  more ab le  p u p ils
6. I t  was c le a r ly  shown t h a t  a  s in g le  school can o rgan ize  and 
opera te  a program f o r  more ab le  p u p ils  even i f  th e re  i s  no p a rish -w id e  
program.
7. I t  i s  e v id en t t h a t  p ro v is io n s  f o r  more ab le  p u p ils  v a ried  
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INTERVIEW SCHEDULE FOR SUPERINTENDENTS
I .  P h y s ic a l S e t t in g
A. P le a se  in d ic a te  th e  t o t a l  en ro llm en t in  th e  
W hite p u b lic  sch o o ls  in  your p a r is h .
B. In d ic a te  th e  number o f w h ite  schoo ls in  your 
p a r i s h  in  each o f th e  fo llo w in g  c a te g o r ie s :
1 . E lem entary
2. Ju n io r  High
3. High School
C. How would you d e sc r ib e  th e  p o p u la tio n  
d i s t r ib u t io n  in  your p a r is h ?
1 . M ostly  r u r a l
2. M ostly  town o r  c i t y
3. About even ly  d iv id e d
H .  P o l ic ie s  and P ra c t ic e s  Concerning G if te d  C h ild ren
A. Has th e r e  been a sy s te m a tic  e f f o r t  i n  your 
p a r is h  to  s tu d y  th e  needs o f  more a b le  c h ild re n ?
B. Has your sch o o l board  tak e n  an o f f i c i a l  p o s i t io n  
fa v o rin g  a program  f o r  more a b le  c h i ld re n .
C. Has th e  o f f ic e  o f su p e r in te n d e n t is su e d  any 
w r i t te n  d i r e c t iv e s  encourag ing  more a t t e n t io n  
to  th e  needs o f th e  more a b le  s tu d e n t?
D. Has your sch o o l system  a r r iv e d  a t  a  working 
d e f in i t i o n  o f th e  term , "more ab le"  o r some 
o th e r  term  in d ic a t in g  s u p e r io r  a b i l i t y ?
E. Does your system  have a p o l ic y  opposing  







F. Are your schoo ls  allow ed any fu n d s , m a te r ia ls  
o r  equipm ent in ten d ed  p r im a r i ly  f o r  e n r ic h in g
th e  sch o o l program f o r  th e  more a b le  p u p i ls ?  Yes__No_
G. I s  th e re  a  p e rso n  on your c e n t r a l  o f f ic e  s t a f f  
who has been d e le g a te d  th e  d i r e c t  r e s p o n s ib i l i t y  
f o r  knowing how w e ll th e  needs o f more a b le
c h ild re n  a re  be ing  met?______________________________ Yes__No
H. Do you have in  o p e ra tio n  a p a rish -w id e  t e s t i n g  
program  th rough  which p u p ils  o f  h igh a b i l i t y
can be id e n t i f i e d ?  Yes__ No
I .  Which o f th e  fo llo w in g  b e s t  d e sc r ib e s  th e  
s t a tu s  o f p ro v is io n s  f o r  more ab le  c h i ld re n  
in  your p a r is h ?  (p le a se  check)
1. A lready a c t iv e ly  engaged in  p a rish -w id e
program . _________
2. Engaged in  a l im ite d  program . _________
3. P lans under way f o r  a p a rish -w id e  program . _________
In Some schoo ls have program b u t a re  n o t
c o o rd in a ted  from  c e n t r a l  o f f i c e ._____________ _________
5. R e s p o n s ib i l i ty  f o r  i n i t i a t i n g  program s i s
l e f t  to  th e  schoo l p r in c ip a l .  _________
6. O ther (p le a se  s t a te  b r i e f l y ) _______________
H I .  P o s s ib le  n ex t s te p s
A. L is te d  below a re  some p o s s ib le  n e x t s te p s  tow ard s t r e n g th ­
ening  your c u r re n t  program f o r  more ab le  c h i ld re n  o r  tow ard 
beg inn ing  a new program . P le a se  add o th e rs  i f  you w ish.
Now rank  a l l  o f them in  o rd e r  o f need . P lace  a  " l"  n e x t to  
th e  item  which you c o n s id e r  most l i k e l y  to  improve your 
program . P lace  a  ,,2" n e x t to  your n e x t c h o ic e , and so on
u n t i l  a l l  item s have been r a te d .
  1 . The checks a re  needed s te p s  tow ard im proving
p re s e n t  program .
  2. The checks a re  needed s te p s  tow ard a  new program .
More s p e c ia l  te a c h e rs  a n d /o r  guidance p e rso n n e l
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More su p e rv iso ry  p e rso n n e l
More re so u rc e  m a te r ia ls  to  a id  te a c h e rs
More s t im u la tio n  and le a d e rs h ip  from C e n tra l  O ffice  
s t a f f
More d i r e c t io n  from te a c h e r -p re p a ra to ry  i n s t i t u t i o n s
More a s s is ta n c e  from  th e  S ta te  Departm ent of 
E ducation
More tim e f o r  te a c h e rs  to  work w ith  in d iv id u a l  
p u p ils
Reduced s iz e  o f c la s s e s  in v o lv in g  more a b le  c h i ld re n
Fewer c la s s e s  f o r  te a c h e rs  o f th e  more a b le
More tim e f o r  c o o p e ra tiv e  p lan n in g  among te a c h e rs
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APPENDIX B 
INTERVIEW SCHEDULE FOR PRINCIPAL
I .  The School
A. P lease  check a p p ro p r ia te  b lan k .
1 . E lem entary  _______
2. Ju n io r  High________ _______
3. High School________ _______
h . Combined _______
B. Grades in c lu d ed :
Grade___________ th rough  ___________
C. E nro llm ent ___________________________
D. S ta f f
1 . A s s is ta n t  p r in c ip a l___________________________Yes_No_
2. S e c re ta ry _____________________________________ Yes_No_
3. Guidance c o u n se lo r (check)
a . f u l l  tim e _________
b. p a r t  tim e _________
c. none _______________
E. Does your sch o o l program in c lu d e  any a c t i v i t i e s ,  
c la s s e s ,  g roup ing , o r  o th e r  s p e c ia l  arrangem ents
designed  p r im a r ily  to  meet th e  needs o f  your more
a b le  p u p ils ?  Yes___No_
U .  The P u p il
A. Does th e  p r in c ip a l  o r  co u n se lo r have on f i l e  a
l i s t  o f  p u p i ls  who have been c la s s i f i e d  as more
a b le ?  Yes No
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1. How many c h i ld re n  a re  so id e n t i f i e d ? _____________
B. Do you use s p e c i f ic  f a c to r s  in  id e n t i fy in g  your
more a b le  p u p i ls ?  Yes No__
Which ones a re  used re g u la r ly ?  Add o th e rs  t h a t  ap p ly .
1. Group in te l l ig e n c e  t e s t s
2. In d iv id u a l  I n te l l ig e n c e  t e s t s
3. Achievement t e s t s
h. Reading t e s t s
5. S p e c ia l a p ti tu d e  t e s t s
6. I n t e r e s t  in v e n to r ie s
7. P rev io u s grades
8. Teacher judgment
9 . In te rv ie w  d a ta
10. O ther (name)
C. Do you use an I .Q . c u t - o f f  sc o re  to  in d ic a te  th e  low er 
l im i t s  o f your more ab le  group? Yes  No
I f  so , p le a se  in d ic a te  which a p p lie s .
  liiO L is t  T es ts  Used.
  135 1 .__________________________________
  130 2 .__________________________________
   125 3 .__________________________________
  120
  O ther (p le a se  in d ic a te )
D. I f  you r e l a t e  your d e f in i t i o n  o f h igh  a b i l i t y  to  a  
p e r c e n t i l e  g roup , which o f th e  fo llo w in g  i s  used?
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Upper 1% Upper 15%______
Upper y%______  Upper_20%_______
Upper $%_______  (O ther) _ _____  ______
Upper 10%______
E. A f te r  th e  c h i ld  has been found to  be h ig h ly  a b le , do 
you t r y  to  p la c e  him in  a s p e c ia l  g roup , c la s s  o r 
o th e r  a c t iv i ty ?  Yes__No___
I f  so , what f a c to r s  a re  alw ays c o n s id e re d  b e fo re  
p lacem ent?
1. Teacher recommendations
2. P a re n t recommendations
3. Achievement t e s t  r e s u l t s
li. S o c ia l  and em otional m a tu r ity
I n te l l ig e n c e  t e s t s
6 . H ealth  reco rd
7. P u p il i n t e r e s t
8. P a s t g rades
9. O ther ( l i s t )
I I I .  I n s t r u c t io n  and Programming
A. What k inds o f programming d ev ices  a re  used in  p ro v id in g  
f o r  your more a b le  c h ild re n ?
  1 . G eneral enrichm ent w ith in  th e  r e g u la r  c lassroom
  2. A b i l i ty  g rouping w ith in  th e  c lassroom
  3. S p e c ia l c la s s  grouping  in  c e r t a in  s u b je c ts
i|. S p e c ia l  p e r io d s  f o r  p u p i ls  ta le n te d  in  music and a r t
  f>. High a b i l i t y  groups in  a l l  s u b je c t  a re a s
  6. N o n -c red it s p e c ia l  a c t i v i t i e s  such as sem in ars ,
independent s tu d y  and re s e a rc h  a c t i v i t i e s
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7. C e r ta in  c o u rses  open on ly  to  p u p i ls  of 
o u ts ta n d in g  a b i l i t y
8. O ther (p le a se  s t a t e )
Comment:
B. A c c e le ra tio n
1. May more ab le  p u p ils  be a c c e le ra te d  to  a  more
a p p ro p r ia te  grade o r  s u b je c t  le v e l?  What 
c o n d itio n . Yes No
2. May more a b le  p u p ils  ta k e  e x tra  s u b je c ts  each
y e a r and com plete schoo l sooner?  What 
c o n d itio n s?  Yes No
3. May more ab le  p u p i ls  ta k e  c o l le g e - le v e l  work
a t  a nearby  c o lle g e ?  Yes No
i;. Are s p e c ia l  summer schoo l o p p o r tu n it ie s
a v a i la b le  to  th e  more a b le ?  (d e s c r ib e )  Yes No
C. What in s t r u c t io n a l  a d a p ta tio n s  a re  made f o r  more 
ab le  c h ild re n ?
1. Are g o a ls  d i f f e r e n t ?  Yes No
How?
2. Are assignm ents d i f f e r e n t?  Yes__ No_
H o tr?  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
3. Are te a ch in g  methods o r te c h n iq u e s  d i f f e r e n t .Y e s   Nô
How?
i|. Do schoo l re c o rd s , t r a n s c r i p t s  o r  re p o r ts  
in d ic a te  advanced work o r achievem ent o f 
more a b le  s tu d e n ts ?  Yes__ No_
How?
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D. Does your schoo l have s p e c ia l  equipm ent, space 
and m a te r ia ls  a v a i la b le  f o r  more ab le  c h ild re n ?
1 . Space f o r  ex p erim en ta l and re se a rc h  eq u ip ­
ment and m a te r ia ls  f o r  sc ien c e  s tu d e n ts  to  use
over ex tended  p e r io d s  o f tim e Yes No
2. A l i b r a r y  s e c t io n  f o r  advanced re fe re n c e
m a te r ia ls  Yes_ No
3. S p e c ia l  m usic rooms f o r  in d iv id u a l  and
group p r a c t ic e  Yes No
lu Space and m a te r ia ls  f o r  advanced a r t  work Yes No
5. F o re ign  language la b o ra to ry  Yes No
E. Do you use community re so u rc e s  to  a s s i s t  in  
e n ric h in g  ex p e rien c es  f o r  more ab le  s tu d e n ts :
How?
1. Are community s p e c i a l i s t s  used as re so u rce  
persons in  schoo l?  What k ind? How much? Yes  No
2. Are sem inars and o th e r  o u t-o f-s c h o o l a c t i v i ­
t i e s  he ld  in  c o o p e ra tio n  w ith  lo c a l  b u s in e ss
and in d u s try ?  E x p la in . Yes_No_
3. Are p a r t  tim e work ex p erien ces used in  a re a s  
o f t a l e n t  o r h igh  achievem ent? (L abo ra to ry , 
b u s in e s s , in d u s try ,  e t c . )  E x p la in  Yes_No_
b. Are su p e rv ised  v i s i t a t i o n s  made to  in d u s try ,  
b u s in e ss  and o th e r  p ro fe s s io n a l  s e t t in g s ?
E x p la in  Yes_ No
5. O ther (p le a se  l i s t ) ________________________
F. Does your in - s e rv ic e  t r a in in g  o f te a c h e rs  in c lu d e
study  about more a b le  c h ild re n ? ___________________ Yes__ No_
How?
1. Are a l l  te a c h e rs  r e g u la r ly  inform ed on 
a c t i v i t i e s  f o r  more ab le  c h ild re n ?  Yes__ No_
2. Are s p e c ia l  s tu d y  se s s io n s  he ld  concerning  
c o n te n t,  methods and m a te r ia ls  f o r  th e  more
a b le ?  Yes No
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3. Do te a c h e rs  experim ent w ith  m a te r ia ls  and
p r a c t ic e s  w ith  th e  more a b le ?  How? Yes  No__
1;. Are l o c a l  and o u ts id e  re so u rc e  persons 
made a v a i la b le  to  h e lp  te a c h e rs  who work 
w ith  th e  more a b le ?  Yes No_
5. Do te a c h e rs  v i s i t  o th e r  schoo ls and c la s s e s
to  observe program s f o r  th e  more a b le ?  Yes  No_
How many such v i s i t s  were made in  th e  p a s t  year?_____
G. How do you s e le c t  your te a c h e rs  who work w ith  th e  
more a b le  c h ild re n ?  Check any of th e  item s below 
which ap p ly . P lease  add o th e rs , (assume a  v a lid  
te a c h in g  c e r t i f i c a t e . )
 M a s te r1s degree o r h igher
  Knowledge o f a second language
  W illin g n e ss  to  work harder
  Background o f t r a v e l ,  m usic, and o th e r
c u l t u r a l l y  up -g rad ing  p u r s u i ts
  High deg ree  of competence in  s u b je c t  m a tte r
  R espect f o r  and i n t e r e s t  in  more a b le  c h ild re n
  A b i l i ty  to  encourage a  q u e s tio n in g  atm osphere
and independen t s tu d y
  A rec o rd  o f s u c c e s s fu l  te ach in g  in  a re g u la r
classroom
  O ther  ______
H. Does your sch o o l have any s p e c ia l  ‘c la s s e s ,  groupings 
o r o th e r  a c t i v i t i e s  f o r  more ab le  s tu d e n ts  in  the  
fo llo w in g  a re a s ?  Yes  No_





2. M athem atics (p le a se  d e sc r ib e )  Yes No
a . __________________________________________________
b.
d .  
3 . S cience  (p le a se  d e sc r ib e )  Yes_ No




I;. S o c ia l  s tu d ie s  (p le a se  d e sc r ib e )  Yes No
a  . ____________________________________________________
b. ___________________________________________________
c . ___________________________________________________
$ , F o re ign  Language (p le a se  d e sc r ib e )  Yes_ No_
a . ___________________________________________________
b. ___________________________________________________
c .  ___
6. F ine A r ts  (p le a se  d e sc rib e )________________ Yes__ No_
a . ___________________________________________________
b. ________ _________________________________________ _
c . _________________
7. O ther (p le a se  name)
a.
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I .  How many p u p ils  in  your schoo l a re  in c lu d ed  in
your s p e c ia l  p ro v is io n s  f o r  th e  more a b le ?  _______
J .  How many o f th e  more a b le  c h ild re n  in  your school
have n o t been p lac ed  in  your s p e c ia l  program ? _ _ _ _ _
What reaso n s f o r  non-placem ent?
  P a re n ts  o b je c t  to  program
_____ C h ild  o b je c ts  
O ther
K. Comments which w i l l  help  d e sc r ib e  th e  way in  which t h i s  
schoo l p ro v id es  f o r  th e  more a b le .
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